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ABSTRACT  

Over the past years, an attempt has been made to include all students without exception in 

education with emphasis on their individual needs and peculiarities as well as the recognition and 

acceptance of each and every one’s diversity and value. Implementing integration and inclusive 

education for people with disabilities or educational needs is not an easy task. Based on both the 

theoretical and research parts of this study, there are obviously several prerequisites and changes 

that should be put into practice toward the implementation of equity in education. 

 

The aim of this study is to analyze the terms integration, social inclusion and inclusive education 

as well as the presentation of parallel support teachers’ viewpoints. Data collection was carried 

out through nine semi-structured interviews to parallel support teachers of Greek public schools. 

 

Key Words:  Integration, Inclusion, Inclusive education, co-teaching, Parallel Support. 

 

1. INTRODUCTION 

According to Emile Durkheim, a leading figure of Sociology, the effective operation of society 

presupposes equal opportunities. Education, as a preliminary means of socialization and social 

inclusion, plays a crucial role in ensuring equal opportunities. Yet, schools, within the more 

general context of social structure, are in pursue of reproducing the social system, while 

inconsistencies are prominent, since social inequalities cannot simply be reproduced, but rather 

generated in the school environment1. 

 

Sociology of Education, as a field of Social Sciences, emerged in the ‘50s within the context of 

attempting to establish a real equal and fair educational system and subverted the knowledge 

regarding the viewpoints that associated unequal school performance and school failure with 

personal agents tied to the intelligence quotient2. On the contrary, a new theory emerged putting 

forward the idea that unequal school performance and school failure are the outcome of the 

sociological problem of educational inequalities. 
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The present study focuses on the mitigation of educational inequalities and school exclusion of 

students with special educational needs or / and disability through integration, inclusion and 

inclusive education and the equation of rights with their equal participation in school education. 

Over the past years, some important steps have been taken to this direction both in Greece and 

abroad. This attempt has been conducive to forming the philosophy of integration and inclusive 

education of children with or without special educational needs and the establishment of “one 

school for all” as well as the offer of “an education that includes all”, aiming at common 

attendance of students with or without special educational needs in the same school context3. 

 

The questions to be answered are related to the attitude of students of a mainstream classroom 

toward students with special educational needs, whether the implementation of  inclusive 

education contributes to the progress of students supported both in the cognitive and social level, 

the attitude of teachers of general education and school principals. They are also related to the 

degree of influence from the family environment on the smooth integration of a student with 

special educational needs, the existence of proper infrastructure in schools, the deterrents 

encountered during the implementation of parallel support and, finally, the viewpoints of the 

participants regarding the feasibility of inclusive education on the one hand and their suggestions 

about smooth integration and inclusive education on the other. 

 

The structure of this study has two parts: the first one is the presentation of the theoretical 

framework and the second one is the research design. In the first chapter, an attempt is made to 

conceptualize and clarify the basic terms “integration”, “social inclusion” and “inclusive 

education”. This chapter also includes a thorough analysis of the forms of integration as well as 

models and prerequisites of inclusive education. 

 

In the second chapter, the concept and content of the model of inclusive education has been 

initially approached and its forms are analyzed. After that, the form of inclusive education 

implemented in Greece is illustrated under the name “Parallel Support” along with the duties of 

Parallel Support Teachers as foreseen in the Government Gazette Issue4. This chapter is 

completed with a brief presentation of the benefits and deterrents during the implementation of 

Parallel Support. 

 

The third chapter includes the research methodology, which is the second part of this study. The 

research objective and research questions to be answered are stated at the beginning. Reference 

is also made to the research sample and the method of sampling. The method of qualitative 

research applied in this study is also analyzed with reference to the forms of data collection tools.  

 

The fourth chapter presents the research results regarding the viewpoints of Parallel Support 

teachers about the issues of integration, social inclusion and inclusive education of students with 

special educational needs or / and disability in the mainstream school. 

 

The fifth, and last, chapter of this study includes the presentation of general conclusions, their 

discussion and interpretation. This study is completed with the list of references. 
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2.0 INTEGRATION, SOCIAL INCLUSION, INCLUSIVE EDUCATION OF STUDENTS 

WITH SPECIAL EDUCATIONAL NEEDS OR / AND DISABILITY IN THE 

MAINSTREAM CLASSROOM 

 

2.1 Conceptual Clarifications 

 

The terms “integration”, “social inclusion” and “inclusive education” denote the attempt of the 

past years to equally treat people with special needs both in a social and educational level. The 

supporters of these concepts have developed the idea that through integration, social inclusion 

and inclusive education of individuals with disabilities in the mainstream school classroom the 

resolution of social and educational problems can be achieved. 

 

The conceptual clarification of the above terms is an important issue because many times the 

meaning and their content cannot be distinguished; therefore, these terms are regarded as 

identical.However, integration does not actually mean social inclusion and it does not necessarily 

lead to inclusive education. 

 

2.1.1 Integration 

 

The term “integration”, on a social level, means the placement of an individual in a community 

the members of which share a common identity and common values. As regards education in 

particular, the term “integration” refers to the mere enrollment and attendance of children with 

special needs in the mainstream school provided that they always receive proper assistance and 

support. 

 

Over a long period of time, people with disabilities could attend educational programs only in 

special schools; however, an important attempt has been made recently to integrate them into 

mainstream schools. School integration refers to student transfer from special structures (special 

school, special classes) and their involvement for a limited amount of time with the curricula of 

mainstream school5. 

 

An attempt has been made to avoid discriminations of students with special educational needs 

when attending mainstream public schools as well as mainstream private ones. Of course, this 

does not necessarily mean that there is always the corresponding care to support them. 

 

2.1.2 Social inclusion 

 

In conceptual terms, social inclusion means the assimilation of the integrated individuals by the 

total. This is a long and difficult procedure during which the individual is not merely placed in a 

group, but they rather coexist and interact with the other members of the group and they are 

eventually accepted, while maintaining their right to diversity. This process begins in the family; 

it is continued in school and is completed in society6. 
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 School inclusion can be referred to as the successful outcome of integration that gradually leads 

to the overall socialization of students with special educational needs7. During inclusion the 

school must adapt to the needs of students with special educational needs in such a way that 

classroom functioning is not disturbed by the rest of the student population. This way, students 

with disabilities are given the possibility to attend a mainstream classroom without deterrents.  

 

According to inclusive programs, mainstream classroom students and students with special 

educational needs share common school experiences and feelings of mutual acceptance and 

social integration and in this way, according to the supporters of this idea an attempt is made to 

eliminate any differences among them. 

 

2.1.3 Inclusive education 

 

Ever since the ‘80s international and supranational organizations have referred to people with 

disabilities in their conventions, declarations and communications. More analytically, according 

to Article 23 of the United Nations’ Convention on the Rights of the Child, all children with 

disabilities have a right to fully enjoy life, as much as children without disabilities, and socialize 

in their community. In this sense, they should receive qualitative and effective education to 

become highly-skilled persons and participate in the social and professional arena when they get 

into adulthood. To this end, both the child and its family are entitled to accessing relevant 

information that can help them achieve these goals8. 

 

Following the Declaration of Salamanca in 1994, the pedagogical discussion has shifted from 

integration to inclusive education for all students with and without special educational needs in a 

“school for all” as stated in the Charta of Luxembourg in 19969.Thus, the term “a school for all” 

indicated an educational strategy that encompasses both special and mainstream education. In 

particular, the Statement refers to each and every child’s unique skills, capabilities and 

competences that should be taken in consideration by all education systems when planning 

Curricula and implementing teaching and learning methods. In this sense, schools must be 

appropriately equipped to provide corresponding services and meet all students’ differentiated 

needs. Mainstream schools are highlighted as the ideal place to reinforce social integration of 

students with special educational needs or / and disabilities because co-existence of all students 

can serve as a means to combat social discriminations10. 

 

To effectively include students with special educational needs or / and disabilities in mainstream 

education, focus should be placed on students’ individual needs and approaches of individualized 

learning should be reinforced.  This way, the number of such students attending segregated 

special schools can be shrunk11. Besides, personalized learning approaches can help them 

develop their individual competences and skills and complete basic education and actively 

participate in civil society12. Therefore, sufficient individual support targeting the child’s benefit 

becomes more than important when referring to accessibility of educational opportunities13. 

 

In the context of equal opportunities for all children in education and the mitigation of social 

inequalities, the European Union (E.U.) has developed similar discourse. Thus, the resolution on 
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students with disabilities stresses their full integration into society, a process which can be based 

on appropriate education in the context of lifelong learning. The E.U. underlines the necessity for 

sufficient technical support to this group of students as a way to eliminate the emerging barriers 

to their accessibility to educational structures. In this respect, teacher training in handling cases 

of students with special educational needs or / and disabilities is considered a pivotal factor14. 

 

According to the European Union Council conclusions, a substantial number of well-trained 

teachers should be placed in schools so that they are fully focused on all students, especially 

when it comes to those ones with special educational needs or / and disability. A satisfactory 

number of such teachers potentially spend bigger amounts of time on each child’s particular 

case, thus, bringing the best outcomes regarding their education and social inclusion. The 

importance of education as a means of social inclusion is also underlined and the necessity of co-

operation between special education teachers and regular classroom teachers, parents, specialists 

and the broader community is put forward. Besides, all students, with and without special 

educational needs, can benefit from inclusive education since they learn to co-exist, learn 

together, grow and socialize, while they are all taught important life skills such as tolerance, 

mutual acceptance, respect, support and co-operation15. In other words, inclusive education is 

considered a major factor to combat social inequalities, social exclusion and marginalization, 

while it can improve students’ well-being16. 

 

Moreover, the United Nations, through Article 26 of the Convention on the Rights of Persons 

with Disabilities prioritizes the inclusion of these people in the civil society. Their inclusion 

should be based on educational programs and interventions that must begin at an early stage of 

their life to achieve the desired outcome given that suitably trained teachers are in charge of 

materializing the corresponding educational programs17. 

 

Oftentimes, the terms “education for all” or “convergence” are used in the Greek literature with 

the same meaning instead of the term inclusive education. There are several interpretations about 

the term inclusive education both in the Greek and international literature. As already stated, 

many times the terms “integration”, “social inclusion” and “inclusive education” are identical. In 

contrast to previous attempts of inclusion and integration, mainly emphasizing the placement of 

students with special educational needs in mainstream education, inclusive education is 

interested in the philosophy and the quality of the relationship among students with disabilities, 

their classmates and teachers18. 

 

According to the European Commission, inclusive education is “the provision of high-quality 

education in schools that value the rights, equality, access and participation of all learners”19. 

To achieve high-standard education for all students regardless of special educational needs or 

not, specialized teacher education and training is a top priority, since well-trained teachers are 

able to handle the emerging challenges and meet all students’ needs, especially when teaching a 

diverse classroom. 

 

To achieve smooth integration and complete social inclusion of students with special educational 

needs in the mainstream school, instruction should take place in the classroom itself based on the 



International Journal of Education Humanities and Social Science 

                                                                                                            ISSN: 2582-0745 
                                                                                                                     Vol. 3, No. 06; 2020 

 

http://ijehss.com/ Page 94 
 

same Curriculum which would meet each and every student’s peculiarities. The term inclusive 

education refers to the manner by which schools, classes, curricula and activities are developed 

and designed so that all students can participate in the learning process and, generally, in the 

school community. Inclusive education is not merely an educational method appropriate for 

students with disabilities, but rather, and most of all, it is a philosophy that accepts every single 

students regardless of their nature and degree of difficulty, as a competent and valuable member 

of the community, able to participate in social life. In other words, it is a train of thought and 

action20.  

 

3.INTEGRATION, SOCIAL INCLUSION AND INCLUSIVE EDUCATION OF 

STUDENTS WITH SPECIAL NEEDS OR / AND DISABILITY IN THE MAINSTREAM 

CLASSROOM 

 

Integration, social inclusion and inclusive education of children with disabilities in the 

mainstream class can be realized by evaluating their social and educational needs, a fact that is 

impossible without the cooperation of all school community members (students, parents, 

teachers and educational bodies). 

 

The education of students with special needs should be performed by using differentiated 

methods and individualized, flexible programs based on the implementation of the Curriculum. 

Moreover, the relationships of mutual support in the classroom, and the school community in 

general, as well as the establishment of co-operative climate among all members involved in 

educational process should be encouraged. 

 

3.1.1 Basic models and forms of inclusion 

 

The placement of students with special educational needs or / and disability in the mainstream 

class can be realized in various forms of integration. According to Polychronopoulou21there are 

six different models of inclusion: 

 

a) Placement in the regular classrooms of mainstream education 

 

According to this model of integration, the student with special educational needs or / and 

disability is placed in the regular classroom of mainstream education and is aided by the teacher 

of the mainstream classroom only, on the conditionthat the number of students with special 

educational needs or / and disability in the classroom is small. Alternatively, the student is aided 

by the parallel support teacher always in collaboration with the mainstream classroom teacher. 

Placement in the regular classrooms of general education is one of the most ideal forms of 

integration since students with special educational needs or / and disability are included in the 

regular classroom and participate in all activities with the regular students22. 

 

Additionally, on the basis of this model, the mainstream classroom teacher is responsible for all 

students; yet, sometimes supported by a special teacher or psychologist or / and speech therapist 
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or aided by a special support team comprised of a school psychologist and two school 

counselors.  

 

b) Placement in special educational units 

 

This model of integration refers to the placement of students with special educational needs or / 

and disability in different special educational units. These are special schools that can share the 

same building with the mainstream school or be located in a different building either far or close 

to it and they may also include a boarding school. In Greece, boarding schools host children with 

visual impairments or blind children on a 24-hour basis resulting in their entire isolation and 

development of a form of institutionalization22. 

 

c) Placement in special departments in the mainstream school 

 

This model refers to the placement of students with special educational needs or / and disability 

in special departments of integration which operate in the mainstream school. One or more 

students can attend these departments of inclusion for a certain amount of hours each day, while 

they attend their regular classroom the rest of the day. These departments are run by special 

education teachers so that they are able to distinguish each child’s possibilities and 

correspondingly apply the methods to meet their individual needs and overcome certain 

difficulties. 

 

d) Placement in non-educational institutions 

 

This model refers mainly to students with severe disabilities that force them to be in hospitals or 

institutions for other forms of treatment or even at home. Along with teaching and parental 

support, these students are further aided by special scientists such as psychologists and teachers 

who act as counselors basically to support the family in handling the problems of their children 

with special educational needs or /and disability in a more effective way22. 

 

3.1.2 Models of inclusive education 

 

The implementation of inclusive education can be realized in completely different ways in each 

school depending on teachers’ training, the principal’s participation, the material infrastructure 

and the various cases of students. 

 

There are a number of inclusive education models documented in the international literature; yet, 

according to Norwich’s23 systematic survey, there are four basic models: 

 

a) The full inclusion model 

 

According to this model, students with special educational needs are placed in the regular school 

classroom and equally participate with the rest of the students in the learning process. They 

receive no further support off the regular classroom because the educational environment of the 
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regular classroom is considered the most appropriate for educating all students. In this model, all 

students co-exist in a harmonious climate and interact among each other without discriminations. 

 

b) Focus on participating in the same place 

 

This model differs from the previous one in a large degree in the sense that support by special 

teachers or / and psychologists is deemed necessary either in the regular classroom or in support 

classes in the school. It does not refer to special schools or special sections, but only to regular 

classroom and support sections. Therefore, children with peculiarities attend regular classroom, 

but at the same time they are aided either in the school by psychologists, special pedagogues and 

appropriate supportive material and facilities or outside school by the parents’ association, local 

self-government or other associations for disabled people23. 

 

c) Focus on individual needs 

 

The third model focuses on the evaluation of special features of students with special educational 

needs. It refers to the placement of students with special educational needs or / and disability, for 

a certain amount of time, in special schools or other special school units in case the severity of 

their situation generates serious difficulties in the performance or social behavior of the other 

students. The basic criterion for choosing a special school as well as the duration of attendance 

depends exclusively on each child’s individual needs. 

 

d) Choice – limited inclusion 

 

The fourth, and last, model of inclusive education, according to Norwich, refers to children with 

special educational needs or / and disability who should attend special classes or special schools 

in which diversity is not put forward and this seems to assist their academic performance. At the 

same time, these children’s right to attend mainstream education and interact with their 

mainstream school peers is recognized as a means that helps their socialization. The provision of 

special aid is agreed both by their parents and the school teaching personnel23. 

 

3.1.3 Conditions of inclusive education 

 

To achieve the implementation of inclusive education for students with special educational needs 

or / and disability there should be some prerequisites and special conditions. First and foremost, 

a number of important factors should be examined regarding the health condition and the degree 

of disability or / and learning difficulties on the one hand, and the family and mental state along 

with the physical potential of each child in needs on the other. 

 

Of course, it is very important to provide suitable material infrastructure in mainstream schools 

so that deterrents against meeting the needs of students with disabilities are eliminated. The 

surrounding environment should be absolutely operational for all students with all necessary 

equipment and a number of available classrooms. However, it is often the case that teachers and 

specialists dealing with students with disabilities or special educational needs tend to focus 
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primarily on their basic health needs and their medical rehabilitation. Additionally, it is equally 

important to pay attention to their emotional condition, the creation of a favorable psychological 

climate as well as the development of their social competences. 

 

The systematic interventions should commence from a very young age to achieve an effective 

integration and social inclusion. The right diagnosis and primary prevention from a young age as 

well as the implementation of pre-school programs and primary inclusion both in the 

Kindergarten and Primary school are considered very important prerequisites of effective 

inclusion24. 

 

One of the most important prerequisites for effectiveintegration and social inclusion of students 

with special educational needs or / and disability is the development of positive attitude by 

regular classroom teachers, students and all the school personnel. Furthermore, it is important to 

develop willingness for cooperation in all the members and carriers involved in education and 

children care. This means that classroom teachers, school personnel, parallel support teachers, 

school counselors, social workers, psychologists, work therapists, speech therapists, all social 

carriers, parents and other family members should cooperate in a harmonious climate, share 

knowledge, skills and experiences toward a common objective to improve the velocity and 

quality of social inclusion of children with special educational needs or / and disability into the 

mainstream school.  

 

The school – family partnership based on counseling and parental guidance is necessary since 

parents, on top of all others, are aware of the special needs and potentials of their offspring, as 

they spend the largest amount of time with their children in the family environment22. 

Nevertheless, a negative attitude and reaction on the parents’ side is noticed against their 

disabled children’s social inclusion in the school community. This derives from their doubts 

about the provision of sufficient aid and about their acceptance from other school community 

members, the rest of the students mainly. Oftentimes, they are afraid of the entire process of 

integration, social inclusion and inclusive education in the sense that this can turn into a painful 

experience for their children. 

 

In addition, it is very important for regular classroom teachers to be suitably trained and 

education on special education issues so that they are able to evaluate, assess and educate their 

students with special educational needs or / and disability. It could also be mentioned that despite 

teachers’ suitable education and training, there should also exist special support personnel in the 

school (Psychologists, Speech Therapists, etc.) as already foretold. 

 

Last but not least, a basic prerequisite is to modify the Curricula taking into consideration the 

basic criterion of each and every child’s diversity. Curricula should give teachers the possibility 

to apply flexible teaching methods. The teacher – participant in inclusive education programs 

should consider and apply the Curriculum and teaching material through certain modifications 

depending on the particular needs of each student3. They should be given the possibility to offer 

equal learning opportunities to all students taking into consideration the individual needs of 

every child. To achieve this, the Curriculum should be designed in such a way so that it would 
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allow the teacher to design individualized programs for students with special educational needs 

or / and disabilities.   

 

4 . INCLUSIVE EDUCATION AND PARALLEL SUPPORT 

The model of Inclusive Education 

 

Definition 

 

As already state in the previous chapter, many times the concepts integration, social inclusion 

and inclusive education cannot be easily distinguished. The same applies, mainly in Greek 

literature, with the term co-teaching which, oftentimes, is presented with the synonym of 

inclusive education. In English, the conceptual clarification of the afore-mentioned terms is 

clearer. In Greece, as already analyzed, the term inclusive education is used for the inclusion of 

students with special educational needs or / and disability in the mainstream classroom and their 

inclusive education with regular students. 

 

Co-teaching is defined as an educational approach in which mainstream and special education 

teachers cooperate, co-ordinate their efforts, co-teach, share the classroom planning and 

management to achieve the objectives set for all students, with or without special educational 

needs, who attend mainstream classrooms25 26. Therefore, co-teaching is the co-existence and co-

operation among a mainstream education teacher and one or more special education teachers in 

the regular school. 

 

During the implementation of the co-teaching model, the students of a class are taught by 

teachers of different specialization, while co-teachers share the responsibility of teaching. 

Additionally, the groups of students in a classroom are heterogeneous and teaching students with 

or without special educational needs is realized in the same natural space26.  This means that two 

or more teachers must cooperate harmoniously to design, organize, teach and evaluate all 

students of the same classroom. 

 

The basic objectives of co-teaching are to increase the educational choices for all students, to 

improve school performance for students with disabilities and reinforce their social 

participation27. 

 

4.1.1 Forms of co-teaching 

 

The model of co-teaching can be materialized by using a variety of methods to maximize its 

effectiveness. One of the following six forms is usually implemented28 25  26 29: 

 

a) One Teach, One Observe 

 

In this model, one teacher teaches, whereas the other one observes and collects data from a 

particular student, a group of students or the total class. Student observation and data collection 

aim at better understanding issues tied to behavior and monitor the degree of comprehension of 
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various cognitive subjects etc.25. This method allows the observer to provide feedback about 

which content and which activities are more effective for students, while co-teachers potentially 

improve their practices so that they better meet all classroom students’ needs. 

 

b) Station Teaching 

 

In this form of co-teaching, teachers divide the classroom into small groups and each group is 

involved in different activities which are conducive to achieving the teaching objectives for all 

children30. Co-teachers maintain their own classrooms, but they divide the learning content and 

each one is responsible for its planning and teaching31. Activities are realized in specially formed 

learning centers (stations) which are situated in different school spaces and students move from 

one space to the other. 

 

c) Parallel Teaching 

 

In parallel teaching, teachers divide the classroom in two groups and provide guidelines to each 

group using the same content. In this specific form of co-teaching smaller groups can be more 

closely monitored and allow for more interaction between teacher and students. Co-teachers have 

to co-ordinate their efforts so that all students receive the same teaching instructions28. 

 

d) Alternative Teaching 

 

In the form of alternative teaching, one teachers handles a larger group of students, while the 

other one teaches the smaller group which is in need for special attention and further support30. 

The teacher of the smaller group, usually of three up to eight students, can teach either inside or 

outside of the classroom so that the small group does not need to be included in the instruction of 

the other teacher. During the implementation of alternative teaching, the composition of the 

student groups should change regularly, while the role of the teachers should not be static31. 

 

e) Team Teaching 

 

In team teaching, cooperation must be powerful and, according to the majority of teachers, this 

can be one of the most complete co-teaching methods26. In this form of co-teaching, co-teachers 

equally share all responsibilities for planning and implementing instruction31. In this case, both 

teachers teach a large student group at the same time. For example, one teacher can present a 

new topic, while the other one writes on the board the key points of the topic for better student 

comprehension28. 

 

f) One Teach, One Support 

 

This approach is similar to the form “One Teach, One Observe”. However, in this case, one 

teacher teaches and the second one provides further aid and support to one or more students 

depending on their needs by reinforcing the educational process31. The class is divided into two 
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equal numbers of students and both teachers proceed to the instruction of the same content at the 

same time, each one addressing one student group25. 

 

This form of co-teaching is extensively applied in Greece under the name of Parallel Support. 

 

4.2 Parallel Support in Greece 

 

In Greece, according to L. 3699/200832 about Special Education, children with special 

educational needs or / and disability potentially attend regular schools provided that they are 

supported by a properly specialized teaching personnel. This support of special educators to 

children with special educational needs or / and disability is called Parallel Support. 

 

Oftentimes, Parallel Support is confused with the term “Parallel Teaching”, a form of co-

teaching which, as stated above, refers to a classroom divided into two groups, each one taught 

by a different teacher. In Parallel Support, as this is applied in Greece, the regular classroom 

teacher proceeds with their instruction, while the special education teacher, at the same time, 

supports individually the student or students with special educational needs or / and disability. 

Therefore, Parallel Support shares common characteristics with the form of “One Teach, One 

Support”. 

 

A basic prerequisite for a student with special educational needs to participate in the Parallel 

Support program is to provide a pronouncement from the local Center for Differential Diagnosis, 

Diagnosis and Support (KEDDY). Furthermore, the participation is feasible for students with 

special educational needs who reside in areas where no other special education structure exists, 

namely Special school or Department of Social Integration. According to L. 3699/200832, the 

special education teacher’s support can be either permanent or on a scheduled basis.  

 

It is noteworthy that oftentimes in case Parallel Support is not approved for a student with special 

educational needs or / and disability, or if approved the Parallel Support personnel is insufficient, 

parents themselves hire a special education teacher to aid their children33.  

 

4.2.1 Parallel Support teacher duties 

 

The Government Gazette Issue4 foresees that Parallel Support teachers have the following duties: 

 

a) They are informed by the school principal about the student’s needs for whom Parallel 

Support has been approved upon the relevant proposal of KEDDY or certified medical-

pedagogue services and the proposal of the special education school counselor. 

b) They evaluate the student’s educational competences and develop a personalized 

educational program in collaboration with KEDDY and the special education school 

counselor. To materialize it, they collaborate with the school principal, the specific 

classroom teachers as well as the rest of the teaching personnel to be able to handle any 

arising problems relevant to the specific student. 
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c) They put into practice an individualized educational program both in and out of the 

classroom and they are generally responsible for all school life activities (school breaks, 

visits, events, etc.) in which the specific student participates. 

d) They collaborate with the special education school counselor and KEDDY in case the 

student under supervision has difficulties or problems. 

e) They develop an individual educational weekly program of supportive activities for the 

student and submit it in three copies to the special education school counselor to monitor 

its implementation. 

f) They provide their services to students of the other school situated in the same building 

as theirs, if there is one, or of a neighboring area, if they need aid and support upon the 

special education school counselor and the Director of Education proposals. 

g) They compose a parallel support program in collaboration with the special education 

school counselor and KEDDY based on the criteria for the student’s educational needs 

and the possibilities to be integrated into the particular classroom. 

 

Moreover, the parallel support teacher should not stay exclusively next to the student with 

special educational needs, offering support to them only, but rather move around the classroom 

and help anyone of the students in need. In the context of a harmonious collaboration, the 

parallel support teacher and the regular class teacher exchange their roles and together plan their 

instruction so that the difference between the regular classroom teacher and the parallel support 

teacher is not obvious. In addition, the parallel support teacher helps the regular classroom 

teacher by providing assistance, counseling and encouragement toward the social integration of 

students with special educational needs. They also organize and evaluate the teaching process as 

well as the achievement of the educational objectives34. 

 

4.2.2 Benefits and deterrents during the implementation of Parallel Support 

 

The institution of Parallel Support is considered important and necessary for students with 

special educational needs or / and disabilities since there are several benefits for students, 

teachers, parents and overall all bodies involved in education35. 

 

Students with special educational needs or / and disability who participate in Parallel Support 

programs can benefit to a great extent, as they progress in academic, social, emotional and 

individual level. The assistance of the Parallel Support teacher reinforces interaction among 

students with and without special educational needs and their active participation both in and out 

of the classroom. Thus, their social and cognitive skills are further developed given that without 

the expertise of special education teachers this would not be feasible36 37. 

 

One could refer to the benefits for all students on the condition that Special Education teachers 

are very competent in handling cases of students with special educational needs in regular 

classrooms. This means that they should be properly educated and trained in their role and 

should develop a broad perception of inclusive education along with the issue of special 

educational needs. On top of that, they should approach the whole process with love and 

willingness to offer the best they can for the benefit and overall educational and social 



International Journal of Education Humanities and Social Science 

                                                                                                            ISSN: 2582-0745 
                                                                                                                     Vol. 3, No. 06; 2020 

 

http://ijehss.com/ Page 102 
 

development of the entire student population. The benefits can multiply, however, given the re-

adaptation of school course-books so that they can be accessible to all students with and without 

special educational needs38. 

 

The institution of Parallel Support has also many benefits for the rest of the students, as they also 

have the possibility to be supported during their learning process by the second teacher. 

Furthermore, they are able to develop their social skills by interacting with students with special 

educational needs or / and disability and are sensitized, at the same time, in issues of diversity. 

Finally, teachers are also benefited in a professional level, parents are benefited, too, as well as 

all bodies involved in the educational process, as they are all encouraged to develop 

collaborative and communicative skills39 40. 

 

Despite the benefits, there are also many difficulties and deterrents arising during the 

implementation of Parallel Support, which are also the prerequisites of inclusive education, as 

stated in the previous chapter. An important issue is, sometimes, the negative attitude developed 

by the regular classroom teachers and students and the rest of the school personnel against the 

Parallel Support teacher. 

 

It is often difficult to distinguish the role of the two teachers and the collaboration between them. 

Assuming roles for both teachers implies a particularly advanced social and organizational 

relationship, which is relatively novice for the majority of teachers involved in social 

integration41 42. 

 

Furthermore, other deterrents to implementing Parallel Support are the inappropriate education 

and training of teachers, the lack of proper planning, organization and administration, the 

inappropriate material infrastructure of schools, the demanding and rigid Curriculum of regular 

schools and the lack of permanent personnel for Parallel Support39 35. 

 

On top of that, a similar research indicates the administrative deficits pertaining to the supply of 

Parallel Support teachers in Greek schools, a significant factor that hinders the full support of 

students with special educational needs. Moreover, the inadequate supply of Parallel Support 

teachers generates problems in terms of school and classroom proper operation and the 

effectiveness in students’ learning. This mean that there is still a long way to go in developing 

appropriate policies and practices in favor of students with special educational needs or / and 

disabilities43. 

 

5. RESEARCH METHODOLOGY 

 

5.1 Aim of the Research 

 

The aim of this study is to explore the viewpoints, attitudes and stances of Primary Special 

Education teachers who work in Parallel Support regarding issues of integration and social 

inclusion of children with special educational needs in the regular classroom as well as their 
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viewpoints on inclusive education as this has been formed by their professional experience. The 

basic research questions to be answered are the following: 

 

 Do the majority of regular classroom students have a positive attitude to students with 

disability and special needs? 

 Is there progress in the cognitive and social level for the student who receives support 

and do they follow the Curriculum? 

 Is there sufficient aid by school principals and is the regular classroom teachers’ attitude 

positive? 

 To what extent can the family environment affect the social inclusion of a student with 

special educational needs in the school and social environment? 

 What kind of difficulties do Parallel Support teachers encounter while educating students 

with special educational needs? 

 Are there suitable infrastructures in schools to include students with special educational 

needs? 

 Do Parallel Support teachers believe in “one school for all” and do they consider that 

integration, social inclusion and inclusive education for students with special educational 

needs in the regular classroom is feasible? 

 What do Parallel Support teachers suggest regarding smooth social inclusion and 

inclusive education of students with special educational needs in the regular classroom? 

 

5.2 Sample of Research – Sampling Method 

 

Homogeneous sampling is applied for the purpose of this study in which the researcher 

intentionally selects a sample of people or spaces based on the assumption that they all belong to 

a sub-group with specific features44. This type of sampling was selected because the study 

follows the qualitative design meaning that the sample should be representative of the viewpoints 

and experiences of Parallel Support teachers across Greece. 

 

In this respect, the sample of this study consists of 9 women, Parallel Support teachers in public 

primary schools, aged between 25 and 30 years. 5 of them work in primary schools in Attica and 

4 of them work in primary schools in Komotini. The interviews were conducted during March 

and April 2018 and the mean time for each interview was 20-30 minutes. The questionnaires / 

interviews to the 4 teachers who work in a school in the area of Agios Dimitrios in Attica were 

filled in the principal’s office because the first part of the research (questionnaire) was filled by 

them upon its delivery to them. As regards the 4 teachers in Komotini, the interview process was 

conducted through video-calling. The questionnaire was sent to them through e-mail so they 

were able to read it throughout the video-calling process. As regards the teacher who works in 

Petroupoli, Attica, the interview was conducted in her house, as she was a family friend. 

 

Locating the participants of the research was actually based on their availability and willingness 

to participate. The 4 women who work in the school of Agios Dimitrios were found through a 

relative who also works in the same school. The other 4 women in Komotini were found through 
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another relative who works as a Drama teacher in primary schools in Komotini and the other one 

is a friend who works as a Parallel Support teacher in the school of Petroupoli, Attica. All 

participants were reassured about the anonymity of the interview and that the data provided 

would be exclusively used for the particular research. 

 

The available purposeful sample provided the possibility of repetitive interviews to explore any 

emerging thematic units in our study, articles in the daily press, the teachers’ observations and 

considerations, the development of legislation and the broader education policy along with the 

reactions of the pressure groups. We intentionally selected a sample that consisted of women of 

different ages, educational capital and work experience, as we were aware that Parallel Support 

in Greece is implemented mostly by women, whereas there is a limited number of male Parallel 

Support teachers since they have only recently started to work in this educational structure. We 

also chose a large urban area, Athens, and a smaller town, Komotini, as both places are 

distinguished of their different human geography and students’ different personal characteristics. 

This way, our sample could provide us the possibility to correlate different elements or to 

differentiate various situations based on the concept of space as social field. In terms of 

international literature, our flexible small sample is based on new research readings of the in 

depth qualitative exploration of combined issues. The authors were constantly interacting with 

the sample and various scientific fields, which resulted in broader considerations and new fields 

of research interest45. 

 

5.3 Research method 

 

Methodology is a very important part of the research, as it analyzed the process followed to 

complete it. A qualitative research design was selected and applied to conduct and complete the 

specific study. 

 

5.3.1 Qualitative research 

 

The qualitative research is primarily an exploratory method. It is used to understand subjective 

discourse, viewpoints and motives. It provides information about a problem or an issue or helps 

develop ideas or assumptions. The qualitative research is used to reveal thoughts and viewpoints 

and delve into any arising problem. When applying a qualitative research design, the researcher 

is actually based on the participants’ viewpoints, while the sample is usually small. This kind of 

research is called qualitative since the information or data collected cannot be turned into 

numbers46. 

 

When applying a qualitative research design, the researcher collects data that reflect the 

participants’ experiences, emotions or judgments either as research subjects or observers. In 

other words, the researcher is interested in the meanings provided by the participants themselves, 

their behaviors, their interpretations of certain facts and their viewpoints about certain issues47. 

Through the particular research design, the researcher can focus and delve into the participants’ 

interpretation of their experiences. Thus, the researcher can penetrate into their personality and 

develop full understanding of the social influences that have formed their cast of mind48. 
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The reason for choosing the qualitative research design for this study is that we are interested 

mainly in documenting the Parallel Support teachers’ viewpoints regarding issues about 

inclusion, social integration and inclusive education of students with special educational needs. 

Another reason is the availability of the small sample. Despite the qualitative design applied for 

this study, there are also some close questions which provide quantitative results. Therefore, it 

can be said that this study follows a mixed methods design. In the first place, a questionnaire is 

provided which means that the quantitative method is applied, whereas through the interviews 

the qualitative method is applied49. 

 

5.3.2 Data collection techniques 

 

One of the most popular data collection techniques in qualitative research is the interview, based 

on the questions / questionnaire. In the scientific research, the term “interview” means the face-

to-face communication between the researcher and the research subject in order to explore and 

discuss about an issue50. The interview, as a data collection technique in an interview, is 

basically a particularly purposeful discussion which is conducted between the researcher and the 

research subject with the aim to collect specific data. The basic difference between the research 

interview and other types of interview is that the research interview attempts to collect the same 

information from all the research subjects. This means that the same questions are posed in the 

same manner to all research subjects. There are three types of research interviews which are 

structured, non-structured and semi-structured51. 

 

5.3.3 Structured interview 

 

Structured interviews are a standardized means of data collection which often uses close 

questions. The interviewees read the questions exactly as they appear in the questionnaire and 

the selection of answers to the questions is often predefined. Structured interviews are easy to 

reproduce, as a standard amount of close questions is used which can be easily quantified. This 

means that research results can be more reliable50. Structured interviews can be conducted quite 

fast meaning that many interviews can be conducted in a short amount of time. As a result, a 

large amount of data can be collected and the results can be representative and generalized for a 

large population. However, the fact that close questions with predefined answers are used in 

structured interviews prevents flexibility. The answers lack details and the data collected are 

basically quantitative. The interviewees do not have the possibility to express their personal 

viewpoints about the issue / problem of the research. 

 

5.3.4 Non-structured interview 

 

A non-structured or non-directed interview is one in which the questions are not predefined. 

These non-directed interviews are considered the opposite of a structured interview which, as 

foretold, provides a defined number of standardized questions. The form of a non-structured 

interview varies widely, as some questions are prepared in advance regarding the issue to be 

explored. They tend to be free and less official from structured interviews since they are 
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conducted in the form of an everyday conversation. The type of research actually differentiates 

in depth a non-structured interview from an everyday conversation. This nature of discussion 

allows spontaneity and the development of questions throughout the interview which are based 

on the interviewees’ answers52. The main characteristic of a non-structured interview are the 

open-ended questions which allow the interviewee to express themselves in depth by choosing 

their own words. Non-structured interviews are more flexible, as the questions can be adapted 

and modified depending on the interviewees’ answers. It is also highly credible because the 

researcher is given the possibility to explore and develop deeper understanding, to ask for 

clarifications and to allow the interviewee to direct the interview process. Non-structured 

interviews, however, have two potential problems: the one problem is that both the interview and 

analysis of its results may be time-consuming, while the other one is that they may be more 

expensive compared to data collection through questionnaires53. 

 

5.3.5 Semi-structured interview 

 

Semi-structured interviews lay between structured and non-structured interviews. This type of 

interview includes close questions, just like a structured interview, but at the same time, it 

includes a number of open-ended questions to develop deeper understanding about the answer 

provided through the close question53. In semi-structured interviews, the researcher develops and 

uses an “interview guide” that is a list of questions and issues that should be answered 

throughout the interview process in a certain order. Many researchers prefer semi-structured 

interviews because they can prepare a questionnaire which allows them to handle the interview 

effectively. Semi-structured interviews also allow the interviewees to freely express their 

viewpoints in their own terms and they also provide reliable and comparable qualitative data. 

 

The semi-structured interview was chosen for the purpose of this study based on mixed questions 

because, this way, it better meets the demands and the topic of this study. The questionnaire 

initially includes demographic questions about personal and educational data. Following that, 

there are 8 close questions which provide some quantitative results, as foretold. Close questions 

can be answered on the Likert scale (not at all, little, enough, etc.) and the participants select 

only one answer. Next is the interview with 6 open-ended questions pertaining to issues of 

inclusion and inclusive education of students with special educational needs. 

 

6. RESEARCH RESULTS 

 

This chapter presents the results of the questionnaire and the semi-structured interviews so as to 

gain insights about the questions posed in the chapter of methodology above. The results were 

categorized in eight units according to the participants’ responses and each one of them 

illustrates all responses to the questions tied to the corresponding research objective. 

 

It should be noted that the interviewees’ names have been replaced by codes (e.g. E1, E2, …) in 

which the letter E is for the word “teacher”. This has been done to ensure anonymity. This means 

that the participants’ quotations – responses to certain questions have been given these codes. All 

teachers’ responses are illustrated in the Annex. 
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6.1 Sample characteristics 

 

As foretold in the chapter of Methodology, in the sub-chapter of Sampling, the research 

participants are 9 female Parallel Support teachers working in primary schools of Attica and 

Komotini and they are aged between 25 and 30 years. They have all completed their studies in 

Tertiary Education. 

 

Table 1 shows that 3 of the 9 female teachers are holders of a Master degree and their overall 

teaching experience ranges between 2 and 10 years. Their working experience in Parallel 

Support also ranges between 2 and 10 years. The number of students who have been supported 

by each teacher throughout their teaching career is between 2 and 25 students. 

 

Table 1 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Besides their basic studies and Master degrees, all the participants have attended more than three 

seminars in Special Education. In other words, all 9 participants have attended seminars in 

Pervasive Developmental Disorders and Learning Difficulties, 8 of them have attended seminars 

in Behavior Problems – ADHD, 6 of them have attended seminars in Mental Retardation, Major 

Visual Impairments and Deafness – Hearing Loss, 4 of them have attended seminars in 

 

TEACHER 

 

MASTER 

DEGREE 

YEARS OF 

TOTAL 

EXPERIENCE 

YEARS OF 

WORK IN 

SPECIAL 

EDUCATION 

TOTAL 

STUDENTS 

SUPPORTED 

Ε1 - 3 2 2 

Ε2 Special 
Education 

2 2 4 

Ε3 - 3 3 2 

Ε4 - 4 4 7 

Ε5 - 4 4 6 

Ε6 Special 

Education 

3 3 3 

Ε7 Special 
Education 

9 9 10 

Ε8 - 4 4 7 

Ε9 Analysis 
of 

Behavior 

10 10 25 
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Offensive Behavior and 1 of them has attended seminars in Chronic Diseases, Mental Disorders, 

Behavior Analysis, Theory of Mind and Psycho-emotional Difficulties. 

 

This unit is completed with the following table which shows the diagnosis of students supported 

throughout the year 2017-2018 by the teachers – participants of this study. It can be seen that out 

of the 9 categories illustrated in the questionnaire, only 4 have been documented (Mental 

Retardation, Pervasive Developmental Disorders, Psycho-emotional Difficulties (Behavior 

Problems), ADHD: 

 

Table 2 

 

TEACHER 

 

DIAGNOSIS OF SUPPORTED STUDENT 

Ε1 Psycho-emotionaldifficulties (behavior problems)  and ADHD 

Ε2 Mental retardation, Pervasive developmental disorders and Psycho-emotional difficulties 

(behavior problems) 

Ε3 Psycho-emotional difficulties (behavior problems) and ADHD 

Ε4 Pervasive developmental disorders and Psycho-emotional difficulties (behavior problems) 

Ε5 Pervasive developmental disorders and ADHD 

Ε6 Mental retardation, Pervasive developmental disorders and Psycho-emotional difficulties 

(behavior problems) 

Ε7 Pervasive developmental disorders and ADHD 

Ε8 Pervasive developmental disorders 

Ε9 Pervasive developmental disorders and Psycho-emotional difficulties (behavior problems) 

 

6.2 Regular classroom student attitude 

 

As foretold in the chapter of Methodology, the questionnaire includes both close and open-ended 

questions. Close questions are estimated on the Likert scale (not at all, little, enough…) and the 

interviewees choose only one answer. 

 

This sub-chapter illustrates the results of the participants’ attitudes regarding regular classroom 

student attitude to their classmates with special educational needs or / and disability. The 

following graph show that most teachers, 4 out of 9 in particular, have stated that in the regular 

classroom, where Parallel Support is provided, the regular students develop quite positive 

attitude to their classmates with special educational needs or / and disability. As regards the 

question whether there is at least one regular student in the classroom with negative attitude to 

the students with special educational needs or / and disability, the above 4 teachers responded 

that this number ranges between none to 2 students. Furthermore, 3 teachers responded that the 

regular classroom student attitude is a little positive to their peers with special educational needs 

or / and disability. They have also stated that in their classrooms there is one up to many students 
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who show a negative attitude. Teacher 1 responded that the regular classroom student attitude is 

very positive and there are only 2 students with negative attitude to their peers with special 

educational needs or / and disability. Finally, another teacher stated that most of her students 

have a very positive attitude to the children with special educational needs or / and disability and 

there are only 3 students with negative attitude. 

Graph 1 

 

 
 

 

6.3 Progress, in cognitive and social fields, of thesupported student and their 

correspondence to the Curriculum 

 

The questionnaire included a series of questions which the teachers had to answer about the 

progress of students with special educational needs or / and disability for whom they provide 

support. The following graph shows that in the question about the progress of these students in 

the cognitive field, during the implementation of inclusive education, most teachers state that 

their students show progress. In particular, 1 teacher has stated that she has noticed little progress 

of her student, 5 of them have responded that they have noticed enough progress and 3 of them 

have stated that they have noticed great progress of their students. All teachers have also notice 

significant progress in the social field. More analytically, 2 teachers have stated that they have 

noticed little progress of their students’ social skills, 3 of them have noticed enough progress, 3 

of them have noticed much progress and 1 of them has noticed high progress. Finally, 7 out of 9 

teachers have noticed that their students correspond to the Curriculum. More specifically, 2 

teachers have stated that their students correspond a little to the Curriculum, 5 of them have 

stated that their students correspond enough and 2 of them have stated that their students 

correspond a lot.  

Regular Classroom Student Attitude

Enough

Quite enough

Very much

A little

Not at all
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Graph 2 

PROGRESS OF SUPPORTED STUDENTS 

 

 
 

 

6.4 Parents’ attitude of students with special educational needs or / and disability and their 

influence on their child’s smooth inclusion in the mainstream school 

 

This sub-chapter refers to the parents’ attitude of students with special educational needs or / and 

disability toward the implementation of Parallel Support for their child and toward the teacher 

responsible to provide it. It also refers to the participants’ viewpoint about the degree of 

influence of the family environment on the smooth inclusion of these students.  The interviewees 

were asked to respond to a close question in the questionnaire and to an open-ended question in 

the interview. 

 

The following table shows that Parallel Support teachers have stated that the parents of students 

with special educational needs co-operate with the teachers, develop deep understanding about 

the teachers’ work and establish effective communication with them during the implementation 

of the Parallel Support program for their children. 
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Table 3 

PARENTS’ 

ATTITUDE OF 

STUDENTS 

WITH SPECIAL 

EDUCATIONAL 

NEEDS 

 

 

 

NOT 

AT 

ALL 

 

 

A 

LITTLE 

 

 

ENOUGH 

 

 

 

QUITE 

ENOUGH 

 

 

VERY 

MUCH 
 

Understanding 

and effective 

communication 

 

- 

 

1 

 

2 

 

2 

 

4 

Participation in 

the 

implementation 

of the Parallel 

Support program 

 

- 

 

2 

 

3 

 

1 

 

3 

 

Neutral attitude 

 

5 

 

4 

 

- 

 

- 

 

- 

 

Indifference 

 

8 

 

- 

 

- 

 

- 

 

- 

 

Lack of co-

operation 

 

9 

 

 

- 

 

- 

 

- 

 

- 

 

 

Moreover, it should be noted that during the interview process all teachers responded that they 

regard the smooth social integration of children with special educational needs or / and disability 

into the mainstream school, society and family environment a basic factor. 

 

“…without parents’ active participation these students with special educational needs or / and 

disability cannot integrate into the mainstream school” (E1) 

“…family is the linchpin for the child’s social integration into school and other aspects of their 

social life” (E8) 

The teachers – participants consider co-operation with parents a basic prerequisite. They support 

the view that accepting their offspring’s learning difficulty or disability is the initial step to this 

direction. 

 

“… accepting the child’s difficulty is important for parents and it forms the basis for broader 

acceptance by and integration into the society” (E7) 
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“… what really matters is the extent to which parents have accepted the child’s disability, how 

much informed they are and whether they are willing to co-operate so that they are able to help 

any teacher responsible for their child’s smooth social integration into the school environment” 

(E8) 

 

6.5 Mainstream education teachers’ attitude and aid by school principals  

 

The participants were asked to express their viewpoint regarding mainstream education teachers’ 

and principals’ attitude to Parallel Support teachers. As it can be seen in the following graph, the 

majority of the participants do not regard their colleagues’ attitude competitive at all. 4 out of 9 

Parallel Support teachers believe that regular classroom teachers are rather co-operative, 2 of 

them believe that they are very co-operative, 1 of them thinks they are very much co-operative 

and 2 of them support the view that regular classroom teachers are little co-operative. Moreover, 

3 of them have stated that there is no such thing as a formal, professional relationship between 

them, 3 of them think that this relationship is a little formal and 3 of them regard this relationship 

as quite formal. Furthermore, 1 participant contends that regular classroom teachers are not 

characterized by generosity, 3 of them believe that there is little degree of generosity, 3 of them 

think that there is a substantial degree of generosity and 1 of them has stated that there is a large 

degree of generosity. 

 

Graph 3 

 

MAINSTREAM EDUCATION TEACHERS’ ATTITUDE 

 

 
 

0

1

2

3

4

5

6

7

8

9

10

Not at all A little Enough Quite
enough

Very much

Co-operation

Generosity

Competition

Formal relationship



International Journal of Education Humanities and Social Science 

                                                                                                            ISSN: 2582-0745 
                                                                                                                     Vol. 3, No. 06; 2020 

 

http://ijehss.com/ Page 113 
 

It should be noted that to the question about the deterrents encountered at work some 

interviewees referred to the difficulty of co-operation with regular classroom teachers. 

“…some of the problems we may encounter as Parallel Support teachers are: the difficulty in 

cooperation with the regular classroom teacher” (E3) 

“… lack of co-operation between me and the regular classroom teacher which is actually based 

on the lack of basic knowledge about the work of the Parallel Support teacher…” (E5) 

 

The second interview question referrers to whether Parallel Support teachers receive adequate 

aide by the school principals. The majority of the interviewees responded that they receive 

enough aid by the school principals when needed. 

 

“…hopefully there is enough aid by the school principal” (E1) 

“… the school principal is helpful and supportive when needed and well-informed about the 

institution of Parallel Support, too” (E8) 

 

Yet, there are some teachers who regard the aid provided by the school principals as inadequate  

“The school principal is not particularly involved regardless of the fact that the student was 

accepted at school with private Parallel Support” (E9) 

“School principal do not usually get involved in the Parallel Support work unless the case is 

severe” (E5) 

 

6.6 Difficulties encountered by the Parallel Support teachers 

 

The basic question that seeks to be answered in this study refers to the difficulties encountered 

by the Parallel Support teachers during their students’ education. Their responses focus on the 

following deterrents: 

 

Negative attitude developed by other parents, difficulty in co-operating with the regular 

classroom teacher, negative attitude to the student with special educational needs and 

indifference, brief time for supporting the student, lack of infrastructure at school, slow pace of 

the learning process, lack of knowledge and information, lack of facilitation in differentiated or 

individualized teaching and lack of materials and means. 

 

Some excerpts of the participants’ responses to the first question (What kind of difficulties do 

you encounter as Parallel Support teachers in educating your student?) are presented below: 

 

“The basic difficulty encountered is other parents’ negative attitude” (E1)  

“…the difficulty to co-operate with the regular classroom teacher, the negative attitude to the 

student and indifference, etc.” (E3) 

“The regular classroom teacher involvement and, overall, the teachers finding it difficult to 

accept someone in their classroom to observe them or to ask them different things” (E9) 

“The difficulties encountered by a Parallel Support teacher focus mainly on the time duration 

they spend to support their student…” (E2) 
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“… moreover, other difficulties encounter by the Parallel Support teacher are the lack of 

infrastructure in today’s schools” (E2) 

“Some of the problems encountered by Parallel Support teachers are tied to to the pace of the 

learning process…” (E3) 

“The personnel is not at all informed resulting in inadequate handling and aid when needed” 

(E4) 

“The education system is structured in such a way that it makes it hard for me to differentiate or 

individualize teaching a child with autism in the regular classroom…” (E7)  

“Inadequate teaching material…” (E6) 

 

6.8 Building – material infrastructure and accessibility 

 

As it was revealed by some responses in the previous sub-chapter, there is difficulty when 

implementing Parallel Support and, generally, social inclusion and inclusive education of 

students with special educational needs or / and disability in mainstream schools due to the lack 

of suitable material infrastructure, a fact which hinders disabled students’ accessibility and 

education. The majority of the participants stated that there was inappropriate building – material 

infrastructure in their schools throughout the school year 2017 – 2018 apart the elevator, which 

exists in most schools. 

 

“There is only an elevator for motor problems” (E1) 

“Unfortunately, the school has deficiencies regarding the infrastructure. There is only a nonskid 

surface and a ramp of wheelchairs” (E9) 

“Unfortunately, in our school there is not much appropriate infrastructure such as ramps for 

disabled people. There is not an elevator. The classrooms are not soundproof and the lighting is 

inappropriate; this infrastructure is more than necessary for children with sensory deficits such 

as autism and ADHD…” (E8) 

“In my school the student with autism was not even provided a classroom for individualized 

teaching. Given the consent and aid of my school principal we created a suitable space and the 

money for it was given by the parents’ association…” (E7) 

 

6.9 Parallel Support teachers’ viewpoints about the implementation of “a school for all”  

 

This sub-chapter presents the Parallel Support teachers’ viewpoints about the implementation of 

“a school for all”. In particular, the fifth question posed to them during the interview is whether 

they believe in the one school for all and whether they consider integration, socialinclusion and 

inclusive education feasible for students with special educational needs or / and disability in the 

regular classroom. 8 out of the 9 participants stated that they believe in the idea of one school for 

all. However, they do not regard inclusion and social integration of students with special 

educational needs as feasible due to the current conditions at schools. They hold the view that 

this can be feasible provided certain conditions and prerequisites.  

 

“Yes, of course. It is just that there should be appropriate infrastructure, teacher training and 

love for what they do” (E1) 
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“I believe in ‘one school for all’ with common school playground and activities as well as 

separate departments depending on the learning difficulties” (E4)  

“I believe in this idea, but I think that this is not feasible given the current structures and 

mainstream education teachers’ training…” (E9) 

 

One of the teachers – participants stated that she does not believe that there can be “a school for 

all” and that inclusion in the regular classroom can be feasible only for students who have the 

potential to do so. 

 

“…In case the child needs specialized methods to improve all fields, then they must be included 

in an environment with children of the same case so that their socialization can be achieved. 

This is why I believe that there cannot be a school to include all students” (E5) 

 

6.10 Participants’ suggestions for effective social integration and inclusive education  

 

At the end of the interview the participants were asked to make suggestions for smooth social 

inclusion and effective inclusive education of students with special educational needs or / and 

disability in the regular classroom. According to their responses the following suggestions were 

put forward: 

 

Mainstream education teachers’ training through seminars about inclusive education, appropriate 

collaboration of all teachers with the Parallel Support teachers without competition, but rather 

promote an interchange of roles and equity. These roles include a change of mainstream 

education teachers’ culture, attitudes and viewpoints about special education, building relations 

of trust between teachers and the parents of the child with special needs and their information 

through various actions. They also pertain to the psycho-education of teachers and children, 

differentiation of the learning content, sensitization of the class about issues of diversity through 

various activities, teaching classroom rules to all students including the one with special 

educational needs, group activities with graded difficulty depending on the students’ level. What 

is more, they refer to updating of the classroom teacher and all school personnel about the 

student’s needs, updating all school students about their peers with special educational needs, 

direct involvement of all school teachers in the case of the student with special educational 

needs, opportunities and learning content adapted to each student’s level. It is noteworthy that 

they also introduce teachers to issues of teaching material, space formation with suitable 

infrastructure, placement of appropriate teaching personnel at school, opportunities for 

supporting the child to gradually shift from one context to the other and, last but not least, 

patience, persistence, love and acceptance.  

 

Some indicative excerpts of the participants’ responses follow: 

 

“…group activities of graded difficulty depending on the students’ level and on the student’s 

with special educational needs level so that the latter does not feel so much that they differ from 

the other students and their socialization becomes more feasible” (E2)  



International Journal of Education Humanities and Social Science 

                                                                                                            ISSN: 2582-0745 
                                                                                                                     Vol. 3, No. 06; 2020 

 

http://ijehss.com/ Page 116 
 

“…nonetheless, the basic proposal for all children to socially integrate is “LOVE” and 

“ACCEPTANCE”. This is the starting point and all programs should be based on this idea” 

(E3) 

“…co-operation of all teachers involved in the student and the Parallel Support teacher” (E5) 

“… appropriate co-operation among all teachers without competition, underestimation, but 

rather with an interchange of roles and equity in order to avoid the labeling of each student 

supported” (E8) 

“Sensitization of the class about issues of diversity through various activities such as games, 

discussion, workshops, videos…” (E2) 

“…through information and updating, training and practice we can eliminate the fear that 

derives from ignorance…” (E7) 

 

7. DISCUSSION – INTERPRETATION 

Conclusions – Discussion 

 

This chapter attempts to present general conclusions and the interpretation of the research results 

as they have emanated from the analysis above. Moreover, an attempt is made to associate the 

findings of this study with literature and correlate them with findings of other relevant Greek and 

international studies. 

 

In the first place, though not a basic objective of this study, it can be seen that the sample 

exclusively consists of women. Despite the small sample of the study, it can be inferred that the 

occupation of the Parallel Support teacher is mostly chosen by women. This inference is 

consistent with the research findings about the institution of Parallel Support in Greece 

conducted by Vaxevanou54 according to which 90,6% of the participants - Parallel Support 

teachers were women. Additionally, it goes in line with the traditional perception documented in 

the international literature about teachers that the teaching profession is a “womanly business”55 

56 57. Furthermore, speaking about the features of our sample, it should be noted that all teachers 

are adequately trained and informed about special education issues as well as experienced in 

Parallel Support. 

 

The first research question, as shown in the previous chapter, refers to regular classroom 

students’ attitudes to their peers with special educational needs or / and disability. According to 

the interviewees’ responses, the regular classroom students’ attitudes is a controversial issue 

given a variety of studies whose results indicate completely different inferences, many times 

overriding between each other58. 

 

The inferences emanating from the participants – Parallel Support teachers responses in this 

research question are, in their majority, positive regarding the regular classroom students’ 

attitude to their classmate with disability and special educational needs. This inference is 

consistent with many research results conducted both abroad59 60 and in Greece61, which indicate 

that regular classroom students are positive to their peers with special educational needs or / and 

disability. However, the results of this study are not consistent with the findings of other 
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researches according to which regular classroom students are negative to their peers with special 

educational needs and they tend to isolate them and prefer to socialize with regular students62 63. 

 

As regards the second research question about the progress of students with special educational 

needs or / and disability supported through Parallel Support, it can be inferred that the 

implementation of inclusive education significantly increases the progress of these students both 

in cognitive and social level as well as their correspondence to the Curriculum. These results are 

in line with those ones of the research conducted by Arnidou64, in which the vast majority of the 

participants – teachers believe that social inclusion and inclusive education of students with 

special educational needs or / and disability in the regular classroom has had positive effects on 

their progress in the cognitive, psycho-emotional and social field. The international literature has 

shown that teachers who participated in inclusive education programs noticed improved 

academic performance and improved social skills of students with mild or severe educational 

needs as well as stronger relationships between them and regular classroom students29 65. As 

regards their correspondence to the Curriculum, despite the favorable conditions created in the 

mainstream school, students with special educational needs face significant barriers to their 

education when proper adaptations or differentiated Curricula do not exist66. 

 

The next research question to be answered in this study concerns the attitude of parents of 

students with special educational needs or / and disability and their influence on their child’s 

smooth social inclusion in the mainstream school. According to the interviewees’ responses, the 

attitude of parents of students with special educational needs or / and disability is very positive. 

This means that they actively participate in the implementation of the Parallel Support program 

targeting their offspring and they establish effective communication and co-operation with the 

teachers while they develop deep understanding about their work. 

 

The above inference is consistent with Arnidou’s64 research results in which the majority of the 

sample stated that they are greatly supported by the parents of children with disability, while 

their contribution is rather significant. As Tafa67 states, the parents of children with problems are 

in favor of social inclusion and struggle to create the conditions to make their children accepted 

in the mainstream school through inclusive education. However, the view that teachers are 

ideologically coerced by parents involved in the ideological content of education is contrasting68. 

 

Furthermore, in our study the vast majority of the sample believes that the family environment 

significantly affects the social inclusion of students with special educational needs. This 

inference is in line with the viewpoints documented in Greek and international literature stating 

that the positive family environment of children with special educational needs, parents’ 

participation in intervention programs and the continuous psychological support of their children 

lead to amazing results69 24.  Furthermore, parents’ expectations and demands in terms of 

educational action and services offered to their offspring are the most basic factor for an 

effective educational process70. 

 

The next research question to be answered is the mainstream education teachers’ attitude to their 

Parallel Support colleagues and the aid offered by school principals. Based on our sample’s 
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responses, it can be inferred that there is no competition between Parallel Support teachers and 

regular classroom teachers. On the contrary, the collaboration between the two groups of 

teachers is rather satisfactory. This inference is consistent with Arnidou’s64 results which 

indicated a harmonious co-existence between the two groups of teachers in the classroom. 

 

Nevertheless, some of the participants in our study stated that they encounter problems when it 

comes to their collaboration with regular classroom teachers. Many researches refer to the 

collaboration between the special and the regular teacher in the sense of a professional marriage 

which demands effort, flexibility and compromise71 31 72. Oftentimes, literature has shown that 

there are difficulties in the collaboration between the two different teachers meaning that it is 

difficult for the regular classroom teacher to conceive the work offered by the special education 

teacher in the everyday school life73. In addition, some regular classroom teachers assume a 

leading role and determine the content of teaching74.  

 

As regards school principals’ aid and support, it can be inferred by our sample’s responses that it 

is adequate and satisfactory, when needed. Of course, there is an opposite view about the school 

principal who is not involved at all. The Greek and international literature have shown that the 

school principal’s aid and support is a basic prerequisite for the smooth social inclusion of 

students with special educational needs. In the “school for all”, in which the ideal of social 

inclusion of students with special educational needs is predominant, the school principal plays a 

crucial role by ensuring the pedagogic climate within which all mainstream and special 

education teachers potentially collaborate, are flexible and creative to achieve the objective of 

student social inclusion in school75. Other researches76 77 found out that the school principal’s aid 

and support forms all teachers’ positive attitude toward children with special educational needs 

as well as predisposition for collaboration and the establishment of mutual acceptance and trust. 

 

The next research question refers to the difficulties encountered by Parallel Support teachers. 

Based on the results, a major deterrent, besides their collaboration with regular classroom 

teachers, is the insufficient amount of time spent on the implementation of Parallel Support. This 

is consistent with the literature78 which states that there is insufficient amount of time to 

materialize Parallel Support programs. Besides, this specific deterrent has been also mentioned in 

another research as one of the most major difficulties encountered by teachers79. 

 

Another deterrent emanating from the interviewees’ responses also answering the next research 

question of this study is the lack of material infrastructure in schools. According to the 

participants – Parallel Support teachers there is severe lack of infrastructure. This inference is 

stated both in Greek and international literature. Deficient building infrastructure meaning 

inappropriate and non-operational buildings and the obsolete or absent teaching material do not 

help improve the conditions for education80. Moreover, the use of assisting technology and 

relevant equipment (such as Braille writing in print or electronic form) can help the equal 

provision of opportunities to all children81. 
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All in all, the deterrents documented in the participants’ responses are in line with the findings of 

other researches39 35 as illustrated in the chapter about Parallel Support in Greece, particularly in 

the sub-chapter about the benefits and deterrents of the implementation of Parallel Support. 

 

Finally, an important inference of this study is that the majority of Parallel Support teachers 

believe in the idea of “a school for all”; yet, they consider its realization unrealistic within the 

current conditions. They hold the view that the conditions and prerequisites for an equal 

inclusive education of students with special educational needs are not suitable and provide their 

own proposals, as illustrated in the chapter of results above. Likewise, other researches refer to 

the non-feasibility of these children’s social inclusion82. Scruggs & Mastropieri’s83 research has 

also revealed similar findings which have indicated that most teachers were positive to social 

inclusion; yet, a great number of them had insufficient time and were not provided with suitable 

equipment, necessary to put into practice inclusive education programs. 

 

To conclude, it should be noted that the content illustrated in this study has provided an overall 

view of the Parallel Support teachers’ viewpoints about the social inclusion and inclusive 

education of students with special educational needs or / and disability in the regular classrooms 

of mainstream schools and the implementation of Parallel Support. In an attempt to answer the 

questions posed according to the aim of this study, we have concluded some basic points 

consistent with data and findings of other relevant researches. 

 

8. RESEARCH RESTRICTIONS 

 

Upon the completion of this study, certain research restrictions should be noted. More 

analytically, a basic restriction is the number of participants. Had more Parallel Support teachers 

participated in this study, more results would have been reached. This way the sample would 

have been more representative of the current situation. Another research restriction is tied to the 

amount of time dedicated to conduct this study. Had thededicated time been longer, the study 

would have been more effective. Furthermore, another factor that could be considered as a 

restriction is the workplace of some of the participants meaning that due to the distance the face-

to-face communication was impossible and prevented the deeper understanding of their 

responses. 

 

Suggestions for future research 

 

Further similar future studies are suggested with a larger number of Parallel Support teachers to 

achieve a more representative sample. Moreover, the regular classroom teachers’ and parents’ 

viewpoints and their attitude to social inclusion and equal inclusive education could be 

simultaneously explored to achieve an overall study of the specific issue. Another suggestion, 

perhaps rather difficult, is to include in future researches Parallel Support male teachers in order 

to compare the viewpoints of both genders.  
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