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ABSTRACT

This study examined the engagement in selected social media platforms and the study habits of
228 Grade 6 learners from selected schools in the San Felipe District, Schools Division of
Zambales, during School Year 2024-2025. A quantitative-descriptive, causal-comparative, and
correlational research design was used, with a validated, researcher-designed questionnaire for
data collection. The study focused on social media engagement in self-expression, network
building, content creation, and information seeking, as well as study habits related to study
sessions, methods, focus, and learning resources. Results showed that most respondents, primarily
11-year-old females from middle-income families, spent more time on social media than on
academics, indicating a need for better time management. Learners were highly engaged in self-
expression and network building, suggesting potential for integrating social media into education
to promote digital literacy. However, their study methods, focus, and academic management
needed improvement, highlighting the importance of strategies to enhance concentration. Family
income significantly influenced social media engagement, while age, sex, and study hours had
minimal impact. The weak correlation between social media use and study habits suggests limited
influence of social media on academic behaviors. An enhanced technology-aided instructional
program was developed to improve study habits through social media engagement. It is
recommended that schools pilot this program and further research be conducted on the impact of
social media engagement on academic performance.

Keywords: Engagement, Social Media Platforms, Study Habits, Grade 6 Learners, Technology-
aided Instructional Program.

1. INTRODUCTION

The rise of social media has significantly influenced user behavior, offering opportunities to
leverage its dimensions—such as self-expression, network building, content creation, and
information seeking—to enhance educational outcomes. Despite growing research on social
media's general effects on user engagement, there remains a gap in exploring how these dimensions
intersect with study habits and academic performance, particularly among Grade 6 learners. This
study seeks to bridge this gap by investigating the relationship between social media engagement
and study habits, ultimately aiming to develop a technology-aided instructional program tailored
to young learners' needs.

Recent studies emphasize the complex interplay between social media engagement and its
impact on user behavior across various platforms, which is crucial for developing a technology-
aided instructional program for Grade 6 learners. Recent research underscores the significant role
that self-expression, network building, content creation, and information seeking play in shaping
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user engagement on social media platforms, which can be leveraged to enhance educational
outcomes for Grade 6 learners. Studies such as those by Agsal (2024) and Wang et al. (2024)
reveal that self-expression on platforms like Instagram and Twitter fosters deeper user
engagement, suggesting that incorporating opportunities for personal expression into educational
programs can boost learner participation and identity formation. Similarly, Hastuti et al. (2023)
and Akpuokwe et al. (2024) highlight the importance of network building in creating supportive
online communities, which can be mirrored in educational settings to foster collaborative learning
environments. The research on content creation by Hasan et al. (2024) and information seeking by
Kol and Lissitsa (2024) further demonstrates how tailored content and the active pursuit of
information can drive engagement, indicating that educational programs should integrate these
elements to stimulate curiosity and active learning among learners.

In addition to social media engagement dimensions, study sessions, methods and
techniques, focus and attention, and learning resources are critical components of effective study
habits that directly impact academic success. Research by Walck-Shannon et al. (2021) and
Casinillo (2024) shows that structured and consistent study sessions, combined with effective
methods such as time management and active engagement, are essential for long-term retention
and academic achievement. The integration of technology, particularly through attention-
monitoring tools as discussed by Akila et al. (2023) and Thao et al. (2024), helps in maintaining
focus during study sessions, which is crucial for learners in both online and offline environments.
Additionally, the availability and strategic use of learning resources, including Open Educational
Resources (OERS), as highlighted by Adil et al. (2024) and Huda (2024), play a pivotal role in
shaping disciplined study habits by providing learners with accessible, high-quality content that
supports their learning needs.

Together, these findings suggest that a technology-aided instructional program for Grade
6 learners should incorporate elements of self-expression, network building, content creation, and
information seeking to enhance engagement, while also focusing on structured study sessions,
effective methods, sustained attention, and the integration of high-quality learning resources to
foster academic success. This holistic approach ensures that both social media engagement and
study habits are effectively addressed, creating a comprehensive educational experience that
supports learner learning and development.

The research gap leading to this study lies in the insufficient exploration of how
engagement in social media dimensions—such as self-expression, network building, content
creation, and information seeking—directly impacts the study habits and academic behaviors of
young learners. While existing research has detailed the general effects of social media on user
engagement and educational contexts, there is a lack of comprehensive studies that integrate these
insights into developing targeted, technology-aided instructional strategies for Grade 6 learners.
This study aims to bridge this gap by examining how social media engagement influences study
habits and leveraging these findings to create an enhanced instructional program tailored to the
needs of young learners.

2. STATEMENT OF THE PROBLEM

This study determined the engagement in selected social media platforms and study habits
of Grade 6 learners of selected schools in San Felipe District, Schools Division of Zambales during
the School Year 2024-2025.

Specifically, it aimed to answer these questions:
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1. How may the profile of the respondents be described in terms of:
1.1. age;
1.2. sex;
1.3. monthly family income;
1.4. number of hours spent in using social media platforms; and
1.5. number of hours spent studying at home?
2. How may the engagement in selected social media platforms of the respondents be
described in terms of:
2.1. self-expression;
2.2. network building;
2.3. content creation; and
2.4. information seeking?
3. How may the study habits of the respondents be described in terms of:
3.1. study sessions;
3.2. methods and techniques;
3.3. focus and attention; and
3.4. learning resources?
4. Is there a significant difference between the engagement in selected social media
platforms of the respondents and their profile when grouped accordingly?
5. Is there a significant correlation between the engagement in selected social media
platforms and study habits of the respondents?
6. What enhancement program can be proposed for technology-aided instruction to
improve the study habits of Grade 6 learners through social media platforms?

3. METHODS AND MATERIALS

This study determined the engagement in selected social media platforms and study habits
of Grade 6 learners of selected schools in San Felipe District, Schools Division of Zambales during
the School Year 2024-2025. A descriptive-correlational research design was employed, with data
collected, classified, summarized, and analyzed using percentages and means. The study involved
228 Grade 6 learners came from six public elementary school, utilizing total population sampling
to involve all Grade 6 learners of the identified schools. A researcher-designed questionnaire
served as the primary data collection tool, targeting dimensions of the engagement in selected
social media platforms and study habits of the learners. The instrument demonstrated excellent
reliability, as confirmed by Cronbach's Alpha values for engagement in selected social media
platforms (.= 0.97) and study habits (a = 0.97). Statistical analyses, including the Kruskal-Wallis
Test and Spearman Rho Correlation, were used to test the study's hypotheses.

4. RESULTS AND DISCUSSIONS
4.1. Profile of the Respondents
4.1.1. Age

As shown in Table 1, the profile of the respondents in terms of age is presented. As
reflected in the table, 2.63% of the respondents were 14 years old, 7.02% of the respondents were
13 years old, 25.44% of the respondents were 12 years old, and 64.91% of the respondents were
11 years old.

Table 1. Profile of the Respondents in terms of Age
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Age f %

14 years old 6 2.63
13 years old 16 7.02
12 years old 58 25.44
11 years old 148 64.91
Total 228 100.00

This implies that the majority of the respondents were within the typical age range of Grade
6 learners, with the highest percentages being 11 years old. This age reflects the standard
progression through the elementary school system, indicating that most learners were at the
expected developmental stage for their grade level.

The respondents’ age profile aligns with existing literature that posits age as a determining
factor in the use of social media platforms and approaches to academic work. Charmaraman et al.
(2021) suggest that children aged 10 to 12 are at a developmental stage where they are more
inclined to use social networks for self-expression and communication. This age group appears to
spend more time responding to social media notifications than engaging in academic-related
activities, which is reflected in the current study where respondents spent 2.0 to 3.0 hours on social
media while dedicating less than an hour to studying at home. These findings underscore the need
to develop strategies that help young learners regulate their social media use and balance online
activities with schoolwork.

4.1.2. Sex

As shown in Table 2, the profile of the respondents in terms of sex is presented. As reflected

in the table, 48.68% of the respondents were males and 51.32% of the respondents were females.
Table 2. Profile of the Respondents in terms of Sex

Sex f %
Male 111 48.68
Female 117 51.32
Total 228 100.00

This implies that there is a nearly balanced distribution of male and female learners in the
study, with a slightly higher representation of females. This balance suggests that both sexes were
almost equally represented, which enhances the reliability of the study’s findings across gender
groups.

This patern is particularly evident among the female respondents, consistent with prior
studies noting that gender influences social media usage and its impact on academic work. Karki
and Sharma (2024) found that female users, especially pre-adolescent girls, are more active than
their male counterparts in using social media for social interaction and self-expression. The
findings of the current study align with this, as the time spent on social media by the female
respondents may have affected their study time. This implies the need for gender-sensitive
approaches, particularly in media use and time management strategies, to address the learning
achievements of female learners.

4.1.3. Monthly Family Income

As shown in Table 3, the profile of the respondents in terms of monthly family income is
presented. Asreflected in the table, 2.19% of the respondents’ families earned P120,000 and above,
4.82% fell within the P100,000 to P119,999 bracket, 16.67% were in the P80,000 to P99,999 range,
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18.86% in the P60,000 to P79,999 bracket, 29.82% in the P40,000 to P59,999 range, 14.91% in
the P20,000 to P39,999 range, and 12.72% earned P19,999 and below.
Table 3. Profile of the Respondents in terms of Monthly Family Income

Monthly Family Income f %
P120,000 and above 5 2.19
P100,000 to P119,999 11 4.82
P80,000 to P99,999 38 16.67
P60,000 to P79,999 43 18.86
P40,000 to P59,999 68 29.82
P20,000 to P39,999 34 1491
P19,999 and below 29 12.72
Total 228 100.00

This implies that the majority of the respondents' families had a moderate income, with
nearly 30% falling within the P40,000 to P59,999 range. This suggests that most of the respondents
came from middle-income families, with fewer learners coming from either the highest or lowest
income brackets.

Most respondents came from middle-income families, with the highest percentage having
a monthly family income between P40,000 and P60,000. This economic status is associated with
the ownership of digital devices and internet connectivity, which increases the likelihood of
engaging with social media platforms. Till et al. (2023) also demonstrated that children from
middle-income families often have access to technological tools that enable them to participate in
online activities. However, this increased access also contributes to time spent on social media, as
observed in the current study. The relationship between family income and the time spent on social
media suggests that middle-income families may not establish well-organized schedules to ensure
adequate time is allocated for academic pursuits.

4.1.4. Number of Hours Spent in Using Social Media Platforms

As shown in Table 4, the profile of the respondents in terms of the number of hours spent
using social media platforms is presented. As reflected in the table, 14.47% of the respondents
spent 4.0 hours and above on social media, 23.25% spent 3.0 to 3.9 hours, 32.89% spent 2.0 to 2.9
hours, 18.42% spent 1.0 to 1.9 hours, and 10.96% spent less than 1.0 hour.

Table 4. Profile of the Respondents in terms of Number of Hours in
Using Social Media Platforms
Number of Hours Spent in Using Social

Media f %

4.0 hours and above 33 14.47
3.0 to 3.9 hours 53 23.25
2.0t0 2.9 hours 75 32.89
1.0to 1.9 hours 42 18.42
less than 1.0 hour 25 10.96
Total 280 100.00

This implies that the majority of the learners spent 2 to 3 hours daily on social media,
indicating a significant portion of their time is allocated to online activities. The distribution also
suggests a trend of moderate social media use, with fewer respondents spending excessive amounts
of time on these platforms.
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Regarding the hours spent on social media, previous research supports the identified trend,
noting that learners who spend more than two hours per day on social networks often experience
a decline in academic performance (Ning & Inan, 2023). The current study revealed that
respondents spent 2.0 to 3.0 hours on social media, reinforcing this trend. West et al. (2024) further
highlighted that while social media enhances social connectivity, it can hinder academic intentions
when not properly controlled. As a result, learners need to develop digital maturity to balance their
social media use with academic responsibilities.

4.1.5. Number of Hours Spent Studying at Home

As shown in Table 5, the profile of the respondents in terms of the number of hours spent
studying at home is presented. As reflected in the table, 3.95% of the respondents spent 4.0 hours
and above studying at home, 11.40% spent 3.0 to 3.9 hours, 24.56% spent 2.0 to 2.9 hours, 15.35%
spent 1.0 to 1.9 hours, and 44.74% spent less than 1.0 hour.

Table 5. Profile of the Respondents in terms of Number of Hours Spent
Studying at Home

Number of Hours Spent Studying at Home  f %

4.0 hours and above 9 3.95
3.0 t0 3.9 hours 26 11.40
2.0 to 2.9 hours 56 24.56
1.0to 1.9 hours 35 15.35
less than 1.0 hour 102 44.74
Total 228 100.00

This implies that the majority of the learners spent less than 1 hour studying at home,
indicating that study time outside of school is relatively low for most respondents. This may
suggest a need for interventions to encourage more consistent study habits among learners.

Respondents spent less than an hour studying at home, which is a concerning finding.
Similar studies, such as that by Farley and Burbules (2022), emphasized that the time spent on
homework and studying at home is a critical factor in academic success. The results of the current
study suggest that learners may not be devoting sufficient time to home study to achieve their
desired academic performance. This calls for the implementation of strategies that encourage
efficient study habits, particularly in balancing time spent online with time spent on academic
work.

4.2. Engagement in Selected Social Media Platforms of the Respondents
4.2.1. Self-Expression

As shown in Table 6, the engagement in selected social media platforms of the respondents
in terms of self-expression is presented. As reflected in the table, the majority of the respondents
had a general mean rating of 3.09, interpreted as "Engaged." It was observed that the item "I share
my favorite songs or music with friends online” had the highest mean of 3.20, also interpreted as
"Engaged."

Table 6. Mean Rating and Interpretations of the Engagement in Selected Social
Media Platforms of the Respondents in terms of Self-Expression
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Item Indicators Meqn Interpretation
Rating

1 | share my thoughts by posting messages or 2.99 Engaged
comments online.

2 | create pictures or drawings to show my ideas on 3.13 Engaged
social media.

3 I use emojis or stickers to express my feelings when 3.06 Engaged
chatting with friends.

4 I make videos to talk about things I like and share 3.12 Engaged
them online.

5 | write short stories or poems and post them on 3.04 Engaged
social media.

6 | share my favorite songs or music with friends 3.20 Engaged
online.

7 | post photos of my hobbies or activities to show 2.95 Engaged
what | enjoy doing.

8 I ask questions or answer others’ questions in 3.19 Engaged
online groups or forums.

9 I join online discussions to talk about my favorite 3.10 Engaged
shows or games.

10 | use my social media account to share things that 3.18 Engaged
are important to me.
General Mean Rating 3.09 Engaged

This implies that learners are actively using social media as a platform for self-expression,
particularly through sharing music and other creative content. This trend suggests that social media
provides a space where learners feel comfortable expressing themselves and connecting with
others based on shared interests.

The analysis conducted in the present study revealed that respondents were highly engaged
in self-assertive practices on social networking sites (SNS), with a mean score of 3.09, indicating
a relatively high use of social networks for self-expression. This aligns with Gorea's (2021)
findings, which suggest that social media serves as a key platform for adolescents to explore and
express their identity. As learners frequently present their ideas, emotions, and creative works on
social media, these platforms facilitate a sense of individuality. This engagement offers an
opportunity for teachers to foster positive self-development by integrating reflective digital
practices into educational curricula.

4.2.2. Network Building

As shown in Table 7, the engagement in selected social media platforms of the respondents
in terms of network building is presented. As reflected in the table, the majority of the respondents
had a general mean rating of 3.07, interpreted as "Engaged." It was observed that the item "I
participate in group chats with my classmates to talk about homework or projects™ had the highest
mean of 3.18, also interpreted as "Engaged.”

Table 7. Mean Rating and Interpretations of the Engagement in Selected Social
Media Platforms of the Respondents in terms of Network Building
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Item Indicators Meqn Interpretation
Rating

1 | add friends from my class or school to my social 2.90 Engaged
media account.

2 I join online groups where | can meet other kids 3.17 Engaged
who like the same things I do.

3 I send friend requests to kids I know from other 3.08 Engaged
activities, like sports or clubs.

4 | follow my favorite teachers or school pages to 3.14 Engaged
stay updated on school events.

5 | like and comment on my friends’ posts to stay 2.99 Engaged
connected with them.

6 | use social media to keep in touch with family 3.16 Engaged
members who live far away.

7 | share things with my friends online to keep our 2.89 Engaged
friendship strong.

8 | participate in group chats with my classmates to 3.18 Engaged
talk about homework or projects.

9 I connect with kids from different places through 3.11 Engaged
online games or activities.

10 | invite new friends to join online activities or 3.14 Engaged
games that | enjoy.
General Mean Rating 3.07 Engaged

This implies that learners actively use social media to build and maintain their networks,
especially for academic purposes, such as discussing homework and projects. This suggests that
social media plays an important role in fostering communication and collaboration among peers,
helping them stay connected both socially and academically.

In terms of network building, respondents scored 3.07, demonstrating their active
participation in creating new connections through social media. This supports the findings of Un
Nabi et al. (2023), which highlight social media’s role in maintaining and building social capital.
Young users often rely on these platforms for social support and friendship, particularly in times
when physical interaction is limited. The present study confirms that social media is a vital tool
for relationship building and management. Teachers could benefit from understanding how
learners may use these platforms to develop professional or academic networks that contribute to
their educational and career goals.

4.2.3. Content Creation

As shown in Table 8, the engagement in selected social media platforms of the respondents
in terms of content creation is presented. As reflected in the table, the majority of the respondents
had a general mean rating of 3.08, interpreted as "Engaged.” It was observed that the items "I
create and upload videos of my hobbies, like playing a musical instrument or doing a craft” and "I
take and post photos of interesting things | see or do, like a family outing or a special event" both
had the highest mean of 3.16, also interpreted as "Engaged.”

Table 8. Mean Rating and Interpretations of the Engagement in Selected Social
Media Platforms of the Respondents in terms of Content Creation
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Item Indicators Meqn Interpretation
Rating

1 I make and post drawings or art that | create on my  2.96 Engaged
social media account.

2 | write and share short stories or poems that | come  3.12 Engaged
up with myself.

3 | create and upload videos of my hobbies, like 3.16 Engaged
playing a musical instrument or doing a craft.

4 | design and post my own digital greetings or 3.04 Engaged
birthday cards for my friends.

5 I make slideshows or presentations about my 3.07 Engaged
favorite topics and share them online.

6 | take and post photos of interesting things I seeor  3.16 Engaged
do, like a family outing or a special event.

7 | record and share audio clips of me reading my 2.96 Engaged
favorite book or telling a joke.

8 | create and post my own quizzes or games formy  3.14 Engaged
friends to play online.

9 | write and share tips or advice about my favorite 3.14 Engaged
subjects or activities.

10 | design and share my own online challenges or 3.07 Engaged
contents for my friends to join.
General Mean Rating 3.08 Engaged

This implies that learners actively engage in creating and sharing content on social media,
showecasing their creativity and interests. This trend indicates that social media servesas a platform
for self-expression and creativity, allowing learners to share their talents and experiences with a
wider audience.

Regarding content creation, the respondents’ engagement scored a mean of 3.08. This
mirrors Wong and McLellan's (2023) study, which found that youth spend significant time on
SNSs sharing self-created content, such as videos and photos. The ease of creating and sharing
content helps young users develop digital skills, explore hobbies, and expand their reach. Teachers
may incorporate content creation into assignments to help learners set goals, collaborate, and
acquire digital literacy while engaging in learning activities.

4.2.4. Information Seeking

As shown in Table 9, the engagement in selected social media platforms of the respondents
in terms of information seeking is presented. As reflected in the table, the majority of the
respondents had a general mean rating of 3.14, interpreted as "Engaged."” It was observed that the
item "I use social media to find out about upcoming events or activities at school™ had the highest
mean of 3.19, also interpreted as "Engaged."

Table 9. Mean Rating and Interpretations of the Engagement in Selected Social
Media Platforms of the Respondents in terms of Information Seeking
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Item Indicators Meqn Interpretation
Rating

1 | search for information about my favorite hobbies  3.12 Engaged
or interests on social media.

2 | ask questions in online groups to learn more about 3.16 Engaged
school projects.

3 | follow educational pages or accounts to get 3.11 Engaged
interesting facts and news.

4 I look for videos or tutorials that help me 3.14 Engaged
understand how to do something new.

5 I check out posts from teachers or experts to get 3.11 Engaged
tips for my school projects.

6 | use social media to find out about upcoming 3.19 Engaged
events or activities at school.

7 | read articles or posts about topics I am curious 3.11 Engaged
about to learn more.

8 | participate in online discussions to get answersto  3.17 Engaged
my questions about homework.

9 | follow accounts that share fun facts or quizzesto  3.09 Engaged
test what | know.

10 I look for reviews or recommendations on booksor  3.17 Engaged
games that | might like.
General Mean Rating 3.14 Engaged

This implies that learners actively utilize social media as a valuable tool for gathering
information related to their academic and extracurricular activities. This trend suggests that social
media serves as an effective platform for enhancing learners' knowledge and awareness, enabling
them to stay informed and engaged with their educational environment.

Finally, the respondents scored 3.14 in information seeking, indicating that they actively
use social media platforms to search for information and knowledge. This finding is consistent
with De Groot et al. (2023), who observed that younger users often turn to social media for news,
updates, and educational content. Platforms such as YouTube, Twitter, and Facebook offer
learners opportunities to find answers to their questions, discover new topics, and stay informed
about current events. Teachers can guide learners in using social media for research and learning
while teaching them to discern credible information from false content online.

4.3. Study Habits of the Respondents
4.3.1. Study Sessions

As shown in Table 10, the engagement in study habits of the respondents in terms of study
sessions is presented. As reflected in the table, a majority of the respondents had a general mean
rating of 2.92, interpreted as "Demonstrated.” It was observed that the item "I use a study schedule
or checklist to keep track of what | need to do" had the highest mean of 3.00, also interpreted as
"Demonstrated.”

Table 10. Mean Rating and Interpretations of the Study Habits of the
Respondents in terms of Study Sessions
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Item Indicators Meqn Interpretation
Rating

1 | set aside a specific time each day to review my 2.81 Demonstrated
schoolwork and study.

2 | use a quiet and comfortable place to focusonmy  2.94 Demonstrated
homework and projects.

3 | break my study time into short, manageable 2.86 Demonstrated
sessions with breaks in between.

4 I use a study schedule or checklist to keep track of ~ 3.00 Demonstrated
what | need to do.

5 | ask for help from a teacher or family member if I  2.93 Demonstrated
don’t understand something.

6 I make sure to finish my homework before playing  2.99 Demonstrated
games or watching television.

7 | review my notes and class materials to remember  2.84 Demonstrated
important information.

8 | organize my study materials, like books and 2.98 Demonstrated
supplies, before starting my work.

9 | use flashcards or practice quizzes to help me 2.90 Demonstrated
prepare for tests and exams.

10 | discuss what I have learned with a friend or 2.97 Demonstrated
family member to help remember it better.
General Mean Rating 2.92 Demonstrated

This implies that learners have established effective study habits and routines that facilitate
their academic performance. The consistent use of study schedules and checklists indicates that
learners are becoming more organized and proactive in managing their study time. This trend
highlights the importance of structured study habits in promoting a disciplined approach to
learning, which may lead to improved comprehension and retention of academic material.

The respondents were observed to be actively engaged in study sessions, with a mean score
of 2.92. This finding aligns with Johnson et al. (2024), who emphasized that scheduled study
sessions are a key indicator of self-regulated learning. Learners who set daily study schedules tend
to be more disciplined and academically successful. However, the moderate score suggests that
while learners do schedule their study sessions, there is room for improvement in their efficiency.
Enhancing learners' executive function skills and providing additional support to help them
organize their study time more effectively could lead to better academic outcomes.

4.3.2. Methods and Techniques

As shown in Table 11, the engagement in study habits of the respondents in terms of
methods and techniques is presented. As reflected in the table, a majority of the respondents had a
general mean rating of 2.82, interpreted as "Demonstrated.” It was observed that the item "I read
my textbook or notes out loud to better learn and remember the material” had the highest mean of
2.87, also interpreted as "Demonstrated."

Table 11. Mean Rating and Interpretations of the Study Habits of the
Respondents in terms of Methods and Techniques
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Item Indicators Meqn Interpretation
Rating

1 | use diagrams or drawings to help me understand 2.79 Demonstrated
and remember information.

2 | read my textbook or notes out loud to better learn  2.87 Demonstrated
and remember the material.

3 I make a study plan to organize what | need to learn 2.76 Demonstrated
each day.

4 | use online games or apps that make learning fun 2.85 Demonstrated
and help me practice new skills.

5 | create and use flashcards to remember important ~ 2.83 Demonstrated
facts or vocabulary words.

6 | summarize what | have learned by writing or 2.84 Demonstrated
talking about it in my own words.

7 | listen to educational songs or videos that teach me 2.80 Demonstrated
about different subjects.

8 | use a timer to study for short periods and then take 2.85 Demonstrated
breaks to stay focused.

9 | practice problems or exercises several timesto get 2.78 Demonstrated
better at them.

10 | ask my teacher or classmates to explain things I 2.84 Demonstrated
do not understand in a different way.
General Mean Rating 2.82 Demonstrated

This implies that learners are actively employing various methods and techniques to
enhance their understanding and retention of information. The practice of reading aloud indicates
a recognition of the value of auditory learning, which may help reinforce memory. Overall, the
consistent ratings across different study methods suggest that learners are adopting diverse
strategies to improve their learning outcomes, thereby enhancing their academic performance and
engagement in the learning process. This indicates a positive trend towards self-directed learning
and a willingness to experiment with different techniques to find what works best for them.

In terms of study methods and techniques, the respondents had a mean score of 2.82,
indicating moderate engagement. This agrees with Aunhabundit and Lu (2024), who emphasized
that the choice of study methods, such as summarizing, note-taking, and retrieval practices, is
critical to academic success. Although the respondents are using some study methods, they may
not be employing the most effective techniques. Teachers could introduce strategies like spaced
repetition or elaborative interrogation to help learners improve their study habits and retention of
content.

4.3.3. Focus and Attention

As shown in Table 12, the engagement in study habits of the respondents in terms of focus
and attention is presented. As reflected in the table, a majority of the respondents had a general
mean rating of 2.87, interpreted as "Demonstrated.” It was observed that the item "I ask for help if
I do not understand something, so I can stay on track™ had the highest mean of 2.98, also interpreted
as "Demonstrated.”
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Table 12. Mean Rating and Interpretations of the Study Habits of the
Respondents in terms of Focus and Attention

Item Indicators Mee_m Interpretation
Rating

1 | put away my phone or other distractions when | 2.73 Demonstrated
start studying.

2 | keep my study area neat and organized to help me 2.94 Demonstrated
focus better.

3 | listen carefully to my teacher and classmates 2.82 Demonstrated
during lessons.

4 I use online games or apps that make learning fun 2.84 Demonstrated
and help me practice new skills.

5 | take deep breaths or stretch if | start to feel 2.87 Demonstrated
distracted while studying.

6 | finish one task before starting another to stay 2.95 Demonstrated
focused on my work.

7 | use a study routine to help if I do not understand 2.78 Demonstrated
something, so | can stay on track.

8 | ask for help if I do not understand something, sol  2.98 Demonstrated
can stay on track.

9 | avoid noisy places or situations that make it hard ~ 2.89 Demonstrated
for me to concentrate.

10 I check my progress on tasks to make sure | am 2.93 Demonstrated
staying focused on what | need to do.
General Mean Rating 2.87 Demonstrated

This implies that learners recognize the importance of maintaining focus and attention
during their study sessions. The relatively high rating for seeking help indicates that learners are
proactive in addressing their challenges, which is crucial for effective learning. Additionally, the
ratings suggest that learners are aware of their distractions and are taking steps, such as organizing
their study environment and avoiding noise, to enhance their concentration. Overall, this
demonstrates a positive attitude toward developing good study habits and an understanding of
strategies to improve focus, which can lead to better academic performance and a more effective
learning experience.

The respondents' focus and attention during study sessions also received a moderate rating,
with a mean score of 2.87. This supports the findings of Muthoka and Mwangi (2024), who noted
that maintaining concentration is a significant challenge for learners in a technology-driven world.
While the current study suggests that learners are somewhat attentive during their study time, the
score indicates that distractions or lapses in concentration may prevent them from fully focusing.
Interventions such as mindfulness exercises, minimizing the use of distracting technology, or
incorporating breaks into study sessions could help learners enhance their focus and achieve better
learning outcomes.

4.3.4. Learning Resources

As shown in Table 13, the engagement in study habits of the respondents in terms of

learning resources is presented. As reflected in the table, a majority of the respondents had a

http://ijehss.com/ Page 811




International Journal of Education Humanities and Social Science

ISSN: 2582-0745
Vol. 7, No. 06; 2024

general mean rating of 2.92, interpreted as "Demonstrated.” It was observed that the item "I work
with classmates to share and discuss helpful study materials™ had the highest mean of 2.99, also
interpreted as "Demonstrated."

Table 13. Mean Rating and Interpretations of the Study Habits of the

Respondents in terms of Learning Resources

Item Indicators Me"fm Interpretation
Rating

1 I use my textbook and class notes to help withmy  2.69 Demonstrated
homework and study.

2 I check out books from the library that are related 2.96 Demonstrated
to what | am learning in school.

3 | use educational websites or apps recommended by 2.94 Demonstrated
my teacher to learn new things.

4 | ask my teacher for extra worksheets or practice 2.93 Demonstrated
materials if | need more help.

5 | watch videos or listen to podcasts that explain 2.88 Demonstrated
topics we are studying in class.

6 | use flashcards or other study tools to review 2.98 Demonstrated
important facts or vocabulary.

7 I look at maps, charts, or diagrams to understand 2.95 Demonstrated
information better.

8 I work with classmates to share and discuss helpful ~ 2.99 Demonstrated
study materials.

9 | keep all my study materials, like pencils and 2.96 Demonstrated
notebooks, in a special place so I can find them
easily.

10 | use online games or quizzes to make learning fun  2.95 Demonstrated
and test what | know.
General Mean Rating 2.92 Demonstrated

This implies that learners are actively engaging with various resources to support their
studies, showcasing a collaborative approach to learning. The high mean rating for working with
classmates indicates that learners value peer interaction as a means to enhance understanding and
retention of material. Furthermore, the overall ratings suggest that while learners utilize a range of
traditional and digital resources, there is room for improvement in fully leveraging these tools.
This emphasizes the importance of fostering a culture of collaboration and resource sharing among
learners, which can enhance their study habits and ultimately contribute to better academic
outcomes. Overall, the findings reflect a positive engagement with learning resources, indicating
that learners are aware of the importance of utilizing available materials to aid their learning
process.

Lastly, the respondents’ mean score for perceived utilization of learning resources was
2.92. Jibililu (2024) highlighted the importance of using resources such as textbooks, multimedia,
digital tools, and supplementary materials for better content comprehension and knowledge
acquisition. The moderate score suggests that while learners are using resources, they may not be
fully utilizing them to their advantage. Providing learners with guidance on how to effectively use
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online services, library resources, and other learning aids could help improve their classroom
performance.
4.4. Difference Between the Engagement in Selected Social Media Platforms of the
Respondents and Their Profile
4.4.1. Age
As shown in Table 14, a Kruskal-Wallis Test was conducted to assess the difference

between age groups of the respondents. The Kruskal-Wallis Test results revealed no statistically
significant difference in scores between the age groups (H(3) = 5.70, p = .127) at the 5% level;
thus, the null hypothesis was accepted. In conclusion, these findings suggest that age may have no
effect on respondents’ engagement in selected social media platforms.

Table 14. Difference Between the Engagement in Selected Social

Media Platforms of the Respondents and Their Profile in terms of

Age
Groups H df p Decision
14 years old 5.70 3 127 Accept Ho
13 years old (Not Significant)
12 years old
11 years old

This implies that engagement in selected social media platforms is relatively consistent
across different age groups among the respondents. The absence of statistically significant
differences suggests that regardless of age, learners exhibit similar patterns of engagement, which
may indicate that factors other than age, such as individual preferences, personality traits, or social
environment, play a more critical role in determining engagement levels. This finding emphasizes
the importance of considering a broader range of influences when analyzing learner behavior on
social media, as age alone does not appear to differentiate engagement outcomes in this context.
Overall, teachers and stakeholders should focus on these other factors to foster positive
engagement and effective use of social media platforms among all age groups.

The results of the present study showed that age did not significantly impact learners'
engagement with selected social media platforms. This finding aligns with Horrich and Bekir
(2024), who argue that after the initial stage of social media adoption, where age plays a role due
to the risks taken by younger users while exploring, age itself does not significantly influence
usage patterns. The current study supports this, indicating that both younger and older learners
exhibit similar social media usage behaviors. Consequently, efforts aimed at raising awareness
about digital competencies and proper social media use can target a broad audience regardless of
age.

4.4.2. Sex

As shown in Table 15, a Kruskal-Wallis Test was conducted to assess the difference
between sex groups of the respondents. The Kruskal-Wallis Test results revealed no statistically
significant difference in scores between the sex groups (H(1) = .79, p = .375) at the 5% level; thus,
the null hypothesis was accepted. In conclusion, these findings suggest that sex may have no effect
on respondents’ engagement in selected social media platforms.

Table 15. Difference Between the Engagement in Selected Social
Media Platforms of the Respondents and Their Profile in terms of Sex
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Groups H df p Decision
Male 79 1 375 Accept Ho
Female (Not Significant)

This implies that engagement in selected social media platforms is not significantly
influenced by the sex of the respondents. The results indicate that both male and female
respondents exhibit similar levels of engagement, suggesting that factors beyond sex, such as
personal interests, social influences, or individual experiences, may play a more pivotal role in
determining how learners interact with social media. Consequently, it may be beneficial for
teachers and program developers to focus on these additional factors rather than sex-based
distinctions when designing interventions or educational programs aimed at enhancing social
media engagement among learners. Overall, the findings reinforce the notion that engagement
strategies should be inclusive and tailored to address the diverse needs and preferences of all
learners, irrespective of their sex.

Similarly, the study found no significant difference between a learner’s sex and their
engagement with social media platforms. This aligns with the findings of Dumford et al. (2023),
who observed that while the types of activities males and females engage in on social media may
differ, the overall usage does not vary by gender. The present study suggests that boys and girls
are equally engaged with social media, which implies that educational programs should not
approach social media habits and content exposure from a gendered perspective.

4.4.3. Monthly Family Income

As shown in Table 16, a Kruskal-Wallis Test was conducted to assess the difference
between the monthly family income groups of the respondents. The Mean Rank results revealed
that the observed scores in the P120,000 and above age group (MR = 155.90) were higher than
those in the P100,000 to P119,999 group (MR =149.86), P80,000 to P99,999 group (MR =133.42),
P60,000 to P79,999 group (MR = 123.79), P40,000 to P59,999 group (MR = 101.79), P20,000 to
P39,999 group (MR = 95.71), and the P19,999 and below group (MR =107.21).

Table 16. Difference Between the Engagement in Selected Social Media Platfor ms of
the Respondents and Their Profile in terms of Monthly Family Income
Eta squared

Groups MR ) H df p Decision
P120,000 and above 15590 .04 1479 6 022  Reject Ho
P100,000 to P119,999  149.86 (Small) (Significant)

P80,000 to P99,999 133.42

P60,000 to P79,999 123.79

P40,000 to P59,999 101.79

P20,000 to P39,999 95.71

P19,999 and below 107.21

Additionally, the Eta squared result indicated that the strength of the difference was small

(n? =.04), suggesting a small effect. Furthermore, the Kruskal-Wallis Test results revealed a
statistically significant difference in scores between the monthly family income groups (H(6) =
14.79, p = .022) at the 5% level; thus, the null hypothesis was rejected. In conclusion, these
findings suggest that monthly family income may have an effect on respondents’ engagement in
selected social media platforms.
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This implies that the level of monthly family income plays a role in shaping respondents'
engagement with selected social media platforms. The higher mean rank observed in the P120,000
and above income group suggests that learners from families with higher incomes may have
greater access to resources, opportunities, and support that enhance their engagement with social
media.

This could include access to devices, stable internet connectivity, and educational materials
that facilitate learning through these platforms. Conversely, lower-income groups may face
limitations that hinder their engagement, such as restricted access to technology or a lack of
supportive learning environments.

The findings underscore the importance of considering economic factors when analyzing
social media engagement among learners. Educational programs and interventions aiming to
promote effective use of social media for learning should be mindful of these disparities and strive
to provide equitable resources and opportunities for all learners, regardless of their family's
financial situation. Addressing these economic inequalities could enhance engagement across all
income groups, fostering a more inclusive and effective learning environment.

However, the study indicated that family income significantly affected learners' use of
social media. This finding is consistent with Aithal et al. (2024), who noted that learners from
affluent households have better access to technology, including smartphones, computers, and the
internet, which leads to more frequent social media use. The current study highlights the
importance of socio-economic status in shaping digital experiences and social opportunities,
calling for policymakers to focus on increasing access to technological resources for low-income
learners.

4.4.4. Number of Hours Spent in Using Social Media Platforms

As shown in Table 17, a Kruskal-Wallis Test was conducted to assess the difference
between the number of hours spent in using social media platforms groups of the respondents. The
Kruskal-Wallis Test results revealed no statistically significant difference in scores between the
number of hours spent in using social media platforms groups (H(4) = 6.68, p = .154) at the 5%
level; thus, the null hypothesis was accepted. In conclusion, these findings suggest that the number
of hours spent in using social media platforms may have no effect on respondents’ engagement in
selected social media platforms.

Table 17. Difference Between the Engagement in Selected Social
Media Platforms of the Respondents and Their Profile in terms of
Number of Hours Spent in Using Social Media Platforms

Groups H df p Decision
4.0 hours and above 6.68 4 154 Accept Ho
3.0 t0 3.9 hours (Not Significant)

2.0 t0 2.9 hours
1.0to 1.9 hours
less than 1.0 hour
This implies that the amount of time learners spend on social media platforms does not
significantly influence their engagement with these platforms for educational purposes. Regardless
of whether respondents spend less than an hour or more than four hours per day on social media,
their level of engagement remains consistent. This suggests that factors other than the sheer
number of hours spent online, such as the quality of content or the nature of social media
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interactions, might be more critical in determining the educational engagement of learners. Further
research could explore what other factors, such as the types of activities or content consumed,
contribute to meaningful engagement.

The study also revealed no difference between the actual time spent on social media
platforms and learners' engagement. This finding supports Williams (2024), who argued that while
time spent on social media is often believed to affect engagement, it is the manner in which learners
use social media that truly matters. This suggests that focusing solely on how long learners spend
online overlooks other important factors, such as the reasons for using social media and the content
they consume.

4.4.5. Number of Hours Spent Studying at Home

As shown in Table 18, a Kruskal-Wallis Test was conducted to assess the difference
between the number of hours spent studying at home groups of the respondents. The Kruskal-
Wallis Test results revealed no statistically significant difference in scores between the number of
hours spent studying at home groups (H(4) = 5.77 p = .217) at the 5% level; thus, the null
hypothesis was accepted. In conclusion, these findings suggest that the number of hours spent
studying at home may have no effect on respondents’ engagement in selected social media
platforms.

Table 18. Difference Between the Engagement in Selected Social
Media Platforms of the Respondents and Their Profile in terms of
Number of Hours Spent Studying at Home

Groups H df p Decision
4.0 hours and above 5.77 4 217 Accept Ho
3.0t0 3.9 hours (Not Significant)

2.0 t0 2.9 hours
1.0to 1.9 hours
less than 1.0 hour

This implies that the amount of time learners dedicate to studying at home does not
significantly impact their engagement with selected social media platforms. Whether learners
study for less than one hour or more than four hours, their engagement on social media for
educational or other purposes remains unaffected. This suggests that factors such as study quality,
study environment, or the purpose for which learners use social media might play a more important
role than the number of hours spent studying. Further research could investigate these other factors
to understand their impact on both study habits and social media engagement.

The study found that the number of hours learners spend on homework at home was
insignificant in relation to their social media engagement. This supports the findings of Peng et al.
(2022), which showed that the number of hours spent studying is less important than factors such
as motivation, discipline, and the learning environment. The current study implies that time
management and effective study skills are more critical for academic achievement than the sheer
amount of time spent studying at home, emphasizing the need to focus on the quality of study time.

4.5. Correlation Between the Engagement in Selected Social Media Platforms and Study
Habits of the Respondents

As shown in Table 19, the correlation between engagement in selected social media
platforms and study habits of the respondents by using the Spearman’s Rho Correlation. The
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results presented in Table 18 indicate a very low positive correlation (r=0.12r = 0.12) between
engagement in selected social media platforms and the study habits of the respondents. This
correlation is not statistically significant, as the p-value (p=0.070p = 0.070) exceeds the threshold
of 0.050.05. The findings suggest that engagement in social media platforms has a negligible and
insignificant impact on the study habits of Grade 6 learners in the sample. Therefore, the null
hypothesis stating no significant relationship between the two variables is accepted.

Table 19. Correlation Between the Engagement in Selected Social Media Platforms

and Study Habits of the Respondents

Engagement in

Sources of Correlations Selected Social . .
(Spearman’s Rho) Media Study Habits Decision
Platforms

Engagement Correlation Coefficient 1 A2

in Selected  Sig. (2-tailed) .070 Very Low

Social N 228 228 Positive

Media Correlation

Platforms Accept Ho

Study C_orrelatic_m Coefficient .12 1 N_ot B

Habits Sig. (2-tailed) .070 Significant
N 228 228

These results imply that other factors beyond social media engagement might play a more
critical role in shaping study habits among young learners. The study found a weak inverse
correlation between social media usage and study habits as a whole. Although there is a connection
between the two, it is not strong enough to significantly affect academic outcomes. This finding is
consistent with Chugh et al. (2020), who pointed out that while social media may enhance specific
study-related activities, such as collaboration and information sharing, it does not necessarily lead
to better study habits. The slight influence of social media on study habits may be overshadowed
by other factors, such as the learner’s motivation or additional coaching from other sources.

4.6. An Advanced Technology-Aided Instructional Program on Improving Study Habits
Through Social Media Engagement

The Enhanced Technology-Aided Instructional Program aims to improve the study habits
and academic engagement of Grade 6 learners in the San Felipe District, Schools Division of
Zambales by integrating social media into educational strategies. The program focuses on fostering
creativity, enhancing networking, improving research skills, and promoting effective study habits
through structured and interactive activities. Learners will participate in collaborative projects,
create multimedia content, and engage in focused study sessions, utilizing platforms such as
Google Classroom, Facebook, and YouTube. Professional development workshops will equip
teachers with the skills to effectively implement these strategies, ensuring sustained support and
innovation. Ultimately, the program seeks to transform the educational experience, empowering
learners to thrive academically and become active, responsible digital citizens.

5. CONCLUSIONS

http://ijehss.com/ Page 817




International Journal of Education Humanities and Social Science

ISSN: 2582-0745
Vol. 7, No. 06; 2024

1. Majority of Grade 6 learners, predominantly 11-year-old females from middle-income families,
spent more time on social media than on academic activities, highlighting the need for better time
management strategies.

2. Grade 6 Learners actively engaged in self-expression, network building, content creation, and
information seeking on social media, suggesting the potential for integrating these platforms into
educational settings to promote digital literacy and self-development.

3. Although Grade 6 learners participated in study sessions and used learning resources, their study
methods, focus, and overall academic management needed improvement, indicating the
importance of strategies to enhance executive functioning and concentration.

4. Family income significantly influenced social media engagement, while age, sex, and study
hours had minimal impact, emphasizing the need to address the digital divide to ensure equitable
access to technology.

5. The very low correlations between social media use and study behaviors suggest that social
media only slightly influences academic habits, and further research is needed to explore additional
factors like motivation and time management.

6. An enhanced technology-aided instructional program aimed at improving the study habits of
Grade 6 learners through the use of social media platforms has been developed.

6. RECOMMENDATIONS

1. Schools should implement structured time management workshops to help learners balance their
social media usage with academic responsibilities.

2. Teachers should integrate social media platforms into the curriculum to enhance learners' digital
literacy and promote skills like self-expression and content creation.

3. Schools should introduce programs aimed at improving learners' study methods, focus, and
executive functioning to enhance their academic performance.

4. Policy-makers should address the digital divide by ensuring that learners from all socio-
economic backgrounds have equitable access to technology.

5. Further research should be conducted to examine the role of motivation and time management
in the relationship between social media use and academic behaviors.

6. Schools should pilot and assess the effectiveness of the enhanced technology-aided instructional
program designed to improve study habits through social media engagement.

7. Further study on the impact of engagement in selected social media platforms on Grade 6
learners' academic performance in selected schools should be conducted to explore its potential in
fostering deeper academic development and improving study habits.
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