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ABSTRACT

Teaching practices play a crucial role in shaping the foundational skills of learners. This study
focused on assessing the teaching practices of Grade 3 teachers and their correlation to the
foundational skill levels of learners in language, reading, numeracy, and writing in Masinloc
District, Schools Division of Zambales. This study determined the teaching practices and
foundational skill levels of Grade 3 learners in 12 selected public elementary schools in Masinloc
District, Schools Division of Zambales, during the School Year 2024-2025. The research
employed a quantitative-descriptive design, involving 122 primary grade teachers and 288 Grade
3 learners through total population sampling, using a validated research instrument. The study
revealed that most teachers were female, aged 20-39, holding Teacher 11l positions and Master’s
degrees, with limited years of service. Teachers and learners both rated teaching practices and
foundational skills as moderately demonstrated across all dimensions. No significant correlation
was found between teaching practices and teacher demographics. However, a significant
difference was observed between teachers’ and learners’ perceptions of teaching practices, with a
weak, non-significant positive correlation between teaching practices and learners’ foundational
skill levels. The findings highlight the need for enhanced teaching strategies to improve
foundational skill levels. An enhanced instructional program was developed to address these gaps,
focusing on improving teaching practices and foundational skills of Grade 3 learners. This study
offers valuable insights into teaching practices and their impact on foundational skill development,
providing a basis for targeted interventions to enhance instructional strategies in primary
education.

Keywords: Teaching Practices, Foundational Skills, Primary Grade Teachers, Grade 3 Learners,
Enhanced Instructional Program.

1. INTRODUCTION

Effective teaching practices are crucial in shaping the foundational skill levels of Grade 3 learners,
which are essential for their academic success and overall development. These practices offer
valuable insights into the effectiveness of instructional strategies and resource utilization in the
classroom. By understanding these, teachers can identify areas for improvement and develop
targeted instructional programs to enhance learning outcomes. This study seeks to explore the
teaching practices to inform the development of an enhanced instructional program that supports
the foundational skill levels of young learners.

In synthesis, effective teaching practices are crucial in shaping the foundational skill levels
of Grade 3 learners, which are essential for their academic success and overall development. These
practices offer valuable insights into the effectiveness of instructional strategies and resource
utilization in the classroom. By understanding these perceptions, teachers can identify areas for
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improvement and develop targeted instructional programs to enhance learning outcomes. This
study seeks to explore these perceptions to inform the development of an enhanced instructional
program that supports the foundational skill levels of young learners. The Teach Primary
framework, developed by the World Bank and revised in 2021, provides a vital tool for assessing
the quality of teaching practices and the influence of the learning environment on instructional
effectiveness (Carter et al., 2024; Canonizado, 2024). This framework underscores the importance
of contextualizing teaching quality and adapting instruments to various educational settings, thus
offering a comprehensive perspective on effective teaching practices.

Further exploration of related studies reveals that gaps in teachers' knowledge and
application of foundational skills significantly impact instructional effectiveness. Research by
Ukumo and Berlie (2024) highlights deficiencies in the use of foundational reading strategies
among Ethiopian primary school teachers, while Segui et al. (2024) illustrate variations in teachers'
abilities to mobilize knowledge depending on instructional tasks. Guo et al. (2024) and Canonizado
(2024) also reveal inconsistencies between self-rated and instructor-rated competencies in
integrating Sustainable Development Goals (SDGS) into teaching. These findings emphasize the
need for targeted professional development and contextualized instructional tools to enhance
teaching practices. Additionally, studies by ElSayary (2023) and Phulpoto et al. (2024) on the
integration of ICT and digital tools in education underscore the challenges and opportunities
presented by technological advancements. Effective teacher preparation and ongoing professional
development are crucial to adapting to these changes and improving teaching practices, as
supported by Barbour and Hodges (2024) and Fitriati et al. (2023). Collectively, these studies
provide a comprehensive view of the factors influencing teaching practices and underscore the
importance of continuous support for teachers to foster foundational skills in Grade 3 learners.

Despite extensive research highlighted the importance of effective teaching practices and
foundational skills in primary education, there remained a notable research gap in understanding
how these practices translated into real-world instructional improvements. While frameworks like
Teach Primary and studies on phonological awareness, numeracy, and writing skills provided
valuable insights, there was a lack of comprehensive analysis on how teachers' views on their
teaching practices and resource utilization impacted their instructional strategies and learners'
foundational skills. Furthermore, the integration of modern technological tools and the evolving
needs of diverse educational contexts necessitated targeted studies to bridge these gaps.
Addressing this gap was crucial for developing an enhanced instructional program that accurately
reflected teachers' experiences and effectively supported the foundational skill levels of Grade 3
learners.

2. STATEMENT OF THE PROBLEM
This study determined the teaching practices and foundational skill levels of Grade 3
learners in Masinloc District, Schools Division of Zambales during the School Year 2024-2025.
Specifically, it aimed to answer these questions:
1. How may the profile of the teachers be described in terms of:
1.1. age;
1.2. sex;
1.3. grade assignment;
1.4. teaching position;
1.5. length of service; and
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1.6. highest educational attainment?
2. How may the teaching practices of the teachers be described in terms of:
2.1. utilizing teaching resources;
2.2. employing teaching strategies;
2.3. managing classroom discipline; and
2.4. providing feedback?
3. As perceived by learners, how may the teaching practices of their teachers be described
in terms of:
3.1. utilizing teaching resources;
3.2. employing teaching strategies;
3.3. managing classroom discipline; and
3.4. providing feedback?
4. How may the foundational skill levels of the Grade 3 learners be described in terms of:
4.1. language skills;
4.2. reading skills;
4.3. numeracy skills; and
4.4. writing skills?
5. Is there a significant difference between the perceived teaching practices of teachers and
their profile when grouped accordingly?
6. Is there a significant difference between the perceived teaching practices as assessed by
teachers and learners?
7. Is there a significant correlation between the perceived teaching practices of teachers
and foundational skill levels of the Grade 3 learners?
8. What enhancement program for instruction can be proposed to improve the teachers’
teaching practices and foundational skill levels of Grade 3 learners?

3. METHODS AND MATERIALS

This study determined the teaching practices and foundational skill levels of Grade 3
learners in Masinloc District, Schools Division of Zambales during the School Year 2024-2025.
A descriptive-correlational research design was employed, with data collected, classified,
summarized, and analyzed using percentages and means. The study involved 122 primary grade
teachers and 288 Grade 3 learners came from a district, utilizing total population sampling to
involve all elementary teachers and simple random sampling to involve a portion of the Grade 3
learners. A researcher-designed questionnaire served as the primary data collection tool, targeting
dimensions of the teaching practices and foundational skill levels of Grade 3 learners. The
instrument demonstrated excellent reliability, as confirmed by Cronbach's Alpha values for
teaching practices of teachers (o = 0.93), teaching practices as perceived by learners (o = 0.94),
and foundational skill levels of learners (o = 0.93). Statistical analyses, including the Kruskal-
Wallis Test, Mann Whitney U Test, and Spearman Rho Correlation, were used to test the study's
hypotheses.

4. RESULTS AND DISCUSSIONS
4.1. Profile of Teachers
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4.1.1. Age

Table 1
Profile of the Teachers in terms of Age

Age Frequency Percentage
60 years old and above 8 2.78
50-59 years old 17 5.90
40-49 years old 27 9.38
30-39 years old 35 12.15
20-29 years old 35 12.15

As shown in Table 1, the profile of the teachers in terms of age. As reflected in the table,
2.78% of the teachers were in the 60 years old and above bracket, 5.90% were in the 50-59 years
old bracket, 9.38% were in the 40-49 years old bracket, and 12.15% were in the 30-39 years old
and 20-29 years old brackets.

This implied that the majority of the teachers were relatively young, with a significant
portion of them falling within the age brackets of 20-39 years old. The smaller percentages of
teachers in the 40-49, 50-59, and 60 years old and above categories suggest that the teaching
workforce is predominantly composed of younger individuals, which may influence their teaching
approaches, adaptability to new technologies, and engagement with professional development
opportunities. Consequently, this demographic distribution can have implications for school
programs and policies tailored to address the needs and capabilities of both younger and older
teachers in the education system.

A closer examination of the age profile of the teacher-respondents in the present study
revealed that the majority were within the 20-29 and 30-39 age brackets. These findings align with
previous studies by Glastra and De Brabander (2021) indicating that younger teachers tend to be
more active in research participation and professional development activities. Similar studies have
found that teachers in these age groups often exhibit greater adaptability to new teaching strategies
and technological integration, which could contribute to their involvement in enhancing
instructional practices.

4.1.2. Sex
Table 2
Profile of the Teachers in terms of Sex
Sex Frequency Percentage
Male 11 3.82
Female 111 38.54

As shown in Table 2, the profile of the teachers in terms of sex. As reflected in the table,
3.82% of the teachers were males and 38.54% were females.

This implied that the teaching profession in the context of this study is predominantly
female, with a significant majority of the teachers being women. The small percentage of male
teachers suggests a gender imbalance in the workforce, which may reflect broader trends in the
teaching profession, particularly in certain educational levels or regions. This gender disparity
could influence the dynamics of the school environment, including teaching styles, interactions
with learners, and the implementation of gender-sensitive policies in education. Consequently, it
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may be important to explore strategies to encourage more gender diversity in the teaching
profession.

Regarding sex, the present study shows that the majority of respondents were female,
consistent with prior research by Kundu (2022) highlighting the dominance of women in the
teaching profession, especially in primary and elementary education. This gender trend has been
widely reported in previous studies, where female teachers are often perceived as more nurturing
and supportive in early childhood education, potentially influencing learners’ academic and social
development.

4.1.3. Grade Assignment

Table 3
Profile of the Teachers in terms of Grade Assignment
Grade Level Frequency Percentage
Grade 3 51 17.71
Grade 2 29 10.07
Grade 1 27 9.38
Kindergarten 15 5.21

As shown in Table 3, the profile of the teachers in terms of grade assignment. As reflected
in the table, 17.71% of the teachers were handling Grade 3 learners, 10.07% of the teachers were
handling Grade 2 learners, 9.38% of the teachers were handling Grade 1 learners, and 5.21% of
the teachers were handling kindergarten learners.

This implied that a significant portion of the teachers were assigned to handle Grade 3
learners, indicating a heavier concentration of teaching personnel in the higher primary grade
levels. The lower percentages of teachers handling Grade 1 and kindergarten learners suggest that
fewer teachers are involved in the foundational stages of early childhood education. This
distribution could impact the focus and resource allocation in these early grades, where
foundational skills in literacy and numeracy are developed. Consequently, it may be beneficial to
assess the balance of teacher assignments across grade levels to ensure that early education is
adequately supported.

In terms of grade assignment, most of the teacher-respondents in the current study were
handling Grade 3 classes. This mirrors findings from earlier research by Gonzalez-Moreira et al
(2024) that underscore the significance of the early primary years in a child's educational journey.
Previous studies emphasize the critical role that teachers play in foundational literacy and
numeracy instruction during this stage, which directly impacts learners’ future academic success.
Teachers handling Grade 3 have often been reported to utilize diverse strategies to build upon the
foundational skills introduced in the earlier grades.

4.1.4. Teaching Position

Table 4
Profile of the Teachers in terms of Teaching Position
Teaching Position Frequency Percentage
Master Teacher |1 8 2.78
Master Teacher | 13 451
Teacher 111 41 14.24
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Teacher Il 23 7.99
Teacher | 25 8.68
Contractual Teacher 12 4.17

As shown in Table 4, the profile of the teachers in terms of teaching position. As reflected
in the table, 2.78% of the teachers were Master Teacher 11, 4.51% were Master Teacher I, 14.24%
were Teacher Ill, 7.99% were Teacher 11, 8.68% were Teacher I, and 4.17% were contractual
teachers.

This implied that the majority of the teachers held regular teaching positions, with a notable
concentration in the Teacher Il rank, followed by Teacher | and Teacher Il positions. The
relatively small percentages of Master Teachers | and Il suggest that fewer respondents have
attained the highest levels of the teaching career ladder. Additionally, the presence of contractual
teachers, though minimal, indicates that some teachers are not yet permanently employed. This
distribution highlights the potential for professional growth within the teaching ranks and suggests
the need for career development opportunities to help more teachers advance to higher positions
such as Master Teacher.

The findings also revealed that a significant number of teacher-respondents held the
position of Teacher 111, which aligns with earlier studies by Wiens and Beck (2022) suggesting
that teachers in higher teaching positions tend to demonstrate stronger instructional practices and
leadership within their schools. Previous research highlights that teachers holding higher positions
are often more experienced and better equipped to handle classroom challenges, contributing
positively to learners' academic outcomes.

4.1.5. Length of Service

Table 5
Profile of the Teachers in terms of the Length of Service
Length of Service Frequency Percentage

40 years and above 1 .35
30-39 years 17 5.90
20-29 years 28 9.72
10-19 years 30 10.42

9 years and below 46 15.97

As shown in Table 5, the profile of the teachers in terms of the length of service. As
reflected in the table, .35% of the teachers were in the 40 years and above bracket, 5.90% in the
30-39 years bracket, 9.72% in the 20-29 years bracket, 10.42% in the 10-19 years bracket, and
15.97% in the 9 years and below bracket.

This implied that the majority of the teachers held regular teaching positions, with a notable
concentration in the Teacher Il rank, followed by Teacher | and Teacher Il positions. The
relatively small percentages of Master Teachers | and Il suggest that fewer respondents have
attained the highest levels of the teaching career ladder. Additionally, the presence of contractual
teachers, though minimal, indicates that some teachers are not yet permanently employed. This
distribution highlights the potential for professional growth within the teaching ranks and suggests
the need for career development opportunities to help more teachers advance to higher positions
such as Master Teacher.
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In terms of the length of service, the majority of respondents in the present study had nine
years or less of teaching experience. This finding is consistent with previous studies by
Peciuliauskiene et al. (2023) showing that teachers with fewer years of experience tend to be more
open to adopting innovative teaching methods and participating in professional development.
However, earlier research also suggests that newer teachers may face challenges related to
classroom management and curriculum implementation, requiring additional support and
mentorship.

4.1.6. Highest Educational Attainment

Table 6
Profile of the Teachers in terms of the Highest Educational Attainment
Length of Service Frequency Percentage

EdD/PhD Graduate 1 .35
with EdD/PhD units 16 5.56
MA Graduate 49 17.01
with MA units 28 9.72
Education Graduate 28 9.72

As shown in Table 6, the profile of the teachers in terms of the highest educational
attainment. As reflected in the table, .35% of the teachers were EdD/PhD graduates, 5.56% were
with EdD/PhD units, 17.01% were MA graduates, and 9.72% were with MA units and education
graduates.

This implied that the majority of the teachers had pursued or completed graduate-level
education, with a significant portion holding master's degrees or units toward a master's degree.
The small percentage of teachers who have completed or are working toward doctoral degrees
(EJD/PhD) suggests that while there is a commitment to advanced education, few have reached
the highest levels of academic attainment. This distribution reflects a strong emphasis on
professional growth and continuing education, which can contribute to improved teaching
practices and leadership potential. However, it also highlights an opportunity to encourage more
teachers to pursue higher degrees to further enhance their expertise.

Lastly, the highest educational attainment of most teacher-respondents in the current study
was a Master’s degree. This finding aligns with previous studies by Bhaskar and Dayalan (2021)
that highlight the increasing trend of teachers pursuing advanced degrees to enhance their teaching
skills and career prospects. Research has shown that teachers with higher educational
qualifications tend to have a deeper understanding of pedagogy, content knowledge, and
assessment strategies, which positively impacts their instructional effectiveness and learners'
learning outcomes.

4.2. Teaching Practices of Teachers

4.2.1. Utilizing Teaching Resources

Table 7
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Themselves in terms of Utilizing Teaching Resources
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Item Indicators Mean :
. Interpretation
Rating

1 1 use different things to help my learners learn 3.09 Moderately
in the classroom. Practiced

2 | pick fun and interesting materials for my 3.12 Moderately
learners to learn with. Practiced

3 1 use computers and videos to make learning 3.13 Moderately
more fun. Practiced

4 | change the materials | use to help everyone 3.16 Moderately
learn, even if some learners learn differently. Practiced

5 1 use new and helpful tools to improve my 3.17 Moderately
learners’ learning. Practiced

6 | provide learning tools to keep my learners 3.05 Moderately
active in class. Practiced

7 | keep learning tools neat so my learners can 3.16 Moderately
use them easily. Practiced

8 I use pictures and drawings to help my learners 3.19 Moderately
understand hard ideas. Practiced

9 I work with other teachers to find good 3.15 Moderately
materials for my learners to learn with. Practiced

10 | make sure the materials | use in class help my 3.13 Moderately
learners learn well. Practiced

General Mean Rating 3.14 Moderately

Practiced

As shown in Table 7, the teaching practices of teachers as perceived by themselves in terms
of utilizing teaching resources. As reflected in the table, a majority of the teachers had the general
mean rating of 3.14 or “Moderately Practiced.” It was observed that, “I use pictures and drawings
to help my learners understand hard ideas” had the highest mean of 3.19 equivalent to “Moderately
Practiced.”

This implied that the teachers moderately utilized teaching resources to support their
instruction, particularly in using visual aids like pictures and drawings to help learners grasp
challenging concepts. While these resources were employed to some extent, the general mean
rating of "Moderately Practiced" suggests that there is room for improvement in fully integrating
diverse teaching materials into classroom activities. Enhancing the consistent use of various
resources could further enrich the learning experience and better support learners' understanding,
especially in addressing more complex topics. Consequently, professional development in the
effective use of teaching resources might be beneficial.

The analysis conducted in this study indicated that the teacher-respondents moderately
utilized teaching resources, achieving a mean score of 3.14. This finding aligns with previous
studies by Cayabas Jr, and Sumeg-Ang (2023), which reported that teachers often face challenges
in fully utilizing available teaching materials due to factors such as limited access or insufficient
time for preparation.
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4.2.2. Employing Teaching Strategies
Table 8
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Themselves in terms of Employing Teaching Strategies

Item Indicators Mean :
. Interpretation
Rating

1 1 plan for lessons with different methods to 3.13 Moderately
help my learners learn. Practiced

2 | ask questions to help my learners think more 3.12 Moderately
clearly. Practiced

3 I teach in different ways to match how each 3.15 Moderately
learner learns best. Practiced

4 | give activities that involve using hands to 3.23 Moderately
make learning more fun. Practiced

5 | adjust my teaching methods when a learner 3.16 Moderately
needs extra help. Practiced

6 | let learners work in groups to learn and talk 3.14 Moderately
with each other. Practiced

7 1tell stories to make lessons easier to 3.15 Moderately
understand and remember. Practiced

8 1 use pictures, sounds, and words to support 3.20 Moderately
different ways of learning. Practiced

9 I check if my teaching helps my learners 3.12 Moderately
understand better. Practiced

10 1 use real-life examples to show how learning 3.16 Moderately
connects to everyday life. Practiced

General Mean Rating 3.16 Moderately
Practiced

As shown in Table 8, the teaching practices of teachers as perceived by themselves in terms
of employing teaching strategies. As reflected in the table, a majority of the teachers had the
general mean rating of 3.16 or “Moderately Practiced.” It was observed that, “I give activities that
involve using hands to make learning more fun” had the highest mean of 3.23 equivalent to
“Moderately Practiced.”

This implied that the teachers moderately employed various teaching strategies, with a
particular focus on hands-on activities to make learning more engaging and enjoyable for learners.
The general mean rating of "Moderately Practiced™ suggests that while interactive and experiential
learning methods are being used, their application is not yet fully maximized. This indicates a need
for further development in consistently implementing diverse and effective teaching strategies that
actively involve learners. Enhancing the use of these strategies could lead to more dynamic and
learner-centered learning experiences, potentially improving learner engagement and outcomes.

In terms of employing teaching strategies, the teacher-respondents scored 3.16, which
indicated moderate practice in teaching. This finding is consistent with earlier studies by Mwila et
al. (2022), which noted that while teachers are familiar with various instructional strategies, they
often default to traditional methods due to lack of continuous professional development.

http://ijehss.com/ Page 235




International Journal of Education Humanities and Social Science

ISSN: 2582-0745
Vol. 8, No. 02; 2025

4.2.3. Managing Classroom Discipline

Table 9
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Themselves in terms of Managing Classroom Discipline

Item Indicators Mean :
. Interpretation
Rating

1 |tell my learners the rules so they know how to 2.96 Moderately
behave in class. Practiced

2 1 make sure my learners follow the rules to keep 291 Moderately
the classroom happy and safe. Practiced

3 | praise my learners when they behave well. 2.94 Moderately
Practiced

4 | address bad behavior to ensure everyone can 3.11 Moderately
keep learning. Practiced

5 | create a kind classroom environment where my 2.98 Moderately
learners feel safe and valued. Practiced

6 |teach my learners how to solve problems with 3.06 Moderately
others in a kind way. Practiced

7 1 model good behavior by acting nicely myself. 2.99 Moderately
Practiced

8 linvolve my learners in making classroom rules to 3.08 Moderately
help them feel responsible. Practiced

9 1 help my learners fix their mistakes and make 2.97 Moderately
better choices. Practiced

10 I communicate with parents about their child’s 3.10 Moderately
behavior to support them both at school and at Practiced

home.

General Mean Rating 3.01 Moderately

Practiced

As shown in Table 9, the teaching practices of teachers as perceived by themselves in terms
of managing classroom discipline. As reflected in the table, a majority of the teachers had the
general mean rating of 3.01 or “Moderately Practiced.” It was observed that, “I address bad
behavior to ensure everyone can keep learning” had the highest mean of 3.11 equivalent to
“Moderately Practiced.”

This implied that the teachers moderately practiced classroom discipline management,
particularly in addressing disruptive behavior to maintain a conducive learning environment. The
general mean rating of "Moderately Practiced” suggests that while efforts are made to manage
behavior and ensure a productive classroom, there is room for improvement in consistently
enforcing discipline strategies. Strengthening these practices could enhance classroom
management, leading to a more focused and orderly learning atmosphere that benefits all learners.
Professional development on effective discipline techniques might support teachers in more
consistently handling behavioral challenges.

Regarding classroom discipline management, the teacher-respondents yielded a mean
score of 3.01, described as moderately practiced. This outcome is similar to findings from prior
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research by Sharma (2023), where teachers reported challenges in maintaining consistent
classroom discipline, particularly in larger or more diverse classrooms.

4.2.4. Providing Feedback

Table 10
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Themselves in terms of Providing Feedback

Item Indicators Mean Interpretation
Rating

1 Itell my learners how they are doing so they can 2.92 Moderately
see their learning progress. Practiced

2 | give my learners tips to help them improve their 3.09 Moderately
work. Practiced

3 I notice when my learners try hard and do well to 3.03 Moderately
make them feel proud. Practiced

4 | explain how my learner can fix their mistakes. 3.15 Moderately
Practiced

5  luse kind words to encourage my learners to keep 3.03 Moderately
learning. Practiced

6 | provide feedback that helps my learners with 3.09 Moderately
what they need. Practiced

7 1 let my learners think about their own work to see 2.98 Moderately
how they are learning. Practiced

8 1 make sure my feedback is easy for my learners to 3.13 Moderately
understand. Practiced

9 lallow my learners to ask questions if they do not 3.03 Moderately
understand my feedback. Practiced

10 1 use feedback to help my learners grow and feel 3.09 Moderately
confident about their abilities. Practiced

General Mean Rating 3.05 Moderately
Practiced

As shown in Table 10, the teaching practices of teachers as perceived by themselves in
terms of providing feedback. As reflected in the table, a majority of the teachers had the general
mean rating of 3.05 or “Moderately Practiced.” It was observed that, “I explain how my learner
can fix their mistakes” had the highest mean of 3.15 equivalent to “Moderately Practiced.”

This implied that the teachers moderately practiced providing feedback to learners,
particularly in offering explanations on how learners can correct their mistakes. The general mean
rating of "Moderately Practiced" indicates that while feedback is being given, it may not be
consistently or thoroughly applied across all teaching contexts. Improving the quality and
frequency of constructive feedback could enhance learners' understanding of their progress and
support their academic growth. More structured approaches to feedback might help teachers better
guide learners in addressing their mistakes and improving their performance.

The teacher-respondents scored 3.05 in providing feedback, indicating a moderate level of
practice in this area. Previous studies by Selvaraj et al. (2021) have shown that while teachers

http://ijehss.com/ Page 237




International Journal of Education Humanities and Social Science

ISSN: 2582-0745
Vol. 8, No. 02; 2025

recognize the importance of feedback, they often struggle to provide timely, specific, and
constructive comments due to time constraints and large class sizes.

4.3. Teaching Practices of Teachers as Perceived by Learners

4.3.1. Utilizing Teaching Resources

Table 11
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Learners in terms of Utilizing Teaching Resources

Item Indicators Mean .
. Interpretation
Rating

1 My teachers use different things to help me 3.11 Moderately
learn in the classroom. Practiced

2 My teachers pick fun and interesting things for 3.20 Moderately
me to learn with. Practiced

3 My teachers use computers and videos to make 3.17 Moderately
learning more fun. Practiced

4 My teachers change the things they use in class 3.19 Moderately
to help everyone learn, even if | learn Practiced

differently.

5 My teachers use new and good things to help 3.14 Moderately
me learn better. Practiced

6 My teachers let me learn tools to help me stay 3.23 Moderately
active in class. Practiced

7 My teachers keep my learning tools neat so | 3.16 Moderately
can use them easily. Practiced

8 My teachers use pictures and drawings to help 3.18 Moderately
me understand hard ideas. Practiced

9 My teachers work with other teachers to find 3.20 Moderately
good things for me to learn with. Practiced

10 My teachers make sure the things I use in class 3.19 Moderately
help me learn well. Practiced

General Mean Rating 3.18 Moderately

Practiced

As shown in Table 11, the teaching practices of teachers as perceived by learners in terms
of utilizing teaching resources. As reflected in the table, a majority of the learners had the general
mean rating of 3.18 or “Moderately Practiced.” It was observed that, “My teachers let me learn
tools to help me stay active in class” had the highest mean of 3.23 equivalent to “Moderately
Practiced.”

This implied that the learners perceived their teachers as moderately effective in utilizing
teaching resources, with a particular emphasis on providing learning tools that keep learners
actively engaged in class. The general mean rating of "Moderately Practiced™ suggests that while
there is some incorporation of teaching resources, it may not be fully optimized to enhance learner
engagement and participation. The higher mean for the specific practice of providing learning tools
indicates that this approach is positively recognized by learners. To further improve classroom
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dynamics, teachers could explore a broader range of resources and strategies to create a more
interactive and stimulating learning environment.

The analysis conducted in the present study revealed that the teaching practices of teachers,
as perceived by the learner-respondents, had a general mean rating of 3.18, indicating that teachers
moderately practiced utilizing teaching resources. This is consistent with previous findings by
Umuhoza and Uworwabayeho (2021), who highlighted that while teachers recognize the
importance of instructional materials, many face constraints in fully incorporating them into
lessons due to limited resources or time management challenges.

4.3.2. Employing Teaching Strategies

Table 12
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Learners in terms of Employing Teaching Strategies

Item Indicators Mean Interpretation
Rating

1 My teachers plan fun lessons with different 3.13 Moderately
ways to help me learn. Practiced

2 My teachers ask me questions to help me think 3.20 Moderately
better. Practiced

3 My teachers teach in different ways to help me 3.22 Moderately
learn in the way that is best for me. Practiced

4 My teachers give me activities to do with my 3.17 Moderately
hands to make learning more fun. Practiced

5 My teachers change how they teach me when | 3.18 Moderately
need more help. Practiced

6 My teachers let me work in groups to learn and 3.23 Moderately
talk together. Practiced

7 My teachers tell stories to help me understand 3.13 Moderately
and remember lessons. Practiced

8 My teachers use pictures, sounds, and words to 3.24 Moderately
help me learn in different ways. Practiced

9 My teachers check if their teaching helps me 3.20 Moderately
understand better. Practiced

10 My teachers use things from real life to help 3.19 Moderately
me see how learning fits in my everyday life. Practiced

General Mean Rating 3.19 Moderately

Practiced

As shown in Table 12, the teaching practices of teachers as perceived by learners in terms
of employing teaching strategies. As reflected in the table, a majority of the learners had the
general mean rating of 3.19 or “Moderately Practiced.” It was observed that, “My teachers use
pictures, sounds, and words to help me learn in different ways” had the highest mean of 3.24
equivalent to “Moderately Practiced.”

This implied that the learners perceived their teachers as moderately effective in employing
diverse teaching strategies, particularly through the use of multimodal resources such as pictures,
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sounds, and words to facilitate different learning styles. The general mean rating of "Moderately
Practiced" indicates that while these strategies are being utilized, there is potential for further
enhancement in their application to better meet the varied needs of learners. The higher mean for
the use of multimodal resources highlights learners' appreciation for varied instructional methods
that engage them in different ways. By expanding the range and consistency of these teaching
strategies, teachers could foster a more inclusive and dynamic learning environment that promotes
deeper understanding and retention of knowledge among all learners.

In employing teaching strategies, the teachers received a mean score of 3.19, reflecting
moderate practice as perceived by the learner-respondents. This result aligns with research by
Hayes et al. (2023), who found that while teachers are aware of a variety of teaching strategies,
they tend to rely on familiar approaches, often due to a lack of sustained professional development
in new pedagogical methods.

4.3.3. Managing Classroom Discipline

Table 13
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Learners in terms of Managing Classroom Discipline

Item Indicators Mean Interpretation
Rating

1 My teachers tell me the rules so I know how to 3.08 Moderately
behave in class. Practiced

2 My teachers make sure | follow the rules to keep 3.17 Moderately
my classroom happy and safe. Practiced

3 My teachers praise me when | behave well. 3.13 Moderately
Practiced

4 My teachers quickly and fairly stop bad behavior 3.11 Moderately
so everyone can keep learning. Practiced

5 My teachers make my classroom a kind place 3.09 Moderately
where | feel safe and special. Practiced

6 My teachers teach me how to solve problems with 3.20 Moderately
others in a nice way. Practiced

7 My teachers show me how to act by behaving 3.15 Moderately
nicely themselves. Practiced

8 My teachers let me help make classroom rules so | 3.18 Moderately
feel responsible. Practiced

9 My teachers help me fix my mistakes and make 3.19 Moderately
better choices. Practiced

10 My teachers talk to my parents about how | behave 3.17 Moderately
to help me at school and at home. Practiced

General Mean Rating 3.15 Moderately
Practiced

As shown in Table 13, the teaching practices of teachers as perceived by learners in terms
of managing classroom discipline. As reflected in the table, a majority of the learners had the
general mean rating of 3.15 or “Moderately Practiced.” It was observed that, “My teachers teach
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me how to solve problems with others in a nice way” had the highest mean of 3.20 equivalent to
“Moderately Practiced.”

This implied that the learners perceived their teachers as moderately effective in managing
classroom discipline, particularly in teaching conflict resolution skills. The general mean rating of
"Moderately Practiced" suggests that while there are efforts to maintain a respectful and
harmonious classroom environment, there is still room for improvement in consistently applying
effective discipline strategies. The higher mean for the specific practice of teaching learners to
solve problems amicably indicates that learners value this approach and find it beneficial for their
social interactions. By enhancing their focus on teaching positive behavioral strategies and conflict
resolution, teachers could further cultivate a supportive and constructive classroom atmosphere
that empowers learners to navigate conflicts more effectively.

Regarding classroom discipline management, the teachers were rated with a mean score of
3.15, also indicating moderate practice. Similar findings were noted by Ateh and Ryan (2023),
who pointed out that teachers often struggle to consistently manage classroom behavior, especially
in diverse classroom settings, and may benefit from additional training in classroom management
techniques.

4.3.4. Providing Feedback

Table 14
Mean Rating and Interpretations of the Teaching Practices of Teachers as Perceived
by Learners in terms of Providing Feedback

Item Indicators Mean .
. Interpretation
Rating

1 My teachers tell me how I am doing so | can see 3.13 Moderately
how I am learning. Practiced

2 My teachers give me tips to help me get better at 3.24 Moderately
my work. Practiced

3 My teachers notice when I try hard and do well to 3.19 Moderately
make me feel proud. Practiced

4 My teachers tell me exactly how to fix my 3.21 Moderately
mistakes. Practiced

5 My teachers use kind words to help me keep 3.16 Moderately
learning. Practiced

6 My teachers give me feedback that helps me with 3.22 Moderately
what | need. Practiced

7 My teachers let me think about my own work to 3.14 Moderately
see how | am learning. Practiced

8 My teachers make sure their feedback is easy for 3.21 Moderately
me to understand. Practiced

9 My teachers let me ask questions if | do not 3.20 Moderately
understand their feedback. Practiced

10 My teachers use feedback to help me grow and feel 3.18 Moderately
good about what | can do. Practiced
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General Mean Rating 3.19 Moderately
Practiced

As shown in Table 14, the teaching practices of teachers as perceived by learners in terms
of providing feedback. As reflected in the table, a majority of the learners had the general mean
rating of 3.19 or “Moderately Practiced.” It was observed that, “My teachers give me tips to help
me get better at my work” had the highest mean of 3.24 equivalent to “Moderately Practiced.”

This implied that the learners perceived their teachers as moderately effective in providing
feedback, particularly in offering tips to help them improve their work. The general mean rating
of "Moderately Practiced” indicates that while feedback is being given, its consistency and
thoroughness may vary across different contexts. The higher mean for the specific feedback
practice of providing improvement tips suggests that learners find this guidance valuable for their
academic development. To enhance the learning experience, teachers could focus on increasing
the frequency and specificity of feedback, which would not only support learner growth but also
reinforce a growth mindset among learners.

Finally, learner-respondents rated the teachers’ teaching practices at 3.19 in providing
feedback, suggesting that their teaching was moderately practiced. This outcome is supported by
Paris (2022), who emphasized that although feedback is recognized as a critical tool for learning,
teachers may face challenges in delivering specific and timely feedback, often due to large class
sizes or time limitations.

4.4. Foundational Skill Levels of the Grade 3 Learners

4.4.1. Language Skills

Table 15
Mean Rating and Interpretations of the Foundational Skill Levels of the Grade 3
Learners in terms of Language Skills

Item Indicators Mean .
. Interpretation
Rating

1 Isaywhat I think clearly when I talk. 3.18 Moderately
Skilled

2 1 use the right words when | speak and write. 3.17 Moderately
Skilled

3 Ilisten and do what the teacher says in class. 3.16 Moderately
Skilled

4 1 listen carefully when others are talking. 3.18 Moderately
Skilled

5 I read out loud with the right sounds and voice. 3.13 Moderately
Skilled

6 | write sentences that are complete and easy to 3.17 Moderately
understand. Skilled

7 1 know the meaning of new words I learn in class. 3.18 Moderately
Skilled

8 I ask and answer questions using full sentences. 3.19 Moderately
Skilled
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9 I retell stories | have read or heard in my own 3.20 Moderately
words. Skilled

10 I use fun words to make my writing more exciting. 3.24 Moderately
Skilled

General Mean Rating 3.18 Moderately
Skilled

As shown in Table 15, the foundational skill levels of the Grade 3 learners in terms of
language skills. As reflected in the table, a majority of the learners had the general mean rating of
3.18 or “Moderately Skilled.” It was observed that, “I use fun words to make my writing more
exciting” had the highest mean of 3.24 equivalent to “Moderately Skilled.”

This implied that the Grade 3 learners demonstrated moderately skilled foundational
language abilities, with a particular strength in using engaging vocabulary to enhance their writing.
The general mean rating of "Moderately Skilled" suggests that while learners have a basic
proficiency in language skills, there is potential for further development in areas such as grammar,
sentence structure, and overall writing fluency. The higher mean for the specific skill of
incorporating fun words indicates that learners are eager to make their writing more dynamic and
enjoyable. To further enhance their language skills, targeted instruction focusing on vocabulary
expansion and more complex writing techniques could be beneficial, encouraging learners to
express themselves more creatively and effectively.

The learner-respondents perceived themselves as moderately skilled in their foundational
levels of language skills, with a mean score of 3.18. This finding aligns with previous research by
Lobanova et al. (2022), who found that while learners may develop basic language skills, they
often face challenges in achieving fluency and higher-order language proficiency due to limited
exposure to rich language environments and insufficient practice in speaking and listening
activities.

4.4.2. Reading Skills

Table 16
Mean Rating and Interpretations of the Foundational Skill Levels of the Grade 3
Learners in terms of Reading Skills

Item Indicators Mean )
. Interpretation
Rating

1 I can quickly read common words | see often. 3.03 Moderately
Skilled

2 luse clues from the story to understand new 3.16 Moderately
words. Skilled

3 I cantell what a story is mostly about. 3.07 Moderately
Skilled

4 1 guess what will happen next in the story. 3.08 Moderately
Skilled

5 | can remember details from the story to answer 3.11 Moderately
questions. Skilled

6 | read at a good speed and with few mistakes. 3.24 Moderately
Skilled
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7 1 know the order of events in the story. 3.05 Moderately
Skilled

8 I can tell if something is true or just someone’s 3.16 Moderately
opinion. Skilled

9 I can share the important parts of a story in my 3.07 Moderately
own words. Skilled

10 I can figure out what a story means even if it is not 3.18 Moderately
said directly. Skilled

General Mean Rating 3.12 Moderately
Skilled

As shown in Table 16, the foundational skill levels of the Grade 3 learners in terms of
reading skills. As reflected in the table, a majority of the learners had the general mean rating of
3.12 or “Moderately Skilled.” It was observed that, “I read at a good speed and with few mistakes”
had the highest mean of 3.24 equivalent to “Moderately Skilled.”

This implied that the Grade 3 learners exhibited moderately skilled foundational reading
abilities, particularly in their reading fluency, as evidenced by their self-reported ability to read at
a good speed with minimal errors. The general mean rating of "Moderately Skilled" indicates that
while learners have a satisfactory level of reading proficiency, there remains room for
improvement in other aspects of reading, such as comprehension and critical analysis. The higher
mean for the specific reading skill of fluency highlights that learners feel confident in their ability
to read smoothly. To further develop their overall reading competence, targeted interventions that
focus on comprehension strategies and vocabulary development could enhance their reading skills
and promote a deeper understanding of texts.

In terms of reading skills, the learner-respondents assigned a mean score of 3.12, indicating
moderate skill levels. This is consistent with earlier studies by Hakim et al. (2021), who noted that
although learners generally acquire basic reading skills, comprehension and critical thinking
during reading can be underdeveloped, particularly when there is a lack of access to diverse reading
materials and individualized reading instruction.

4.4.3. Numeracy Skills

Table 17
Mean Rating and Interpretations of the Foundational Skill Levels of the Grade 3
Learners in terms of Numeracy Skills

Item Indicators Mean )
. Interpretation
Rating

1 | canadd and subtract numbers correctly. 3.06 Moderately
Skilled

2 | seeand use number patterns when | do math. 3.19 Moderately
Skilled

3 | know different shapes and can compare them. 3.22 Moderately
Skilled

4 1 cantell time on a clock to the nearest minute. 3.23 Moderately
Skilled
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5 I cando simple multiplication and division. 3.19 Moderately
Skilled

6 1 use tools to measure how long, heavy, or full 3.15 Moderately
things are. Skilled

7 | canread and make simple bar graphs and charts. 3.08 Moderately
Skilled

8 I know the value of numbers in bigger numbers. 3.20 Moderately
Skilled

9 I solve word problems by using the right math 3.22 Moderately
operations. Skilled

10 1 can make good guesses about numbers and 3.18 Moderately
amounts. Skilled

General Mean Rating 3.17 Moderately
Skilled

As shown in Table 17, the foundational skill levels of the Grade 3 learners in terms of
numeracy skills. As reflected in the table, a majority of the learners had the general mean rating
of 3.17 or “Moderately Skilled.” It was observed that, “I can tell time on a clock to the nearest
minute” had the highest mean of 3.23 equivalent to “Moderately Skilled.”

This implied that the Grade 3 learners demonstrated moderately skilled foundational
numeracy abilities, particularly in their capacity to tell time accurately on a clock. The general
mean rating of "Moderately Skilled” suggests that while learners possess a functional
understanding of basic numeracy concepts, there is potential for further growth in other areas, such
as addition, subtraction, and problem-solving skills. The higher mean for the specific skill of telling
time indicates that learners feel confident in this aspect of numeracy. To enhance their overall
numeracy proficiency, teachers could implement targeted activities and lessons that focus on a
broader range of mathematical concepts, fostering a more comprehensive understanding of
numeracy among learners.

Learners also rated their foundational skills in numeracy as moderately skilled, with a mean
score of 3.17. This outcome echoes findings from previous studies by Adelia et al. (2024), which
highlight that while learners may grasp basic mathematical concepts, applying these skills to
problem-solving or more complex operations often presents difficulties, partly due to insufficient
practice and contextualized learning in numeracy.

4.4.4. Writing SKills

Table 18
Mean Rating and Interpretations of the Foundational Skill Levels of the Grade 3
Learners in terms of Writing Skills

Item Indicators Mean .
. Interpretation
Rating
1 I write clear sentences and use the right 3.13 Moderately
punctuation marks. Skilled
2 | organize my writing with a beginning, middle, 3.22 Moderately
and end. Skilled
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3 luse describing words to make my writing more 3.20 Moderately
fun and interesting. Skilled

4 | spell common words right and follow spelling 3.18 Moderately
rules when | write. Skilled

5 I write short paragraphs about one idea or topic. 3.16 Moderately
Skilled

6 | fix mistakes and make my writing better after 3.20 Moderately
checking it. Skilled

7 | start my sentences with capital letters and use 3.24 Moderately
them for names. Skilled

8 I follow grammar rules like matching the subject 3.21 Moderately
and verb in my writing. Skilled

9 | write stories or reports with details that make 3.22 Moderately
sense in the right order. Skilled

10 I use advice from my friends and teachers to make 3.20 Moderately
my writing better. Skilled

General Mean Rating 3.20 Moderately
Skilled

As shown in Table 18, the foundational skill levels of the Grade 3 learners in terms of
writing skills. As reflected in the table, a majority of the learners had the general mean rating of
3.20 or “Moderately Skilled.” It was observed that, “I start my sentences with capital letters and
use them for names” had the highest mean of 3.24 equivalent to “Moderately Skilled.”

This implied that the Grade 3 learners exhibited moderately skilled foundational writing
abilities, with a particular strength in correctly using capitalization at the beginning of sentences
and for names. The general mean rating of "Moderately Skilled" indicates that while learners have
a satisfactory grasp of basic writing conventions, there is still room for enhancement in other
writing areas, such as grammar, punctuation, and the development of more complex sentences.
The higher mean for the specific writing skill related to capitalization highlights that learners
recognize the importance of proper writing mechanics. To further develop their writing skills,
teachers could focus on comprehensive writing instruction that includes grammar rules,
punctuation practices, and strategies for organizing thoughts and ideas more effectively.

Finally, the learner-respondents assigned a mean score of 3.20 for their foundational skills
in writing, indicating moderate skill levels. This result aligns with the work of Altun (2023), who
emphasized that while learners may develop foundational writing abilities, such as sentence
construction and grammar, they often struggle with coherence, organization, and more advanced
writing tasks, largely due to limited opportunities for structured writing practice and feedback.

4.5. Difference Between the Teaching Practices of Teachers and Their Profile
4.5.1. Age
Table 19
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Difference Between the Age Groups of the Teachers

Groups H df p Decision
60 years old and above .90 4 924 Accept Hog
50-59 years old (Not Significant)

40-49 years old
30-39 years old
20-29 years old

As shown in Table 19, a Kruskal-Wallis Test was conducted to assess the difference
between age groups of the teachers. The Kruskal-Wallis Test results revealed no statistically
significant difference in scores between the age groups (H(4) = .90, p =.924) at the 5% level; thus,
the null hypothesis was accepted. In conclusion, these findings suggest that age may have no effect
on teachers’ teaching practices.

This implies that the age of the teachers does not significantly influence their teaching
practices, as evidenced by the Kruskal-Wallis Test results indicating no statistical difference
among the various age groups. The acceptance of the null hypothesis suggests that regardless of
their age, teachers may employ similar teaching strategies and methods in the classroom. This
finding highlights the importance of focusing on factors other than age, such as professional
development opportunities, teaching experience, or educational background, that could potentially
impact teaching effectiveness and practices. Therefore, efforts to enhance teaching quality should
consider a broader range of influences beyond the age of teachers.

The results of the present study showed that age did not significantly impact the teaching
practices of the teacher-respondents. This finding is consistent with previous research by Van
Leeuwen et al. (2021), who also concluded that while age may influence a teacher's experience
and familiarity with certain methodologies, it does not necessarily correlate with the effectiveness
or diversity of teaching practices employed in the classroom.

4.5.2. Sex
Table 20
Difference Between the Sex Groups of the Teachers
Groups H df p Decision
Male .25 1 .620 Accept Hor
Female (Not Significant)

As shown in Table 20, a Kruskal-Wallis Test was conducted to assess the difference
between sex groups of the teachers. The Kruskal-Wallis Test results revealed no statistically
significant difference in scores between the sex groups (H(1) =.25, p =.620) at the 5% level; thus,
the null hypothesis was accepted. In conclusion, these findings suggest that sex may have no effect
on teachers’ teaching practices.

This implies that the sex of the teachers does not significantly affect their teaching
practices, as indicated by the Kruskal-Wallis Test results showing no statistical difference between
the groups. The acceptance of the null hypothesis suggests that both male and female teachers
utilize comparable teaching methods and strategies in the classroom. This finding underscores the
importance of focusing on other variables, such as teaching experience, training, and individual
teaching styles, that may influence teaching effectiveness rather than relying on demographic
factors like sex. Consequently, professional development initiatives should be designed to cater to
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a diverse range of teachers, regardless of their gender, to enhance overall teaching quality and
learner outcomes.

Similarly, the study found no significant difference between the sex of the teacher-
respondents and their teaching practices. This aligns with the findings of Ahmed and Ibrahim
(2021), who noted that male and female teachers generally apply similar instructional strategies
and approaches, suggesting that gender does not play a substantial role in how teaching practices
are implemented or perceived by learners.

4.5.3. Grade Assignment

Table 21
Difference Between the Grade Assignment Groups of the Teachers
Groups H df p Decision
Grade 3 19 3 .980 Accept Hoy
Grade 2 (Not Significant)
Grade 1

Kindergarten

As shown in Table 21, a Kruskal-Wallis Test was conducted to assess the difference
between the grade assignment groups of the teachers. The Kruskal-Wallis Test results revealed no
statistically significant difference in scores between the grade assignment groups (H(3) =.19p =
.980) at the 5% level; thus, the null hypothesis was accepted. In conclusion, these findings suggest
that the grade assignment may have no effect on teachers’ teaching practices.

This implies that the grade assignment of the teachers does not significantly influence their
teaching practices, as demonstrated by the Kruskal-Wallis Test results indicating no statistical
difference among the different grade assignment groups. The acceptance of the null hypothesis
suggests that teachers across various grade levels employ similar teaching strategies and
methodologies in their classrooms. This finding highlights the potential for uniformity in teaching
approaches, regardless of the grade level taught, suggesting that factors such as teaching
philosophy, pedagogical training, and classroom resources may play a more significant role in
shaping teaching practices. Therefore, professional development programs could focus on
enhancing these aspects to improve teaching quality across all grade assignments.

The study indicated that grade assignment did not significantly affect the teaching practices
of the teacher-respondents. Prior studies by Kern et al. (2022) have also reported similar findings,
showing that regardless of the grade level taught, teachers tend to adopt comparable teaching
strategies aimed at meeting curriculum standards, suggesting that the grade level itself is not a
strong determinant of variation in teaching practices.

4.5.4. Teaching Position

Table 22
Difference Between the Teaching Position Groups of the Teachers
Groups H df p Decision
Master Teacher 11 3.98 4 409 Accept Ho
Master Teacher | (Not Significant)
Teacher 111
Teacher 11
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Teacher |
Contractual Teacher

As shown in Table 22, a Kruskal-Wallis Test was conducted to assess the difference
between the teaching position groups of the teachers. The Kruskal-Wallis Test results revealed no
statistically significant difference in scores between the number of hours spent studying at home
groups (H(5) = 3.98 p =.409) at the 5% level; thus, the null hypothesis was accepted. In conclusion,
these findings suggest that the teaching position may have no effect on teachers’ teaching practices.

This implies that the teaching position of the teachers does not significantly impact their
teaching practices, as evidenced by the Kruskal-Wallis Test results showing no statistical
difference among the various teaching position groups. The acceptance of the null hypothesis
indicates that teachers in different positions—whether Master Teacher, Teacher 1, 11, or 11l—tend
to utilize similar teaching strategies and methods in their classrooms. This finding suggests that
the effectiveness of teaching practices may be influenced more by individual teacher
characteristics, such as experience and pedagogical approaches, rather than by their formal
position within the educational hierarchy. As a result, professional development efforts should aim
to provide support and resources that enhance teaching effectiveness for all teachers, regardless of
their specific teaching positions.

Furthermore, there was no significant difference between teaching position and the
teaching practices of the teacher-respondents. This mirrors research conducted by Colognesi et al.
(2024), who found that teachers in different roles or ranks within the educational system, such as
Teacher 1, 11, or 111, generally apply similar pedagogical methods, with little variation based on
their position.

4.5.5. Length of Service

Table 23
Difference Between the Length of Service Groups of the Teachers
Groups H df p Decision
40 years and above .84 4 934 Accept Hoy
30-39 years (Not Significant)
20-29 years
10-19 years

9 years and below

As shown in Table 23, a Kruskal-Wallis Test was conducted to assess the difference
between length of service groups of the teachers. The Kruskal-Wallis Test results revealed no
statistically significant difference in scores between the length of service groups (H(4) = .84, p =
.934) at the 5% level; thus, the null hypothesis was accepted. In conclusion, these findings suggest
that length of service may have no effect on teachers’ teaching practices.

This implies that the length of service of the teachers does not significantly influence their
teaching practices, as indicated by the Kruskal-Wallis Test results, which reveal no statistical
difference among the various length of service groups. The acceptance of the null hypothesis
suggests that teachers, regardless of their years of experience, employ similar teaching strategies
and methodologies in their classrooms. This finding highlights the possibility that factors other
than tenure, such as ongoing professional development, individual teaching philosophies, or access
to resources, may play a more crucial role in shaping effective teaching practices. Therefore,
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initiatives aimed at enhancing teaching quality should focus on fostering continuous learning and
support for all teachers, irrespective of their length of service.

The study also found no significant difference between length of service and the teaching
practices of the teacher-respondents. This finding supports the conclusions of Loguinsa (2023),
who argued that while teaching experience may enhance a teacher’s confidence and classroom
management skills, it does not necessarily lead to significant differences in the teaching strategies
they use, especially with modern, evolving curricula.

4.5.6. Highest Educational Attainment

Table 24
Difference Between the Highest Educational Attainment Groups of the Teachers
Groups H df p Decision
EdD/PhD Graduate .36 4 .986 Accept Hor
With EdD/PhD units (Not Significant)
MA Graduate
With MA units

Education Graduate

As shown in Table 24, a Kruskal-Wallis Test was conducted to assess the difference
between the highest educational attainment of the teachers. The Kruskal-Wallis Test results
revealed no statistically significant difference in scores between the highest educational attainment
groups (H(4) =.36, p =.986) at the 5% level; thus, the null hypothesis was accepted. In conclusion,
these findings suggest that highest educational attainment may have no effect on teachers’ teaching
practices.

This implies that the highest educational attainment of the teachers does not significantly
affect their teaching practices, as demonstrated by the Kruskal-Wallis Test results, which indicate
no statistical differences among the various educational attainment groups. The acceptance of the
null hypothesis suggests that teachers, regardless of their educational qualifications, are likely to
adopt similar approaches and strategies in their teaching. This finding may indicate that factors
such as pedagogical training, practical experience, and individual teaching styles could play a more
critical role in determining effective teaching practices than the level of formal education achieved.
Consequently, professional development programs and support systems should prioritize
enhancing teachers' pedagogical skills and practical teaching experiences, rather than solely
focusing on their academic credentials.

Lastly, the study revealed that the highest educational attainment was not significantly
related to the teaching practices of the teacher-respondents. This result aligns with Shareefa (2022),
who observed that while advanced degrees may contribute to a teacher's content knowledge, they
do not always translate into markedly different or more effective teaching practices, as many
teachers rely on experience and practical classroom strategies regardless of their academic
qualifications.

4.6. Difference Between the Perceived Teaching Practices as Assessed by Teachers and

Learners

Table 25

Difference Between the Perceived Teaching Practices as Assessed by Teachers and Learners
Groups MR Eta squared (n?) H df p Decision
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Perceived Teaching  183.35 01 6.08 1 014 Reject Hoz
Practices as (Small) (Significant)
Assessed by

Teachers

Perceived Teaching 214.88
Practices as

Assessed by

Learners

As shown in Table 25, a Kruskal-Wallis Test was conducted to assess the difference
between the perceived teaching practices as assessed by teachers and learners. The Mean Rank
results revealed that the observed scores in the perceived teaching practices as assessed by learners’
group (MR =214.88) were higher than those in the perceived teaching practices as assessed by
teacher- respondents group (MR = 183.35). Additionally, the Eta squared result indicated that the
strength of the difference was large (»?=.01), suggesting a small effect. Furthermore, the Kruskal-
Wallis Test results revealed a statistically significant difference in scores between the perceived
teaching practices as assessed by teachers and learners’ groups (H(1) = 6.08, p =.014) at the 5%
level; thus, the null hypothesis was rejected.

In conclusion, these findings indicate that the teachers' perceptions of their teaching
practices may differ from those of the learners, suggesting a possible preference. Since the mean
observed scores for teaching practices, as assessed by the learners, were higher than those assessed
by the teachers, this suggests that teachers may have more effective teaching practices than they
perceive.

This implies that there is a notable discrepancy between how teachers view their teaching
practices and how learners perceive those same practices. The higher mean rank for learners
indicates that learners believe their teachers employ more effective teaching strategies than the
teachers themselves acknowledge. This divergence suggests that teachers might lack awareness of
their impact on learner learning or may underestimate the effectiveness of their methods.

The statistically significant difference points to the necessity for teachers to engage in
reflective practices that allow them to better understand their teaching effectiveness from the
learners' perspectives. Additionally, this finding could prompt schools to incorporate feedback
mechanisms where learners can express their views on teaching practices, fostering an
environment of continuous improvement. Ultimately, aligning teachers' self-perceptions with
learners' perceptions could lead to enhanced teaching strategies and improved learning outcomes.

The results of the present study indicated a significant difference between the perceived
teaching practices as assessed by the teacher-respondents and the learner-respondents. This finding
aligns with previous research by Saeli and Cheng (2021), who also reported discrepancies between
how teachers perceive their own teaching practices and how learners experience them. Saeli and
Cheng (2021) suggested that while teachers may view their practices as effective, learners may
have a different perspective due to factors such as engagement, understanding, or classroom
environment, highlighting the importance of considering both viewpoints for a more
comprehensive evaluation of teaching effectiveness.

4.7. Correlation Between the Perceived Teaching Practices and Foundational Skill Levels
of the Grade 3 Learners
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Table 26

Correlation Between the Perceived Teaching Practices and Foundational Skill Levels of the
Grade 3 Learners

Dependent Variables r p Interpretation Decision
Language Skills A7 061 Positive Weak Accept Hos
Correlation (Not Significant)
Reading Skills 15 102 Positive Weak Accept Hos
Correlation (Not Significant)
Numeracy Skills .04 657 Positive Moderate Accept Hos
Correlation (Not Significant)
Writing Skills 12 .190 Positive Weak Accept Hos
Correlation (Not Significant)
Overall A3 144 Positive Weak Accept Hos
Correlation (Not Significant)

As shown in Table No. 38, the correlation between the perceived teaching practices and
foundational skill levels of the Grade 3 learners by using the Spearman’s Rho Correlation.

It shows that the perceived teaching practices of teachers had a positively weak non-
significant correlation with the learners’ foundational skill levels in terms of language skills (r =
.17, p = .061), a positively weak non-significant correlation in terms of reading skills (r = .15, p =
.102), a positively moderate non-significant correlation in terms of numeracy skills (r = .04, p =
.657), a positively weak non-significant correlation in terms of writing skills (r = .12, p = .190),
and a positively weak non-significant correlation with the overall learner’s foundational skill
levels (r = .13, p = .144), at 5% significance level; thus, the null hypothesis was accepted.

The positive correlation implies that as the value of independent variable (teaching
practices) increased, the value of the dependent variable (learners’ foundational skill levels of the
Grade 3 learners) tended to increase. Therefore, the results suggest that improvements in teachers'
teaching practices are associated with higher foundational skill levels in their learners.

This implies that while there is a positive trend indicating that better perceived teaching
practices are associated with higher foundational skill levels in learners, the correlations observed
are weak and statistically non-significant. This suggests that although improvements in teaching
practices might lead to enhanced foundational skill in learners, the relationship is not strong
enough to be confidently established based on the current data.

The lack of significant correlation in various skill areas—language, reading, numeracy, and
writing—suggests that other factors may also play a critical role in influencing learners’
foundational skill levels. These factors could include the learners' individual backgrounds, learning
environments, or additional support systems beyond classroom teaching.

Consequently, while teachers should strive to improve their practices, it is essential to
recognize that a multifaceted approach is necessary to enhance learners' foundational skill
effectively. This could involve integrating support from parents, utilizing tailored interventions, or
employing various teaching methodologies that cater to diverse learner needs. The findings
indicate a need for further investigation into the specific elements of teaching practices that may
lead to significant improvements in foundational skill, as well as a broader consideration of the
educational ecosystem affecting learners.
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The results of this study indicate a weak, positive, non-significant correlation between
perceived teaching practices and the foundational skill levels of Grade 3 learners in language skills.
This aligns with findings by Lapadat and Lapadat (2024), who also reported that while teaching
practices can influence language development, factors such as home language environment and
learner motivation may play a more significant role in shaping learners’ language skills.

Regarding reading skills, the study found a weak, positive, non-significant correlation
between perceived teaching practices and the foundational skill levels of Grade 3 learners. This
result mirrors the conclusions of Benting and Valle (2023), who suggested that although teaching
strategies contribute to reading development, other elements like access to reading materials and
parental involvement may have a stronger impact on learners' reading progress.

A moderate, positive, non-significant correlation was also identified between perceived
teaching practices and foundational skill levels of Grade 3 learners focusing on numeracy skills.
Previous research by Thelma and Morgan (2023) supports this finding, indicating that while
effective teaching methods are crucial in numeracy, learner performance in mathematics is often
influenced by external factors such as prior knowledge, practice outside the classroom, and
learning resources.

Similarly, the study observed a weak, positive, non-significant correlation between
perceived teaching practices and the foundational skill levels of Grade 3 learners concerning
writing skills. This finding is consistent with Hussin and Aziz (2022), who pointed out that
although teaching approaches can shape writing abilities, learners’ writing proficiency is often
impacted by factors like personal interest in writing and opportunities for practice.

On a broader scale, the study found a weak, positive, non-significant correlation between
perceived teaching practices and foundational skill levels of Grade 3 learners. This is in line with
the work of Careemdeen (2023), who argued that while teaching practices play an essential role in
skill development, other variables such as learner attitudes, parental support, and socio-economic
conditions may have a more substantial influence on foundational skill levels.

4.8. An Enhanced Instructional Program to Improve Teachers’ Practices and Foundation
Skill Levels of Grade 3 Learners

The program systematically addresses key educational challenges by focusing on teacher
demographics, professional development, instructional practices, and learner skill enhancement
from February 2025 to March 2028. It implements mentorship and leadership training for young
and predominantly female teachers, diversifies teaching assignments, and encourages career
progression to enhance expertise. Through targeted training on resource utilization, teaching
strategies, classroom management, and feedback, instructional quality and consistency are
improved. Additionally, focused interventions enhance learners’ proficiency in language, reading,
writing, and numeracy, while dialogue sessions bridge perception gaps between teachers and
learners. Moving forward, the program will institutionalize continuous professional development,
strengthen stakeholder collaboration, enhance monitoring mechanisms, integrate innovative
teaching methods, and gather feedback to ensure sustained improvements in teaching and learning.

5. CONCLUSIONS
1. The majority of teacher-respondents were female teachers aged 20-29 and 30-39, holding a
Master's degree, primarily teaching Grade 3 as Teacher 111, and having limited years of service.
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2. The teacher-respondents demonstrated a moderate utilization of teaching resources, teaching
strategies, classroom discipline management, and feedback provision.

3. Learner-respondents perceived their teachers as moderately practicing the use of teaching
resources, strategies, classroom management, and overall teaching effectiveness.

4. Learner-respondents rated their foundational skill levels in language, reading, numeracy, and
writing as moderately skilled.

5. The study found no significant correlations between various demographic factors of the teacher-
respondents and their teaching practices.

6. There was a significant difference between the perceived teaching practices as evaluated by the
teacher-respondents and those perceived by the learner-respondents.

7. The study revealed weak, positive, non-significant correlations between perceived teaching
practices and foundational skill levels in language, reading, numeracy, and writing among Grade
3 learners.

8. An enhanced instructional program aimed at improving teachers' practices and the foundational
skill levels of Grade 3 learners was developed.

6. RECOMMENDATIONS

1. The teachers should implement targeted professional development programs that address the
specific needs and challenges of younger female teachers, particularly in areas of classroom
management and advanced instructional strategies.

2. The teachers should conduct workshops on innovative teaching resources and strategies to
enhance teachers' utilization in the classroom, emphasizing hands-on training to foster practical
application.

3. The teachers should facilitate regular feedback sessions where learners can express their views
on teaching practices, enabling teachers to adjust their methods and improve perceived
effectiveness based on learner input.

4. The teachers should introduce differentiated instructional strategies and interventions
specifically designed to enhance learners' foundational skill levels in language, reading, numeracy,
and writing, catering to various skill levels.

5. The school heads should further investigate the potential influences of teacher training,
mentoring, and ongoing professional development on teaching practices to identify areas for
improvement regardless of demographic factors.

6. The teachers and learners should establish a collaborative framework that encourages open
communication between teachers and learners to align teaching practices with learners' perceptions
and expectations, possibly through peer observation and feedback initiatives.

7. The teachers should develop targeted interventions that address the identified weak correlations
between teaching practices and foundational skill levels, focusing on strengthening specific areas
where learners show the greatest need for improvement.

8. The school heads should implement the enhanced instructional program with a focus on
continuous assessment and feedback to ensure its effectiveness in improving both teaching
practices and learner foundational skill levels, while allowing for adjustments based on observed
outcomes.

9. Further studies on the impact of different demographic factors, such as age, years of experience,
and educational background, on teaching practices and learner outcomes should be conducted to
identify specific trends and inform tailored professional development programs.
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