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ABSTRACT  

This study investigated the perceived implementation of the National Reading Program by 117 

primary grade teachers and the reading levels of primary grade learners in Subic District, Schools 

Division of Zambales, for the School Year 2024-2025. A quantitative-descriptive, causal-

comparative, and correlational research design was employed, utilizing a validated questionnaire. 

The study explored aspects of the National Reading Program such as instructional practice, 

administrative support, learner engagement, and access to training and resources, along with 

learners' reading levels in phonemic awareness, phonics and word recognition, reading fluency, 

and comprehension. Results showed that most primary grade teachers were female, aged 40-49, 

handling Grade 2, in Teacher III positions, with 20-29 years of teaching experience, and many 

held MA degrees. Teachers perceived the National Reading Program as being effectively 

implemented, supported by adequate administrative assistance and sufficient resources. Learners 

were viewed as having satisfactory reading skills, especially in phonemic awareness, phonics, 

fluency, and comprehension. Further analysis indicated that teachers' perceptions of the program's 

implementation were not significantly influenced by demographic factors such as age, gender, 

teaching position, or years of service. Additionally, a weak, non-significant correlation was found 

between the perceived implementation of the National Reading Program and learners' reading 

levels. An enhanced reading program was proposed to further improve the program’s 

implementation and learners’ reading achievements. It was recommended that teachers reassess 

their instructional strategies, and school heads implement the enhanced program to foster better 

reading outcomes.  

 

Keywords: Perceptions, National Reading Program, Primary Grade Teachers, Reading Levels, 

Learners, Enhanced Reading Program. 

 

1. INTRODUCTION 

The effectiveness of the National Reading Program relies on teachers' ability to implement 

research-backed strategies, administrative support, and engagement-focused approaches, yet gaps 

in professional development, resource allocation, and understanding of socio-economic influences 

hinder its full potential, highlighting the need for targeted improvements to address diverse learner 

needs and enhance reading outcomes. Studies emphasize that the effectiveness of the National 

Reading Program is largely dependent on teachers' ability to integrate research-backed strategies, 

such as phonemic awareness and phonics instruction, into their daily teaching (Abernathy, 2024; 

Bandala, 2024). However, gaps in teachers' knowledge and inconsistent use of these practices limit 

the program's impact, suggesting that targeted professional development is essential (Kehoe & 

McGinty, 2023). Additionally, the role of administrative support, including the provision of 
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resources and training, is crucial for sustaining and adapting the National Reading Program to 

diverse learner needs (Fonseca, 2024; Garet et al., 2024). 

 Moreover, learner engagement and teacher-learner rapport emerge as key factors in the 

successful implementation of reading programs under the National Reading Program. 

Engagement-focused strategies and the use of digital technologies have shown promise in 

enhancing reading fluency and comprehension, but their effectiveness is contingent on sustained, 

adaptive instructional approaches (Akyol et al., 2024; Truman et al., 2024). The research 

underscores the importance of a comprehensive strategy that combines cognitive and affective 

components, such as behavior support programs and tailored reading interventions, to address the 

diverse challenges faced by learners (Roberts et al., 2023; Praca, 2024). By enhancing these 

aspects, the National Reading Program can be more effectively implemented, leading to improved 

reading levels and overall academic performance among primary grade learners (Kawi, 2024; 

Arysta, 2024). 

 Despite recognizing the critical role of evidence-based teaching practices, there was a lack 

of detailed understanding regarding the barriers that prevent teachers from fully implementing 

these practices, as well as the most effective types of professional development needed to address 

these gaps. Additionally, while administrative support was essential, research was needed to 

explore how various levels of support and resource allocation impact the National Reading 

Program's implementation. The literature also indicated a need for further investigation into how 

engagement-focused strategies are tailored to meet diverse learner needs and how digital 

technologies are optimally integrated into the program. Lastly, there was a gap in understanding 

how socio-economic factors influenced both the implementation of reading programs and the 

reading outcomes of learners from different backgrounds. Addressing these gaps was crucial for 

developing a more effective and responsive reading program for primary grade learners. 

 

2. STATEMENT OF THE PROBLEM 

 This study determined the perceived implementation of the National Reading Program of 

primary grade teachers and reading levels of learners in Subic District, Schools Division of 

Zambales during the School Year 2024-2025. 

 Specifically, it aimed to answer these questions: 

 1. How may the profile of teacher-respondents be described in terms of: 

  1.1. age; 

  1.2. sex; 

  1.3. grade level taught; 

  1.4. teaching position; 

  1.5. length of service; and 

  1.6. highest educational attainment? 

 2. How may the perceived implementation of the National Reading Program of teacher-

respondents be described in terms of: 

  2.1. instructional practice; 

  2.2. administrative support; 

  2.3. learner engagement; and 

  2.4. training and resources? 

 3. How may the reading levels of learners be described in terms of: 

  3.1. phonemic awareness; 
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  3.2. phonics and word recognition; 

  3.3. reading fluency; and 

  3.4. reading comprehension? 

 4. Is there a significant difference between the perceived implementation of the National 

Reading Program of teacher-respondents and their profile when grouped accordingly? 

 5. Is there a significant correlation between the perceived implementation of the National 

Reading Program of teacher-respondents and reading levels of their learners? 

 6. What enhancement program can be proposed for reading to improve the implementation 

of the National Reading Program and reading levels of learners? 

 

3. METHODS AND MATERIALS 

 This study examined the perceived implementation of the National Reading Program of 

primary grade teachers and reading levels of learners in Subic District, Schools Division of 

Zambales during the School Year 2024-2025. Employing a descriptive-correlational research 

design, data were collected, classified, summarized, and analyzed using percentages and means. 

The study's respondents comprised 117 primary grade teachers, selected through universal 

sampling across six public elementary schools to enable the formulation of generalizations or 

identification of patterns within the specific populations. A researcher-designed questionnaire 

served as the primary data collection instrument, focusing on the perceived implementation of the 

National Reading Program of teachers and the reading levels of leaners. Internal consistency was 

established using Cronbach's Alpha, demonstrating excellent reliability for the implementation of 

the National Reading Program (α = 0.97) and reading levels (α = 0.98). Hypotheses were tested 

using the Kruskal-Wallis Test and Spearman’s Rho Correlation Coefficient. 

 

4. RESULTS AND DISCUSSIONS 

4.1. Profile of the Teacher-Respondents 

4.1.1. Age 

 As shown in Table 1, the profile of the teacher-respondents in terms of age.  As reflected 

in the table, 8.55% of the teacher-respondents were in the 60 years old and above bracket, 23.08% 

were in the 50-59 years old bracket, 34.19% were in the 40-49 years old bracket, 19.66% were in 

the 30-39 years old bracket, and 14.53% were in the 20-29 years old bracket. 

Table 1. Profile of the Teacher-Respondents in terms of Age 

Age f % 

60 years old and above 10 8.55 

50-59 years old 27 23.08 

40-49 years old 40 34.19 

30-39 years old 23 19.66 

20-29 years old 17 14.53 

Total 117 100.00 

            This implies that the majority of teacher-respondents are in the middle age brackets, with 

the largest percentage (34.19%) in the 40-49 years old group, indicating that most teachers have 

significant experience in their profession. This implies that a notable portion of the teaching force 

(23.08%) is nearing retirement age, which may impact future workforce planning and the need for 

succession strategies. This implies that the relatively small percentage (14.53%) of younger 
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teachers in the 20-29 years old bracket suggests that there may be fewer new entrants into the 

profession, highlighting potential challenges in attracting younger teachers. This implies that the 

diversity in age distribution among teacher-respondents could provide a balance of fresh 

perspectives and seasoned expertise in instructional approaches. 

 In the present study, a closer examination of the teacher-respondents’ profiles revealed that 

the majority were between 40 and 49 years old. This finding aligns with previous research by 

Booth et al. (2021), who also observed that mid-career teachers in this age bracket often possess a 

wealth of classroom experience, contributing to a deeper understanding of instructional strategies. 

Teachers in this age group have been found to exhibit resilience and adaptability, which are 

essential traits for navigating the evolving demands of education. The significance of age in 

teaching effectiveness has been highlighted across multiple studies, emphasizing the correlation 

between age and instructional proficiency. 

4.1.2. Sex 

 As shown in Table 2, the profile of the teacher-respondents in terms of sex.  As reflected 

in the table, 8.55% of the teacher-respondents were males and 91.45% were females. 

Table 2. Profile of the Teacher-Respondents in terms of Sex 

Sex f % 

Male 10 8.55 

Female 107 91.45 

Total 117 100.00 

            This implies the teaching profession in this context is predominantly female, with 91.45% 

of the teacher-respondents being women, reflecting a significant gender imbalance. This implies 

that the low percentage of male teachers (8.55%) may indicate that teaching, particularly in this 

setting, remains a female-dominated profession. This implies that efforts to promote gender 

diversity in the teaching workforce could be beneficial in fostering a more balanced representation 

of male and female teachers. This also implies that female perspectives and experiences likely 

shape much of the teaching and instructional practices in the schools surveyed. 

 The present study also noted that the majority of the teacher-respondents were female. This 

is consistent with findings in earlier studies by Doncevova (2024), where the teaching profession, 

especially in primary education, was dominated by women. The gender distribution in teaching 

roles often reflects broader societal trends, with females being more likely to pursue and remain 

in teaching careers. Doncevova’s work (2024) highlights how gender dynamics in education 

influence classroom management styles and interaction with learners, reinforcing the significant 

role of female teachers in early childhood development. 

4.1.3. Grade Level Taught 

 As shown in Table 3, the profile of the teacher-respondents in terms of grade level taught.  

As reflected in the table, 26.50% of the teacher-respondents were handling Grade 3 learners, 

35.04% were handling Grade 2 learners, 24.79% were handling Grade 1 learners, and 13.68% were 

handling Kindergarten learners. 

 

 

Table 3. Profile of the Teacher-Respondents in terms of Grade Level 

Taught 

Grade Level Taught f % 
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Grade 3 31 26.50 

Grade 2 41 35.04 

Grade 1 29 24.79 

Total 117 100.00 

            This implies that the largest portion of teacher-respondents (35.04%) are focused on Grade 

2, suggesting that this level may require more instructional attention or resources compared to 

other grade levels. This implies that a significant number of teachers (26.50%) handle Grade 3 

learners, indicating that the higher primary grades are well-represented among the teacher-

respondents. This implies that fewer teachers are handling Kindergarten learners (13.68%), which 

may highlight either a smaller cohort size or the need for additional focus on early childhood 

education. This also implies that there is a fairly even distribution of teachers across Grades 1 to 

3, reflecting a balanced allocation of teaching staff across these primary levels. 

 In terms of grade level taught, the majority of the respondents in this study were teaching 

Grade 2. This mirrors the findings of Melnick et al. (2022), who discovered that lower primary 

grade levels are frequently staffed by more experienced teachers due to the crucial nature of 

foundational learning during these years. Teaching early grade levels, such as Grade 2, requires 

specialized pedagogical approaches that emphasize literacy and numeracy development, and 

previous studies have underscored the need for teachers at this level to be highly skilled in 

nurturing young learners' cognitive growth. 

 

4.1.4. Teaching Position 

 As shown in Table 4, the profile of the teacher-respondents in terms of teaching position.  

As reflected in the table, 7.69% of the teacher-respondents were Master Teacher II, 9.40% were 

Master Teacher I, 45.30% were Teacher III, 26.50% were Teacher II, and 11.11% were Teacher I.  

Table 4. Profile of the Teacher-Respondents in terms of Teaching 

Position 

Teaching Position f % 

Master Teacher II 9 7.69 

Master Teacher I 11 9.40 

Teacher III 53 45.30 

Teacher II 31 26.50 

Teacher I 13 11.11 

Total 117 100.00 

          This implies that the majority of teacher-respondents (45.30%) hold the position of Teacher 

III, indicating that a significant portion of the teaching workforce has advanced to higher non-

supervisory teaching ranks. This implies that there is a considerable number of teachers in the 

middle-tier positions, with 26.50% being Teacher II, suggesting that many are in the process of 

professional growth and promotion. This implies that a smaller percentage (11.11%) are in the 

entry-level position of Teacher I, which may indicate that newer teachers make up a smaller portion 

of the staff. This also implies that a relatively small group of teachers (7.69% Master Teacher II 

and 9.40% Master Teacher I) have achieved the highest teaching ranks, reflecting a more limited 

number of highly experienced and specialized teachers in the teaching force. 

 The respondents in this study predominantly held a Teacher III position. Similar findings 

were reported by Wright (2024), who noted that teachers at this level of position typically 
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demonstrate high competence and have reached a point in their careers where they have 

accumulated significant professional experience. Wright study’s  (2024) suggests that career 

progression to positions like Teacher III is often accompanied by enhanced instructional expertise 

and a greater likelihood of leadership roles within the school setting, further contributing to 

educational outcomes. 

 

4.1.5. Length of Service 

 As shown in Table 5, the profile of the teacher-respondents in terms of the length of service.  

As reflected in the table, 5.98% of the teacher-respondents were in the 40 years and above bracket, 

18.80% in the 30-39 years bracket, 31.62% in the 20-29 years bracket, 20.51% in the 10-19 years 

bracket, and 23.08% in the 9 years and below bracket. 

 

Table 5. Profile of the Teacher-Respondents in terms of Length of 

Service 

Length of Service f % 

40 years and above  7 5.98 

30-39 years 22 18.80 

 20-29 years 37 31.62 

 10-19 years 24 20.51 

 9 years and below 27 23.08 

Total 117 100.00 

          This implies that a significant portion of the teacher-respondents (31.62%) have served 

between 20 to 29 years, suggesting a well-experienced teaching workforce with long-term 

commitment. This implies that a considerable number of teachers (23.08%) are relatively newer 

to the profession, with less than 9 years of service, indicating the presence of fresh perspectives in 

the teaching field. This implies that a moderate percentage (20.51%) of the teachers are in the 10-

19 years bracket, reflecting a stable group of mid-career professionals. This implies that a smaller 

group of veteran teachers (5.98%) with over 40 years of service continues to contribute, though 

they represent a minority of the workforce, possibly nearing retirement. This also implies that there 

is a balanced distribution of teachers across different stages of their career, which could promote 

a blend of innovative approaches and experienced teaching practices. 

 In terms of length of service, the majority of teacher-respondents had 20-29 years of 

experience. This finding corresponds with previous research by Low (2023), which showed that 

teachers with longer years of service bring a depth of knowledge and pedagogical wisdom that 

benefits both learners and schools. Veteran teachers are often seen as mentors to their less 

experienced colleagues, and their extensive service reflects a sustained commitment to education, 

a point that Low (2023) emphasizes in relation to teacher retention and professional development. 

4.1.6. Highest Educational Attainment 

 As shown in Table 6, the profile of the teacher-respondents in terms of the highest 

educational attainment.  As reflected in the table, 5.98% of the teacher-respondents were EdD/PhD 

graduates, 11.97% were with EdD/PhD units, 39.32% were MA graduates, 24.79% were with MA 

units, 17.95% were education graduates, and 5.98% were college graduate with education units. 

Table 6. Profile of the Teacher-Respondents in terms of Highest 

Educational Attainment 
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Highest Educational Attainment F % 

 EdD/PhD Graduate 7 5.98 

 with EdD/PhD units 14 11.97 

 MA Graduate 46 39.32 

 with MA units 29 24.79 

Education Graduate 21 17.95 

College Graduate with Education units 7 5.98 

Total 117 100.00 

          This implies that a significant portion of the teacher-respondents (39.32%) have completed 

a Master’s degree, suggesting a high level of professional development and specialization within 

the teaching workforce. This implies that a considerable number of teachers (24.79%) are still 

pursuing their Master’s degree, reflecting ongoing efforts toward further educational advancement. 

This implies that a smaller group (5.98%) have attained the highest academic qualifications 

(EdD/PhD), indicating a limited but notable presence of teachers with doctoral-level expertise. 

This implies that a portion of the respondents (17.95%) have only completed their undergraduate 

education, suggesting that some teachers may not have pursued further formal studies beyond their 

initial qualification. This also implies that the teaching force demonstrates a diverse range of 

academic qualifications, with a strong commitment to continuing education and professional 

growth among a large number of respondents. 

 The present study revealed that the majority of teacher-respondents had completed their 

MA degrees. This observation aligns with the findings of Gumus et al. (2021), who highlighted 

that advanced educational attainment, such as an MA degree, is associated with improved 

instructional practices and learner achievement. Gumus et al. study’s (2021) have shown that 

teachers who pursue graduate-level education tend to engage more in reflective teaching practices 

and are better equipped to incorporate research-based methodologies in their classrooms. The 

pursuit of higher education by teachers is often driven by a desire for professional growth and 

improved educational outcomes, further corroborating the importance of continuing education in 

the field of teaching. 

 

4.2. Perceived Implementation of the National Reading Program of Teacher-Respondents 

4.2.1. Instructional Practice 

 As shown in Table 7, the perceived implementation of the National Reading Program of 

teacher-respondents in terms of instructional practice.  As reflected in the table, a majority of the 

teacher-respondents had the general mean rating of 3.10 or “Implemented.”  It was observed that, 

“I changed my teaching styles to fit the different reading levels in my class, following the advice 

from the National Reading Program” had the highest mean of 3.22 equivalent to “Implemented.” 

Table 7. Mean Rating and Interpretations of the Perceived Implementation of 

the National Reading Program of Teacher-Respondents in terms of 

Instructional Practice 

Item Indicators 
Mean 

Rating 
Interpretation 

1 I use the National Reading Program’s phonics 

lessons in my teaching, which helps my learners 

sound out words better. 

3.03 Implemented 
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2 I work with small groups of learners, using the 

reading strategies from the National Reading 

Program to help each child learn at their own pace. 

3.09 Implemented 

3 I include more story reading aloud in class, as 

suggested by the National Reading Program, which 

makes my learners more interested in the stories. 

3.20 Implemented 

4 I use the reading activities from the National 

Reading Program to help my learners learn new 

words and read more smoothly. 

3.05 Implemented 

5 I check my learners’ reading progress often, using 

the tools from the National Reading Program, to 

help plan my lesson better. 

3.07 Implemented 

6 I changed my teaching styles to fit the different 

reading levels in my class, following the advice 

from the National Reading Program. 

3.22 Implemented 

7 I teach my learners how to think about the stories 

we read, like making predictions and asking 

questions, as the National Reading Program 

suggests. 

3.02 Implemented 

8 I give extra help to learners who find reading hard, 

using tips from the National Reading Program, to 

help them catch up with their classmates. 

3.13 Implemented 

9 I use the reading books and resources from the 

National Reading Program in my class, which my 

learners enjoy and find easy to understand. 

3.10 Implemented 

10 I join training sessions from the National Reading 

Program, which helps me become a better teacher 

and support my learners in learning to read. 

3.06 Implemented 

 General Mean Rating 3.10 Implemented 

 This implies that the teacher-respondents generally perceive the implementation of the 

National Reading Program in terms of instructional practice as effective, with a mean rating of 

3.10, indicating consistent application of the program’s guidelines. This implies that teachers are 

adapting their instructional methods to accommodate diverse reading levels, as evidenced by the 

highest-rated item, “I changed my teaching styles to fit the different reading levels in my class, 

following the advice from the National Reading Program,” with a mean of 3.22. This suggests that 

teachers are responsive to the program’s recommendations and are making adjustments to meet 

the needs of their learners. This implies that the program’s strategies are being applied in the 

classroom, but there may still be room for further improvement or support to enhance full 

implementation. 

 The present study revealed that the teacher-respondents implemented the National Reading 

Program (NRP) in their instructional practices with an overall mean score of 3.10. This finding 

aligns with the research of Clifford (2024), who emphasized the importance of integrating 

structured reading programs into daily classroom instruction. According to Clifford (2024), 

teachers who consistently implement national reading initiatives tend to see improvements in 
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learner literacy rates, as these programs provide a cohesive framework for literacy development. 

The mean score of 3.10 suggests that the teachers in the present study are similarly benefiting from 

the structured approach of the NRP, which is consistent with Clifford (2024) findings on the 

efficacy of national reading initiatives in promoting literacy. 

 

4.2.2. Administrative Support 

 As shown in Table 8, the perceived implementation of the National Reading Program of 

teacher-respondents in terms of administrative support.  As reflected in the table, a majority of the 

teacher-respondents had the general mean rating of 3.14 or “Implemented.”  It was observed that, 

“My school makes sure I have enough time during the school day to focus on reading activities 

from the National Reading Program” had the highest mean of 3.22 equivalent to “Implemented.” 

Table 8. Mean Rating and Interpretations of the Perceived Implementation of 

the National Reading Program of Teacher-Respondents in terms of 

Administrative Support 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My school gives me the reading materials I need 

from the National Reading Program, which makes 

teaching easier. 

3.07 Implemented 

2 My school head helps me by giving training on the 

National Reading Program, so I can teach reading 

better.  

3.17 Implemented 

3 My school head encourages me to share ideas about 

using the National Reading Program, which helps 

me improve my teaching. 

3.11 Implemented 

4 My school gives me time to plan my lessons using 

the National Reading Program, which makes my 

teaching more effective. 

3.19 Implemented 

5 My school head listens to my feedback about the 

National Reading Program and makes changes 

when needed, which shows they care about my 

work. 

3.06 Implemented 

6 My school gives me extra help, like reading 

coaches to use the National Reading Program 

better. 

3.20 Implemented 

7 My school head checks how I am using the 

National Reading Program and gives advice on how 

to improve, which helps me become a better 

teacher.  

3.09 Implemented 

8 My school makes sure I have enough time during 

the school day to focus on reading activities from 

the National Reading Program. 

3.22 Implemented 

9 My school gives me clear rules and expectations on 

how to use the National Reading Program. 

3.13 Implemented 
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10 My school head supports me in holding regular 

meetings about the National Reading Program to 

stay updated and do my best in teaching reading.  

3.15 Implemented 

 General Mean Rating 3.14 Implemented 

 This implies that the teacher-respondents perceive the implementation of the National 

Reading Program in terms of administrative support as generally positive, with a mean rating of 

3.14, indicating that the necessary support systems are in place. This implies that school 

administrators are actively facilitating the program, particularly by providing teachers with 

sufficient time during the school day to focus on reading activities, as reflected by the highest-

rated item, "My school makes sure I have enough time during the school day to focus on reading 

activities from the National Reading Program," with a mean of 3.22. This suggests that 

administrative efforts are aligned with the goals of the National Reading Program, helping to 

ensure its successful implementation. However, this also implies that while support is present, 

continuous monitoring and enhancements may be needed to maintain or improve the level of 

administrative backing for the program. 

 The teacher-respondents in the present study scored 3.14 for administrative support, 

indicating they received sufficient backing in implementing the National Reading Program. This 

echoes the conclusions of Granizo et al. (2024), who highlighted the critical role of administrative 

support in the successful execution of educational programs. Granizo et al. (2024) noted that 

teachers who receive consistent support from school leadership are more confident and efficient 

in implementing new instructional practices. The administrative backing reported in this study 

demonstrates that the teacher-respondents had a supportive environment, which is crucial for the 

successful rollout of the NRP, aligning with Granizo et al. (2024) assertion about the positive 

impact of administrative encouragement. 

 

4.2.3. Learner Engagement 

 As shown in Table 9, the perceived implementation of the National Reading Program of 

teacher-respondents in terms of learner engagement.  As reflected in the table, a majority of the 

teacher-respondents had the general mean rating of 3.13 or “Implemented.”  It was observed that, 

“My learners stay interested in reading through the games and exercises from the National Reading 

Program” had the highest mean of 3.20 equivalent to “Implemented.” 

 

 

 

 

Table 9. Mean Rating and Interpretations of the Perceived Implementation of 

the National Reading Program of Teacher-Respondents in terms of Learner 

Engagement 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My learners are more excited about reading because 

of the fun activities from the National Reading 

Program. 

3.08 Implemented 
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2 My learners pay more attention during reading 

sessions because the National Reading Program 

includes interesting stories.  

3.18 Implemented 

3 My learners enjoy group reading activities from the 

National Reading Program, which helps them work 

together and learn better. 

3.10 Implemented 

4 My learners stay interested in reading through the 

games and exercises from the National Reading 

Program. 

3.20 Implemented 

5 My learners ask more questions and talk more 

about books because the National Reading Program 

makes reading fun. 

3.07 Implemented 

6 My learners get more involved in reading, even the 

quiet ones because of the activities from the 

National Reading Program. 

3.15 Implemented 

7 My learners are more confident in reading aloud 

because of the practice they get with the National 

Reading Program. 

3.13 Implemented 

8 My learners share their ideas and think more deeply 

during discussions sparked by stories from the 

National Reading Program. 

3.09 Implemented 

9 My learners look forward to reading time because 

the National Reading Program makes it an 

enjoyable part of their day. 

3.18 Implemented 

10 My learners are eager to learn in the positive 

reading environment created by the National 

Reading Program. 

3.12 Implemented 

 General Mean Rating 3.13 Implemented 

 This implies that the teacher-respondents perceive the implementation of the National 

Reading Program in terms of learner engagement as generally effective, with a mean rating of 

3.13, indicating that the program is fostering engagement among learners. This implies that the 

use of interactive activities, such as games and exercises from the National Reading Program, plays 

a significant role in maintaining learners' interest in reading, as reflected by the highest-rated item, 

“My learners stay interested in reading through the games and exercises from the National Reading 

Program,” with a mean of 3.20. This suggests that the program’s strategies are succeeding in 

creating a more engaging and enjoyable reading environment for learners. However, this also 

implies that while engagement is present, ongoing efforts to further enhance learner involvement 

could be beneficial to sustain or improve these results. 

 The study also found that the teacher-respondents scored 3.13 for learner engagement, 

suggesting their successful implementation of the National Reading Program in fostering learner 

participation. This outcome parallels the findings of Quinlan (2024), who explored the relationship 

between structured reading programs and learner engagement. Quinlan (2024) found that programs 

like the NRP, when implemented effectively, lead to higher levels of learner involvement, as they 

are designed to be interactive and learner-centered. The score of 3.13 for learner engagement in 
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the present study supports Quinlan (2024) conclusion that structured reading initiatives can 

significantly enhance learner participation and interest in literacy activities. 

 

4.2.4. Training and Resources 

 As shown in Table 10, the perceived implementation of the National Reading Program of 

teacher-respondents in terms of training and resources.  As reflected in the table, a majority of the 

teacher-respondents had the general mean rating of 3.17 or “Implemented.”  It was observed that, 

“The training and resources have given me new ideas and strategies for teaching reading to my 

learners” and “The training and resources from the National Reading Program save me time and 

improve my teaching” had the highest mean of 3.21 equivalent to “Implemented.” 

 

Table 10. Mean Rating and Interpretations of the Perceived Implementation of 

the National Reading Program of Teacher-Respondents in terms of Training 

and Resources 

Item Indicators 
Mean 

Rating 
Interpretation 

1 The training and resources I received from the 

National Reading Program help me teach reading 

better. 

3.10 Implemented 

2 The training and resources from the National 

Reading Program are easy to understand and useful 

in my classroom. 

3.15 Implemented 

3 The training and resources provided by the National 

Reading Program, like books and worksheets, make 

teaching reading easier. 

3.18 Implemented 

4 The training and resources from the National 

Reading Program are well-made and help my 

learners learn better. 

3.19 Implemented 

5 The training and resources have given me new 

ideas and strategies for teaching reading to my 

learners. 

3.21 Implemented 

6 The training and resources from the National 

Reading Program match what my learners need and 

help them improve. 

3.17 Implemented 

7 The training and resources from the National 

Reading Program make me feel more confident in 

teaching reading. 

3.20 Implemented 

8 The training and resources from the National 

Reading Program save me time and improve my 

teaching. 

3.21 Implemented 

9 The training and resources from the National 

Reading Program help make reading fun and 

interesting for my learners. 

3.18 Implemented 
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10 The training and resources from the National 

Reading Program give me the support I need to 

help my learners become better readers. 

3.16 Implemented 

 General Mean Rating 3.17 Implemented 

 This implies that the teacher-respondents perceive the implementation of the National 

Reading Program in terms of training and resources as generally effective, with a mean rating of 

3.17, indicating that adequate training and materials are provided to support teachers. This implies 

that the training and resources from the program are valuable, as evidenced by the items “The 

training and resources have given me new ideas and strategies for teaching reading to my learners” 

and “The training and resources from the National Reading Program save me time and improve 

my teaching,” both of which received the highest mean of 3.21. This suggests that teachers feel 

empowered by the knowledge and strategies gained through the program, which enhances their 

instructional practices. However, this also implies that there may be opportunities for further 

development of training and resource provision to continue improving teacher effectiveness and 

learner outcomes in reading. 

 The study reported a mean score of 3.17 for training and resources, implying that the 

teachers were adequately equipped to implement the National Reading Program. This finding is 

consistent with Sitopa et al. (2024), who stressed the importance of providing teachers with 

sufficient training and resources for the successful implementation of reading programs. Sitopa et 

al. (2024) argued that well-trained and well-resourced teachers are more likely to achieve positive 

outcomes when executing structured reading programs like the NRP. The mean score of 3.17 in 

the present study underscores the importance of professional development and access to resources, 

reinforcing Sitopa et al. (2024) emphasis on the need for teacher preparedness in program 

implementation. 

 

4.3. Reading Levels of Learners 

4.3.1. Phonemic Awareness 

 As shown in Table 11, the reading levels of learners in terms of phonemic awareness.  As 

reflected in the table, a majority of the learners had the general mean rating of 2.58 or “Developed 

Skill.”  It was observed that, “My learners are improving at blending sounds together to form 

words, which helps them read more fluently” had the highest mean of 2.66 equivalent to 

“Developed Skills.” 

 

 

 

 

Table 11. Mean Rating and Interpretations of the Reading Levels of Learners in 

terms of Phonemic Awareness 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My learners are getting better at hearing and 

identifying different sounds in words because of 

the activities from the National Reading 

Program. 

2.57 Developed Skill 
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2 My learners can now break down words into 

individual sounds more easily because of the 

phonemic awareness exercises I do. 

2.56 Developed Skill 

3 My learners are improving at blending sounds 

together to form words, which helps them read 

more fluently. 

2.66 Developed Skill 

4 My learners are more confident in recognizing 

and saying the first sound in a word after 

practicing with the National Reading Program. 

2.54 Developed Skill 

5 My learners can identify the different sounds in a 

word, which makes it easier for them to spell and 

read new words. 

2.59 Developed Skill 

6 My learners enjoy the sound games from the 

National Reading Program, and these activities 

help them become better readers. 

2.56 Developed Skill 

7 My learners are quicker at matching sounds to 

letters, which helps them read words correctly. 

2.55 Developed Skill 

8 My learners can now recognize rhyming words 

better, which shows they are developing stronger 

phonemic awareness. 

2.58 Developed Skill 

9 My learners are improving in their ability to hear 

and separate sounds in words, which helps them 

understand what they read. 

2.62 Developed Skill 

10 My learners are starting to use their knowledge 

of sounds to figure out new words when they 

read. 

2.54 Developed Skill 

 General Mean Rating 2.58 Developed Skill 

 This implies that the reading levels of learners, particularly in terms of phonemic 

awareness, are showing positive development, with a general mean rating of 2.58 indicating that 

most learners have attained a “Developed Skill” level. This implies that there is noticeable progress 

in learners' abilities, as evidenced by the highest-rated item, “My learners are improving at 

blending sounds together to form words, which helps them read more fluently,” with a mean of 

2.66. This suggests that instruction in phonemic awareness is effectively contributing to enhancing 

learners' reading fluency. However, this also implies that while skills are developing, there may 

still be room for further improvement, indicating the need for continued focus and support in 

phonemic awareness to achieve even higher proficiency levels. 

 The teacher-respondents in the present study perceived their learners to have developed 

reading skills in phonemic awareness, as reflected by a mean score of 2.58. This finding is 

consistent with the research of Abernathy (2024), who emphasized the foundational role of 

phonemic awareness in early reading development. Abernathy (2024) argued that the ability to 

recognize and manipulate sounds in words is a critical precursor to effective reading instruction, 

and learners who demonstrate growth in phonemic awareness are more likely to achieve reading 

success. The mean score of 2.58 in the present study aligns with Abernathy (2024) findings, 
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highlighting that although learners have developed phonemic awareness, there may still be room 

for improvement in achieving higher proficiency levels. 

 

4.3.2. Phonics and Word Recognition 

 As shown in Table 12, the reading levels of learners in terms of phonics and word 

recognition.  As reflected in the table, a majority of the learners had the general mean rating of 

2.59 or “Developed Skill.”  It was observed that, “My learners are improving in matching letters 

to the sounds they make, which makes reading easier for them” had the highest mean of 2.68 

equivalent to “Developed Skills.” 

 

Table 12. Mean Rating and Interpretations of the Reading Levels of Learners in 

terms of Phonics and Word Recognition 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My learners are getting better at sounding out 

words because of the phonics lessons from the 

National Reading Program. 

2.55 Developed Skill 

2 My learners can now recognize common words 

more quickly, which helps them read faster. 

2.59 Developed Skill 

3 My learners are improving in matching letters to 

the sounds they make, which makes reading 

easier for them. 

2.68 Developed Skill 

4 My learners are becoming more confident in 

reading new words by using the phonics skills 

they have learned. 

2.53 Developed Skill 

5 My learners can break down longer words into 

smaller parts, which helps them read more 

difficult words. 

2.59 Developed Skill 

6 My learners are getting better at reading words 

they see often, which helps them understand 

what they read. 

2.63 Developed Skill 

7 My learners are improving in recognizing word 

patterns, like -ing or -ed which helps them read 

more smoothly. 

2.59 Developed Skill 

8 My learners are using their phonics skills to 

figure out words they do not know, which helps 

them become better readers. 

2.55 Developed Skill 

9 My learners can now read simple sentences more 

easily because they can recognize the words in 

them. 

2.63 Developed Skill 

10 My learners are starting to read more fluently 

because they are getting better at recognizing 

words automatically. 

2.55 Developed Skill 

 General Mean Rating 2.59 Developed Skill 
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 This implies the reading levels of learners in terms of phonics and word recognition are 

progressing positively, as indicated by a general mean rating of 2.59, which reflects a “Developed 

Skill” level among most learners. This implies that there is a notable improvement in learners’ 

abilities, particularly in matching letters to their corresponding sounds, as evidenced by the 

highest-rated item, “My learners are improving in matching letters to the sounds they make, which 

makes reading easier for them,” with a mean of 2.68. This suggests that phonics instruction is 

effectively facilitating learners’ reading development and enhancing their word recognition skills. 

However, this also implies that while learners are making progress, there is still potential for 

further enhancement, indicating a need for ongoing support and targeted instruction in phonics to 

achieve even greater proficiency. 

 The study recorded a mean score of 2.59 in phonics and word recognition, indicating that 

learners had developed appropriate reading skills in this area. This outcome mirrors the findings 

of Montoya (2024), who noted that phonics instruction is essential for helping learners decode 

words and recognize familiar patterns in text. According to Montoya (2024), systematic phonics 

instruction leads to better word recognition and overall reading proficiency. The mean score of 

2.59 in the present study suggests that learners are making progress in phonics, in line with 

Montoya (2024) assertion that mastery of phonics contributes significantly to a child's ability to 

read fluently and accurately. 

 

4.3.3. Reading Fluency 

 As shown in Table 13, the reading levels of learners in terms of reading fluency.  As 

reflected in the table, a majority of the learners had the general mean rating of 2.63 or “Developed 

Skill.”  It was observed that, “My learners are reading more smoothly and with fewer pauses 

because of the practice they get from the National Reading Program” had the highest mean of 2.68 

equivalent to “Developed Skills.” 

 

Table 13. Mean Rating and Interpretations of the Reading Levels of Learners in 

terms of Reading Fluency 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My learners are reading more smoothly and with 

fewer pauses because of the practice they get 

from the National Reading Program. 

2.68 Developed Skill 

2 My learners can read sentences more quickly 

now, which helps them understand the stories 

better. 

2.67 Developed Skill 

3 My learners are improving in reading aloud with 

expression, which makes their reading sound 

more natural. 

2.62 Developed Skill 

4 My learners are getting better at reading words 

automatically, which helps them read without 

stopping to sound out each word. 

2.73 Developed Skill 
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5 My learners can read longer passages without 

getting tired, which shows their reading fluency 

is improving. 

2.62 Developed Skill 

6 My learners are more confident in reading aloud 

to the class because they are becoming more 

fluent readers. 

2.56 Developed Skill 

7 My learners can read at a steady pace now, 

which helps them keep up with the stories we 

read together. 

2.60 Developed Skill 

8 My learners are getting better at recognizing 

words quickly, which makes their reading 

smoother and more fluent. 

2.62 Developed Skill 

9 My learners can now read with fewer mistakes, 

which helps them understand what they are 

reading. 

2.61 Developed Skill 

10 My learners are starting to enjoy reading more 

because they can read faster and more easily. 

2.64 Developed Skill 

 General Mean Rating 2.63 Developed Skill 

 This implies that the reading levels of learners in terms of reading fluency are showing a 

positive trend, with a general mean rating of 2.63 indicating that most learners have achieved a 

“Developed Skill” level. This implies that learners are benefiting from the practice provided by 

the National Reading Program, as reflected in the highest-rated item, “My learners are reading 

more smoothly and with fewer pauses because of the practice they get from the National Reading 

Program,” which has a mean of 2.68. This suggests that the program is effectively enhancing 

learners' reading fluency and overall confidence in their reading abilities. However, this also 

implies that while learners are improving, there may still be opportunities for further development 

in reading fluency, highlighting the need for continued practice and support to help them reach 

even higher levels of proficiency. 

 With a mean score of 2.63, the teacher-respondents reported that learners had achieved 

developed reading levels in reading fluency. This finding corresponds with the research of Sultana 

et al. (2024), who highlighted the importance of fluency as a bridge between word recognition and 

reading comprehension. Sultana et al. (2024) found that fluency involves not only reading speed 

but also accuracy and expression, all of which are crucial for understanding text. The mean score 

of 2.63 in the present study suggests that learners have achieved a moderate level of fluency, 

aligning with Sultana et al. (2024) findings on the gradual development of fluency as a critical 

component of reading proficiency. 

 

 

 

4.3.4. Reading Comprehension 

 As shown in Table 14, the reading levels of learners in terms of reading comprehension.  

As reflected in the table, a majority of the learners had the general mean rating of 2.81 or 

“Developed Skill.”  It was observed that, “My learners are starting to enjoy reading more because 
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they understand and remember what they read” had the highest mean of 2.98 equivalent to 

“Developed Skills.” 

Table 14. Mean Rating and Interpretations of the Reading Levels of Learners in 

terms of Reading Comprehension 

Item Indicators 
Mean 

Rating 
Interpretation 

1 My learners are getting better at understanding 

the stories we read because of the strategies from 

the National Reading Program. 

2.63 Developed Skill 

2 My learners can now answer questions about 

what they read, showing they understand the 

main ideas.  

2.94 Developed Skill 

3 My learners are improving in finding details in 

the text, which helps them remember what they 

read. 

2.70 Developed Skill 

4 My learners can explain what happened in a 

story, which shows they are understanding the 

sequence of events. 

2.88 Developed Skill 

5 My learners are more confident in making 

predictions about what will happen next in a 

story, which helps them stay engaged. 

2.63 Developed Skill 

6 My learners are getting better at figuring out the 

meanings of new words by using clues from the 

text. 

2.92 Developed Skill 

7 My learners can now connect what they read to 

their own experiences, which helps them 

understand the story better. 

2.71 Developed Skill 

8 My learners are improving in summarizing the 

main points of a story, which shows they 

understand the important parts. 

2.96 Developed Skill 

9 My learners can ask and answer questions about 

the story, which helps deepen their 

understanding. 

2.74 Developed Skill 

10 My learners are starting to enjoy reading more 

because they understand and remember what 

they read. 

2.98 Developed Skill 

 General Mean Rating 2.81 Developed Skill 

 This implies that the reading levels of learners in terms of reading comprehension are 

progressing positively, with a general mean rating of 2.81 indicating that most learners have 

reached a “Developed Skill” level. This implies that learners are beginning to enjoy reading more 

as they gain a better understanding and retention of the material, as evidenced by the highest-rated 

item, “My learners are starting to enjoy reading more because they understand and remember what 

they read,” which has a mean of 2.98. This suggests that effective instructional strategies are 

contributing to enhanced comprehension skills, fostering a more positive attitude towards reading. 
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However, this also implies that while there is notable improvement, there is still potential for 

further development in reading comprehension, indicating a need for ongoing support and targeted 

activities to help learners achieve even greater proficiency. 

 In reading comprehension, the teacher-respondents recorded a mean score of 2.81, 

suggesting that their learners had developed satisfactory reading levels. This result is supported by 

Pratama and Kuning (2024), who emphasized the role of comprehension as the ultimate goal of 

reading instruction. Pratama and Kuning (2024) argued that learners who are able to understand 

and make meaning from texts have achieved a key milestone in literacy development. The mean 

score of 2.81 in the present study indicates that learners are progressing toward satisfactory levels 

of reading comprehension, resonating with Pratama and Kuning (2024) conclusion that 

comprehension skills are a vital measure of reading success. 

 

4.4. Difference Between the Perceived Implementation of the National Reading Program of 

Teacher-Respondents and Their Profile 

4.4.1. Age 

 As shown in Table 15, a Kruskal-Wallis Test was conducted to assess the difference 

between age groups of the teacher-respondents. The Kruskal-Wallis Test results revealed no 

statistically significant difference in scores between the age groups (H(4) = 1.61, p = .807) at the 

5% level; thus, the null hypothesis was accepted. In conclusion, these findings suggest that age 

may have no effect on teacher-respondents’ perceived implementation of the National Reading 

Program. 

Table 15. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of Age 

Groups H df P Decision 

 60 years old and above 1.61 4 .807 Accept H01 

(Not Significant)  50-59 years old    

 40-49 years old    

30-39 years old    

  20-29 years old     

 This implies that there is no evidence to suggest that the age of teacher-respondents 

influences their perceptions regarding the implementation of the National Reading Program, as 

indicated by the non-significant results of the Kruskal-Wallis Test (H(4) = 1.61, p = .807). This 

implies that teachers across different age groups share similar views on the program's 

implementation, indicating that factors other than age may play a more critical role in shaping their 

perceptions. This suggests that the effectiveness of the National Reading Program may not be 

contingent upon the age of the teachers, which could point to a uniformity in training, resources, 

or attitudes towards the program among teachers of varying ages. However, this also implies that 

further research may be warranted to explore other demographic or professional characteristics 

that could impact teachers' perceptions and engagement with the program. 

 The present study found that age did not significantly impact the teacher-respondents’ 

perceptions of the implementation of the National Reading Program, as shown by the non-

significant results of the Kruskal-Wallis Test. This finding aligns with the research of Avidov-

Ungar and Arviv-Elyashiv (2020), who examined the relationship between teacher age and their 

attitudes toward educational reforms. Avidov-Ungar and Arviv-Elyashiv (2020) concluded that 
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while age may influence teaching style and experience, it does not necessarily translate into 

differing perceptions of program effectiveness. The results from the present study suggest that 

teachers, regardless of age, share a common understanding of the National Reading Program’s 

implementation, supporting Avidov-Ungar and Arviv-Elyashiv (2020) assertion about the 

uniformity of professional perspectives across age groups. 

 

4.4.2. Sex 

 As shown in Table 16, a Kruskal-Wallis Test was conducted to assess the difference 

between sex groups of the teacher-respondents. The Kruskal-Wallis Test results revealed no 

statistically significant difference in scores between the sex groups (H(1) = .02, p = .895) at the 

5% level; thus, the null hypothesis was accepted. In conclusion, these findings suggest that sex 

may have no effect on teacher-respondents’ perceived implementation of the National Reading 

Program. 

 

Table 16. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of Sex 

Groups H df P Decision 

Male 

Female 

.02 1 .895 Accept H01 

(Not Significant) 

 This implies that the results of the Kruskal-Wallis Test indicate that the sex of teacher-

respondents does not significantly influence their perceptions of the implementation of the 

National Reading Program, as evidenced by the non-significant value (H(1) = .02, p = .895). This 

implies that both male and female teachers have similar views regarding the program's 

implementation, suggesting a degree of consensus across gender lines. This indicates that factors 

other than sex may be more relevant in determining teachers' perceptions of the National Reading 

Program. However, this also implies that additional research could explore other variables, such 

as teaching experience or educational background, that might impact how teachers perceive and 

engage with the program. 

 The study also revealed no significant difference between male and female teacher-

respondents regarding their perceptions of the National Reading Program’s implementation, 

indicating that gender does not significantly influence their views. This finding is consistent with 

the work of Tran et al. (2024), who explored gender dynamics in educational settings and found 

that both male and female teachers often prioritize learner outcomes over gender-related biases. 

Tran et al. (2024) argued that effective teaching practices are shared among genders, leading to 

similar perceptions of educational programs. The present study's results further reinforce Tran et 

al. (2024) conclusion that gender does not play a critical role in shaping teachers' views on program 

implementation. 

 

 

4.4.3. Grade Level Taught 

 As shown in Table 17, a Kruskal-Wallis Test was conducted to assess the difference 

between the grade level taught groups of the teacher-respondents. The Kruskal-Wallis Test results 

revealed no statistically significant difference in scores between the number of hours spent 

studying at home groups (H(3) = 3.25 p = .355) at the 5% level; thus, the null hypothesis was 



International Journal of Education Humanities and Social Science 

                                                                                                                ISSN: 2582-0745 
                                                                                                                                         Vol. 7, No. 06; 2024 

 
http://ijehss.com/ Page 596 

accepted. In conclusion, these findings suggest that the grade level taught may have no effect on 

teacher-respondents’ perceived implementation of the National Reading Program. 

 

Table 17. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of Grade 

Level Taught 

Groups H df p Decision 

Grade 3 3.25 3 .355 Accept H01 

(Not Significant) Grade 2    

Grade 1    

Kindergarten     

This implies that the Kruskal-Wallis Test results suggest that the grade level taught by 

teacher-respondents does not significantly influence their perceptions of the implementation of the 

National Reading Program, as indicated by the non-significant result (H(3) = 3.25, p = .355). This 

implies that teachers across different grade levels—whether teaching Kindergarten, Grade 1, 

Grade 2, or Grade 3—share similar views on how the program is implemented. This suggests that 

the National Reading Program is perceived uniformly by teachers, regardless of the grade level 

they are teaching. However, this also implies that other factors, such as school policies, training, 

or resources, may play a more critical role in shaping teachers' perceptions, warranting further 

investigation into these aspects. 

 Furthermore, the study found no significant difference in the perceived implementation of 

the National Reading Program based on the grade level taught, indicating that this factor does not 

affect teachers' perceptions. This outcome aligns with research by Roose et al. (2022), who 

highlighted that teachers across different grade levels often share similar values and beliefs 

regarding educational programs. Roose et al. (2022) noted that factors such as pedagogy and 

learner needs tend to override grade-level differences, resulting in a consensus on program 

implementation. The findings of the present study echo Roose et al. (2022) assertion that grade 

level does not significantly alter teachers' perceptions of the National Reading Program. 

 

4.4.4. Teaching Position 

 As shown in Table 18, a Kruskal-Wallis Test was conducted to assess the difference 

between the teaching position groups of the teacher-respondents. The Kruskal-Wallis Test results 

revealed no statistically significant difference in scores between the teaching position groups (H(4) 

= 5.83 p = .213) at the 5% level; thus, the null hypothesis was accepted. In conclusion, these 

findings suggest that the teaching position may have no effect on teacher-respondents’ perceived 

implementation of the National Reading Program. 

 

 

 

Table 18. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of 

Teaching Position 

Groups H df p Decision 

Master Teacher II 5.83 4 .213 Accept H01 
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Master Teacher I    (Not Significant) 

Teacher III    

Teacher II    

Teacher I     

This implies that the Kruskal-Wallis Test results indicate that the teaching position of the 

teacher-respondents does not significantly affect their perceptions of the implementation of the 

National Reading Program, as shown by the non-significant result (H(4) = 5.83, p = .213). This 

implies that teachers, regardless of whether they hold positions such as Teacher I, Teacher II, 

Teacher III, Master Teacher I, or Master Teacher II, share similar views on the program’s 

implementation. This suggests that the National Reading Program is perceived consistently across 

different levels of teaching hierarchy. However, this also implies that other factors, such as access 

to resources, training opportunities, or school culture, might have a more pronounced impact on 

how the program is perceived, which could be explored in future studies. 

 Similarly, the study showed that the teaching position of the respondents did not 

significantly affect their perceived implementation of the National Reading Program. This finding 

resonates with the conclusions drawn by Puerta and Sanchez (2024), who examined the influence 

of teaching positions on attitudes toward curriculum reforms. Puerta and Sanchez (2024) found 

that teachers, regardless of their specific roles (e.g., classroom teacher, specialist, administrator), 

often exhibit similar perceptions of program effectiveness, driven by a shared commitment to 

improving learner learning. The present study's results support Puerta and Sanchez (2024) 

argument that teaching position alone does not substantially impact perceptions of program 

implementation. 

 

4.4.5. Length of Service 

 As shown in Table 19, a Kruskal-Wallis Test was conducted to assess the difference 

between length of service groups of the teacher-respondents. The Kruskal-Wallis Test results 

revealed no statistically significant difference in scores between the length of service groups (H(4) 

= 5.49, p = .240) at the 5% level; thus, the null hypothesis was accepted. In conclusion, these 

findings suggest that length of service may have no effect on teacher-respondents’ perceived 

implementation of the National Reading Program. 

 

Table 19. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of Length 

of Service 

Groups H df p Decision 

40 years and above 5.49 4 .240 Accept H01 

(Not Significant) 30-39 years     

20-29 years    

10-19 years    

9 years and below     

This implies that the Kruskal-Wallis Test results suggest that the length of service of 

teacher-respondents does not significantly impact their perceptions of the implementation of the 

National Reading Program, as indicated by the non-significant result (H(4) = 5.49, p = .240). This 

implies that teachers, regardless of whether they have been teaching for a few years or several 
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decades, tend to have similar views regarding the program’s implementation. This suggests that 

the National Reading Program is perceived uniformly by teachers with varying lengths of 

experience. However, this also implies that other factors, such as the availability of resources or 

professional development opportunities, may play a more significant role in shaping teachers' 

perceptions, which could be explored further in future research. 

 The study also found no significant difference in teachers' perceptions of the program's 

implementation based on their length of service, as indicated by the non-significant result. This 

finding corresponds with Aithal et al. (2024), who analyzed the impact of teaching experience on 

perceptions of educational initiatives. Aithal et al. (2024) suggested that while veteran teachers 

may bring a wealth of experience to the table, their perceptions can align closely with those of 

newer teachers when it comes to program implementation, particularly when the goals of the 

initiative resonate with their teaching philosophy. The present study echoes Aithal et al. (2024) 

findings, highlighting that length of service does not necessarily correlate with differing 

perceptions of the National Reading Program. 

 

4.4.6. Highest Educational Attainment 

 As shown in Table 20, a Kruskal-Wallis Test was conducted to assess the difference 

between the highest educational attainment of the teacher-respondents. The Kruskal-Wallis Test 

results revealed no statistically significant difference in scores between the highest educational 

attainment groups (H(4) = 7.72, p = .102) at the 5% level; thus, the null hypothesis was accepted. 

In conclusion, these findings suggest that highest educational attainment may have no effect on 

teacher-respondents’ perceived implementation of the National Reading Program. 

 

Table 19. Difference Between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Their Profile in terms of Highest 

Educational Attainment 

Groups H Df p Decision 

 EdD/PhD Graduate 7.72 4 .102 Accept H01 

(Not Significant)  With EdD/PhD units    

 MA Graduate    

 With MA units    

 Education Graduate     

This implies that the Kruskal-Wallis Test results indicate that the highest educational 

attainment of the teacher-respondents does not significantly affect their perceptions of the 

implementation of the National Reading Program, as reflected by the non-significant result (H(4) 

= 7.72, p = .102). This implies that teachers, regardless of whether they hold a bachelor's degree, 

have pursued further studies, or attained advanced degrees such as a master's or doctorate, perceive 

the program's implementation similarly. This suggests that the National Reading Program is 

perceived consistently across teachers with different educational backgrounds. However, this also 

implies that other factors, such as training, professional development, or institutional support, 

might be more influential in shaping teachers' perceptions, suggesting areas for further exploration 

in future studies. 

 Finally, the study revealed no significant difference in perceived implementation based on 

the highest educational attainment of the teacher-respondents, indicating that this factor did not 
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significantly influence their perceptions. This observation aligns with the research of Fasinro et al. 

(2024), who investigated the relationship between educational attainment and teacher perceptions 

of curriculum initiatives. Fasinro et al. (2024) found that while higher educational qualifications 

may provide deeper theoretical knowledge, they do not always translate into varied perceptions 

regarding program implementation. The results of the present study support Fasinro et al. (2024) 

conclusion that factors beyond educational attainment play a more critical role in shaping teachers' 

views on the effectiveness of educational programs like the National Reading Program. 

 

4.5. Correlation Between the Perceived Implementation of the National Reading Program of 

Teacher-Respondents and Reading Levels of Their Learners 

 As shown in Table 20, the correlation between the perceived implementation of the 

National Reading Program of teacher-respondents and reading levels of their learners by using the 

Spearman’s Rho Correlation. 

 

Table 20. Correlation between the Perceived Implementation of the National 

Reading Program of Teacher-Respondents and Reading Levels of their Learners 

Dependent Variables R p Interpretation Decision 

Phonemic Awareness .05 .620 Positive Weak 

Correlation 

Accept H02 

(Not Significant) 

Phonics and Word Recognition -.15 .117 Negative Weak 

Correlation 

Accept H02 

(Not Significant) 

Reading Fluency -.04 .687 Negative Weak 

Correlation 

Accept H02 

(Not Significant) 

Reading Comprehension -.10 .267 Negative Weak 

Correlation 

Accept H02 

(Not Significant) 

Overall -.07 .438 Negative Weak 

Correlation 

Accept H02 

(Not Significant) 

It shows that the implementation of the National Reading Program of teacher-respondents 

of teachers had a positively weak non-significant correlation with the learners’ reading levels in 

terms of phonemic awareness (r = .05, p = .620), a negatively weak non-significant correlation in 

terms of phonics and word recognition  (r = -.15, p = .117), a negatively weak non-significant 

correlation in terms of  reading fluency (r = -.04, p = .687), a negatively weak non-significant 

correlation in terms of  reading comprehension (r = -.10, p = .267), and  a negatively weak non-

significant correlation with the overall learner’s reading levels (r = -.07, p = .438),  at 5% 

significance level; thus, the null hypothesis was accepted. 

The negative or inverse correlation implies that as the value of independent variable 

(teachers’ implementation of the National Reading Program) increased, the value of the dependent 

variable (learner’s reading levels) tended to decrease.  Therefore, the results suggest that increase 

in teachers’ implementation of the National Reading Program are associated with lower reading 

levels among their learners. 

This implies that the weak, non-significant correlations between teachers’ implementation 

of the National Reading Program and learners’ reading levels indicate that the program's 

implementation does not strongly influence learners' reading outcomes, as measured by phonemic 

awareness, phonics and word recognition, reading fluency, and reading comprehension. The 
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negative or inverse relationships suggest that as the perceived implementation of the program by 

teachers increases, learners' reading levels slightly decrease, although these findings are not 

statistically significant. This implies that the implementation of the National Reading Program 

may not be directly contributing to improvements in learners' reading skills as expected. It also 

suggests that other factors, such as teaching methods, resource availability, or learner-specific 

variables, may play a more crucial role in enhancing reading performance, warranting further 

investigation into how the program is executed and supported in classrooms. 

 The study revealed a weak, positive, non-significant correlation between the teacher-

respondents’ perceived implementation of the National Reading Program and their learners’ 

reading levels in phonemic awareness. This finding aligns with the work of Holston (2024), who 

explored the relationship between teacher perceptions of reading programs and learner outcomes 

in phonemic awareness. Holston (2024) found that while there may be some positive trends in 

learner performance linked to teachers' perceptions, these correlations are often weak and not 

statistically significant. The present study's finding suggests that although teachers perceive the 

National Reading Program to be beneficial, its actual impact on phonemic awareness may be 

limited, echoing Holston’s (2024) conclusions about the complexity of measuring these 

relationships. 

 The study found a weak, negative, non-significant correlation between the teacher-

respondents’ perceived implementation of the National Reading Program and their learners’ 

reading levels in phonics and word recognition. This outcome is consistent with research by 

Schultz (2024), who examined how teachers' beliefs about reading instruction affect learner 

performance in phonics and word recognition. Schultz (2024) reported similar weak and 

sometimes negative correlations, indicating that teachers' perceptions do not always translate into 

effective instructional practices in these areas. The findings of the present study suggest that factors 

other than perceived implementation may play a more significant role in influencing learners' 

phonics and word recognition skills, resonating with Schultz’ (2024) observations regarding the 

disconnect between perception and practice. 

 A weak, negative, non-significant correlation was also found between the teacher-

respondents’ perceived implementation of the program and their learners' reading fluency. This 

result parallels the findings of Duffy et al. (2024), who investigated the link between instructional 

practices and learner fluency levels. Duffy et al. (2024) noted that despite teachers' intentions to 

enhance fluency through structured programs, the actual correlation with learner performance 

often remains weak and non-significant. The present study reinforces Duffy et al.’s (2024) 

assertion that perceived implementation of a reading program does not guarantee improvements 

in fluency, highlighting the need for more targeted instructional strategies. 

 Similarly, the study identified a weak, negative, non-significant correlation between the 

perceived implementation of the National Reading Program and the learners' reading 

comprehension levels. This finding echoes the research of Yapp et al. (2021), who examined the 

relationship between reading program implementation and comprehension outcomes. Yapp et al. 

(2021) found that while teachers may feel confident in their instructional methods, the actual 

impact on learner comprehension can be minimal. The results of the present study suggest that 

factors influencing reading comprehension may extend beyond the implementation of a specific 

program, aligning with Yapp et al. (2021) conclusions about the complexities of teaching 

comprehension skills. 
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 Overall, the findings revealed a weak, negative, non-significant correlation between the 

teacher-respondents’ perceived implementation of the National Reading Program and their 

learners’ overall reading levels. This outcome is supported by the work of Barangan et al. (2024), 

who investigated the relationship between teachers' perceptions of program effectiveness and 

learner reading proficiency. Barangan et al. (2024) reported similar findings, noting that perceived 

implementation often does not equate to substantial improvements in overall reading skills. The 

present study's results highlight the necessity of exploring additional factors that may influence 

reading development, resonating with Barangan et al. (2024) insights on the multifaceted nature 

of reading education. 

 

4.6. An Enhanced Program to Improve the Implementation of the National Reading 

Program and Reading Levels of Learners 

 The National Reading Program aims to raise literacy levels among learners by 

standardizing and improving instructional practices across schools. An enhanced reading program 

will address gaps in implementation by aligning school-based reading activities with national 

standards and fostering professional growth for teachers. This initiative includes conducting 

reading audits, providing professional development, and integrating evidence-based strategies like 

differentiated instruction and phonics-focused activities to support diverse learning needs. Regular 

monitoring, data-driven adjustments, and collaborative efforts from school heads, teachers, and 

the community will ensure the program’s effectiveness. Success will be measured through 

improved learner outcomes in reading assessments, increased teacher engagement in professional 

development, and active community participation. 

 

5. CONCLUSIONS 

1. Primary grade teachers were predominantly female, aged 40-49, holding a Teacher III position, 

with 20-29 years of service, and most had completed their MA degrees. 

2. Primary grade teachers implemented the National Reading Program effectively, supported by 

adequate administrative backing, learner engagement, and sufficient training and resources. 

3. Primary grade teachers perceived their learners to have developed satisfactory reading skills, 

particularly in phonemic awareness, phonics, reading fluency, and reading comprehension. 

4. Primary grade teachers’ perceptions of the National Reading Program's implementation were 

not significantly influenced by their age, gender, grade level taught, teaching position, length of 

service, or educational attainment. 

5. There was a weak, non-significant correlation between the primary grade teachers’ perceived 

implementation of the National Reading Program and their learners' overall reading levels. 

6. An enhanced reading program is crafted to improve the implementation of the National Reading 

Program by the primary grade teachers and reading levels of learners. 

 

 

6. RECOMMENDATIONS 

1. Primary grade teachers should continue pursuing professional development to maximize their 

instructional effectiveness and leadership roles in the school.   

2. Primary grade teachers should sustain the effective implementation of the National Reading 

Program by leveraging administrative support, learner engagement, and consistent access to 

training and resources. 
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3. Primary grade teachers should promote the reinforcement of key reading skills like phonemic 

awareness, phonics, fluency, and comprehension to ensure learners’ continued progress in reading.  

4. Primary grade teachers should maintain uniform practices in implementing the National Reading 

Program, as its perceived effectiveness is consistent across diverse teacher demographics.   

5. Primary grade teachers should reassess and refine their instructional strategies to strengthen the 

link between the National Reading Program’s implementation and learners’ reading achievement. 

6. School heads should implement the enhanced reading program to improve both the execution 

of the National Reading Program and the overall reading levels of learners.   

7. Further studies should analyze potential factors that could strengthen the relationship between 

the implementation of the National Reading Program by the primary grade teachers and 

measurable improvements in learners' reading outcomes. 

 

7. ACKNOWLEDGMENT 

The researcher extends heartfelt gratitude to all who contributed to the successful completion of 

this study. Special thanks are given to Edgar G. Geniza, PhD, Editah B. Geniza, PhD, Elisa A. 

Menor, PhD, Yzagany Ivarra B. Geniza, PECE, MS, and Professor Arturo P. Caseñas Jr., PhD, 

from Mondriaan Aura College, Subic Bay Freeport Zone, for their invaluable feedback and 

constructive suggestions, which greatly enriched this research. Appreciation is also extended to 

Ilynne S. Samonte, CESE, OIC-Office of the Schools Division Superintendent, Lilia B. Rosete, 

Public Schools District Supervisor, Aurora F. De Luna, EdD, school heads, and primary grade 

teachers in the Subic District, Schools Division of Zambales, for their unwavering support 

throughout the research process. Special recognition is accorded to Melinda D. Punzalan, EdD, 

Public Schools District Supervisor of Cabangan District; Airis Jerika C. Lacbain, PhD, Teacher III 

and Teacher-in-Charge; Juvy O. Marmito, EdD, Master Teacher I; Sheryl O. Edejer, EdD, Master 

Teacher I; and Dianne Jean R. Cabico, EdD(c), Teacher III, from Cabangan District, Schools 

Division of Zambales, for their indispensable roles in validating the research instrument and 

overseeing the pilot testing phase. Lastly, profound appreciation goes to the researcher’s family—

her father, Gerardo C. Lim Sr., her mother, Allen B. Lim, and her siblings, Jean L. Delos Santos, 

Gerardo B. Lim Jr., Desiree B. Lim, Leo B. Lim, and Samboy B. Lim—for their unwavering moral 

and financial support, patience, and constant encouragement. This acknowledgment reflects the 

collective effort and collaboration that made this study’s successful completion possible. 

REFERENCES 

Abernathy, P. (2024). Employing phonemic awareness in the student’s language development 

leads to transformative education. Employing Phonemic Awareness in the Student’s 

Language Development Leads to Transformative Education[v1] | Preprints.org 

Aithal, P.S., Prabhu, S., & Aithal, S. (2024). Future of higher education through technology 

prediction and forecasting. Future of Higher Education through Technology Prediction and 

Forecasting by P. S. Aithal, Santhosh Prabhu, Shubhrajyotsna Aithal :: SSRN 

Akyol, H., Gedik, O., & Turna, C. (2024). Developing reading fluency: An action research. 

Developing Reading Fluency: An Action Research | AVESİS (gazi.edu.tr) 

Arysta, N.F. (2024). The correlation between students’ digital literacy competence and their 

reading comprehension of the ninth grade at SMPN1 Bandar Sribhawono in the academic 

year 2023/2024. THE CORRELATION BETWEEN STUDENTS’ DIGITAL LITERACY 

COMPETENCE AND THEIR READING COMPREHENSION OF THE NINTH GRADE 

https://www.preprints.org/manuscript/202407.1122/v1
https://www.preprints.org/manuscript/202407.1122/v1
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4901474
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=4901474
https://avesis.gazi.edu.tr/yayin/452a4dde-8d1a-4403-a7ac-594d96d8a04e/developing-reading-fluency-an-action-research
http://repository.radenintan.ac.id/33346/
http://repository.radenintan.ac.id/33346/


International Journal of Education Humanities and Social Science 

                                                                                                                ISSN: 2582-0745 
                                                                                                                                         Vol. 7, No. 06; 2024 

 
http://ijehss.com/ Page 603 

AT SMPN 1 BANDAR SRIBHAWONO IN THE ACADEMIC YEAR 2023/2024 - Raden 

Intan Repository 

Avidov-Ungar, O. & Arviv-Elyashiv, R. (2020). Teachers’ perceptions of educational reform: The 

schools’ readiness, supporting mechanisms and contributions of the reform. Teachers’ 

perceptions of educational reform: the schools’ readiness, supporting mechanisms and 

contributions of the reform | Emerald Insight 

Bandala, B.P. (2024). Effective of phonics instruction in the beginning reading performance of 

grades 1 and 2 pupils: Basis for instructional supervision. 3-IJAMS-APRIL-2024-1-

12_BERNADETTE-P.-BANDALA.pdf (ijams-bbp.net) 

Barangan, J.P., Elandag, C.B., Belarmino, M.E.T., & Yamba, S.D. (2024). Reading challenges 

among junior high school students: A literature review on causes, consequences, and 

intervention. Reading-Challenges-Among-Junior-High-School-Students-A-Literature-

Review-on-Causes-Consequences-and-Intervention.pdf 

Booth, J., Coldwell, M., Muller, L.M., Perry, E., & Zuccollo, J. (2021). Mid-career teachers: A 

mixed methods scoping study of professional development, career progression and retention. 

Mid-Career Teachers: A Mixed Methods Scoping Study of Professional Development, 

Career Progression and Retention 

Clifford, I.L. (2024). Literacy enhancement training in reading for the Albayanos. Literacy 

Enhancement Training in Reading for the Albayanos 

Doncevova, S. (2024). School professions in the context of gender roles. Abstract View 

Duffy, M.A., Mazzye, D.L., Storie, M., & Lamb, R.L. (2024). Professional development and 

coaching in the science of reading: Impacts on oral reading fluency in comparison to national 

norms. Professional Development and Coaching in the Science of Reading: Impacts on Oral 

Reading Fluency in Comparison to National Norms | International Journal of Instruction (e-

iji.net) 

Fasinro, K.S., Akinkuotu, F.A., & Aina, J.O. (2024). Curriculum implementation: Challenges and 

the prospect of education resource centres to aid effective implementation. ERIC - 

EJ1419593 - Curriculum Implementation: Challenges and the Prospect of Education 

Resource Centres to Aid Effective Implementation, African Educational Research Journal, 

2024 

Fonseca, A.W. (2024). A program evaluation of the MTSS framework in grades 1-3 and the 

perceived impact on tier 3 reading students. "A Program Evaluation of the MTSS Framework 

in Grades 1-3 and the Perce" by Amy Wilson Fonseca (gardner-webb.edu) 

Garet, M.S., Le Floch, K.C., Hubbard, D., Carminucci, J., & Goodson, B. (2024). Did the striving 

readers comprehensive literacy grant program reach its goals? An implementation report. 

Evaluation report. NCEE2024-003r. ERIC - ED651576 - Did the Striving Readers 

Comprehensive Literacy Grant Program Reach Its Goals? An Implementation Report. 

Evaluation Report. NCEE 2024-003r, National Center for Education Evaluation and 

Regional Assistance, 2024-May 

Granizo, G.G.U., Mostacero, S.J., & Riofrio, M.I.P. (2024). Exploring the competencies, phases 

and dimensions of municipal administrative management towards sustainability: A 

systematic review. Exploring the Competencies, Phases and Dimensions of Municipal 

Administrative Management towards Sustainability: A Systematic Review 

Gumus, S., Bellibas, M.S., Sen, S., & Hallinger, P. (2021). Finding the missing link: Do principal 

qualifications make a difference in student achievement? Finding the missing link: Do 

http://repository.radenintan.ac.id/33346/
http://repository.radenintan.ac.id/33346/
https://www.emerald.com/insight/content/doi/10.1108/IJEM-12-2018-0386/full/html
https://www.emerald.com/insight/content/doi/10.1108/IJEM-12-2018-0386/full/html
https://www.emerald.com/insight/content/doi/10.1108/IJEM-12-2018-0386/full/html
https://www.ijams-bbp.net/wp-content/uploads/2024/03/3-IJAMS-APRIL-2024-1-12_BERNADETTE-P.-BANDALA.pdf
https://www.ijams-bbp.net/wp-content/uploads/2024/03/3-IJAMS-APRIL-2024-1-12_BERNADETTE-P.-BANDALA.pdf
https://www.researchgate.net/profile/Jhondel-Baranggan/publication/384013325_Reading_Challenges_Among_Junior_High_School_Students_A_Literature_Review_on_Causes_Consequences_and_Intervention/links/66e44648f84dd1716cebd831/Reading-Challenges-Among-Junior-High-School-Students-A-Literature-Review-on-Causes-Consequences-and-Intervention.pdf
https://www.researchgate.net/profile/Jhondel-Baranggan/publication/384013325_Reading_Challenges_Among_Junior_High_School_Students_A_Literature_Review_on_Causes_Consequences_and_Intervention/links/66e44648f84dd1716cebd831/Reading-Challenges-Among-Junior-High-School-Students-A-Literature-Review-on-Causes-Consequences-and-Intervention.pdf
https://www.mdpi.com/2227-7102/11/6/299
https://www.mdpi.com/2227-7102/11/6/299
https://scholarworks.calstate.edu/downloads/sf268d17r
https://scholarworks.calstate.edu/downloads/sf268d17r
https://library.iated.org/view/DONCEVOVA2024SCH
https://e-iji.net/ats/index.php/pub/article/view/532
https://e-iji.net/ats/index.php/pub/article/view/532
https://e-iji.net/ats/index.php/pub/article/view/532
https://eric.ed.gov/?id=EJ1419593
https://eric.ed.gov/?id=EJ1419593
https://eric.ed.gov/?id=EJ1419593
https://eric.ed.gov/?id=EJ1419593
https://digitalcommons.gardner-webb.edu/education-dissertations/185/
https://digitalcommons.gardner-webb.edu/education-dissertations/185/
https://eric.ed.gov/?id=ED651576
https://eric.ed.gov/?id=ED651576
https://eric.ed.gov/?id=ED651576
https://eric.ed.gov/?id=ED651576
https://www.mdpi.com/2071-1050/16/14/5991
https://www.mdpi.com/2071-1050/16/14/5991
https://journals.sagepub.com/doi/full/10.1177/17411432211051909


International Journal of Education Humanities and Social Science 

                                                                                                                ISSN: 2582-0745 
                                                                                                                                         Vol. 7, No. 06; 2024 

 
http://ijehss.com/ Page 604 

principal qualifications make a difference in student achievement? - Sedat Gümüş, Mehmet 

Şükrü Bellibaş, Sedat Şen, Philip Hallinger, 2024 

Holston, S. (2024). State of the States 2024: Five policy actions to strengthen implementation of 

the science of reading. ERIC - ED639582 - State of the States 2024: Five Policy Actions to 

Strengthen Implementation of the Science of Reading, National Council on Teacher Quality, 

2024-Jan 

Kawi, N.W.D. (2024). Improving reading comprehension of the seventh grade students of SMPN4 

Denpasar in the academic year 2023/2024 through KWL. Improving Reading 

Comprehension of the Seventh Grade Students of SMPN 4 Denpasar in the Academic Year 

2023/2024 Through KWL - unmas 

Kehoe, K.F. & McGinty, A.S. (2023). Exploring teachers’ reading knowledge, beliefs, and 

instructional practice. Exploring teachers' reading knowledge, beliefs and instructional 

practice - Kehoe - 2024 - Journal of Research in Reading - Wiley Online Library 

Low, E.L. (2023). Rethinking teacher education in pandemic times and beyond. Rethinking teacher 

education in pandemic times and beyond | Educational Research for Policy and Practice 

Melnick, H., Garcia, E., & Leung-Gagne, M. (2022). Building a well-qualified transitional 

kindergarten workforce in California: Needs and opportunities. ERIC - ED622846 - Building 

a Well-Qualified Transitional Kindergarten Workforce in California: Needs and 

Opportunities, Learning Policy Institute, 2022-Jun 

Montoya, A. (2024). Improving tier 2 literacy interventions in the primary classroom: A focus on 

phonics. Improving Tier 2 Literacy Interventions in the Primary Classroom: A Focus on 

Phonics 

Praca, E. (2024). Teacher-learner rapport and reading engagement on elementary learners in Marco 

North District. Teacher-Learner Rapport and Reading Engagement on Elementary Learners 

in Maco North District | Nexus International Journal of Science and Education (nijse.org) 

Pratama, A.S. & Kuning, D.S. (2024). The correlation between students’ reading comprehension 

and their ability in retelling story at the ninth grade of SMP Negeri 03 Kotabumi North 

Lampung academic year 2023/2024. Griya Cendikia | Griya Cendikia 

Puerta, M.A., & Sanchez, M.T.P. (2024). Variables influencing teachers’ attitudes towards 

disability at different educational stages. Variables influencing teachers’ attitudes towards 

disability at different educational stages: Teachers and Teaching: Vol 0, No 0 

Quinlan, K. (2024). Teacher perceptions on the influence reading intervention programs have on 

student engagement, participation, and academic achievement. Teacher Perceptions on the 

Influence Reading Intervention Programs Have on Student Engagement, Participation and 

Academic Achievement - ProQuest 

Roberts, G.J., Lindstrom, E.R., Watts, G.W., Cote, B., & Ghosh, E. (2023). The engaged learners 

program: Effects on student engagement during small group reading instruction. The 

Engaged Learners Program: Effects on Student Engagement During Small Group Reading 

Instruction - Garrett J. Roberts, Esther R. Lindström, Gavin W. Watts, Brooke Coté, Ekta 

Ghosh, 2024 (sagepub.com) 

Roose, I., Vantieghem, W., Vanderlinde, R., & Van Avermaet, P. (2022). Professional vision as a 

mediator for inclusive education? Unravelling the interplay between teachers’ beliefs, 

professional vision and reported practice of differentiated instruction. Professional vision as 

a mediator for inclusive education? Unravelling the interplay between teachers’ beliefs, 

https://journals.sagepub.com/doi/full/10.1177/17411432211051909
https://journals.sagepub.com/doi/full/10.1177/17411432211051909
https://eric.ed.gov/?id=ED639582
https://eric.ed.gov/?id=ED639582
https://eric.ed.gov/?id=ED639582
https://eprints.unmas.ac.id/id/eprint/6494/
https://eprints.unmas.ac.id/id/eprint/6494/
https://eprints.unmas.ac.id/id/eprint/6494/
https://onlinelibrary.wiley.com/doi/abs/10.1111/1467-9817.12440
https://onlinelibrary.wiley.com/doi/abs/10.1111/1467-9817.12440
https://link.springer.com/article/10.1007/s10671-023-09337-4
https://link.springer.com/article/10.1007/s10671-023-09337-4
https://eric.ed.gov/?id=ED622846
https://eric.ed.gov/?id=ED622846
https://eric.ed.gov/?id=ED622846
https://scholarworks.calstate.edu/downloads/k3569d51n
https://scholarworks.calstate.edu/downloads/k3569d51n
https://nijse.org/index.php/home/article/view/30
https://nijse.org/index.php/home/article/view/30
https://juma.umko.ac.id/index.php/griya-cendikia/article/view/1372
https://www.tandfonline.com/doi/abs/10.1080/13540602.2024.2411964
https://www.tandfonline.com/doi/abs/10.1080/13540602.2024.2411964
https://www.proquest.com/openview/ebcdb97971f53babe7b5afaaf9c66dea/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/ebcdb97971f53babe7b5afaaf9c66dea/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/ebcdb97971f53babe7b5afaaf9c66dea/1?pq-origsite=gscholar&cbl=18750&diss=y
https://journals.sagepub.com/doi/abs/10.1177/01454455231213980
https://journals.sagepub.com/doi/abs/10.1177/01454455231213980
https://journals.sagepub.com/doi/abs/10.1177/01454455231213980
https://journals.sagepub.com/doi/abs/10.1177/01454455231213980
https://www.tandfonline.com/doi/abs/10.1080/00131911.2022.2054957
https://www.tandfonline.com/doi/abs/10.1080/00131911.2022.2054957


International Journal of Education Humanities and Social Science 

                                                                                                                ISSN: 2582-0745 
                                                                                                                                         Vol. 7, No. 06; 2024 

 
http://ijehss.com/ Page 605 

professional vision and reported practice of differentiated instruction: Educational Review: 

Vol 76, No 3 

Schultz, C. (2024). Analyzing phonics curriculum for early learning. "Analyzing Phonics 

Curriculum for Early Learning" by Candice Schultz (mnstate.edu) 

Sitopa, J.W., Khairani, M., Roza, M., Judijanto, L., & Aslan, A. (2024). The importance of 

integrating mathematical literacy in the primary education curriculum: A literature review. 

THE IMPORTANCE OF INTEGRATING MATHEMATICAL LITERACY IN THE 

PRIMARY EDUCATION CURRICULUM: A LITERATURE REVIEW | International 

Journal of Teaching and Learning 

Sultana, N. Muhammad, S., & Khatoon, S. (2024). Relationship of word recognition abilities and 

oral reading fluency with reading comprehension skills of secondary school Pakistani EFL 

learners. Relationship of Word Recognition Abilities and Oral Reading Fluency with 

Reading Comprehension Skills of Secondary School Pakistani EFL Learners | Pakistan 

Journal of Society, Education and Language (PJSEL) 

Tran, H.H., Van Nguyen, D.L., Pham, D.T.B., & Tran, T.N. (2024). Exploring educators’ 

perception regarding the field of educational research between 2025 and 2030. Exploring 

educators' perception regarding the field of educational research between 2025 and 2030 | 

Multidisciplinary Reviews 

Truman, K.J., Van Norman, E.R. PhD, Klingbeil, D.A. PhD, Schmitt, M.C., Nelson, P.M. PhD, & 

Parker, D.C. PhD. (2024). The influence of English learner status on maintenance of oral 

reading fluency growth. The Influence of English Learner Status on Maintenance of Oral 

Reading Fluency Growth - Kirsten J. Truman, Ethan R. Van Norman, David A. Klingbeil, 

Madeline C. Schmitt, Peter M. Nelson, David C. Parker, 2024 (sagepub.com) 

Wright, Z. (2024). Teacher perceptions of instructional influence on students’ 21st century soft 

skills retention and transference. Teacher Perceptions of Instructional Influence on Students’ 

21<sup>st</sup> Century Soft Skills Retention and Transference - ProQuest 

Yapp, D., De Graaff, R., & Van Den Bergh, H. (2021). Effects of reading strategy instruction in 

English as a second language on students’ academic reading comprehension. Effects of 

reading strategy instruction in English as a second language on students’ academic reading 

comprehension - Deborah Yapp, Rick de Graaff, Huub van den Bergh, 2023 

https://www.tandfonline.com/doi/abs/10.1080/00131911.2022.2054957
https://www.tandfonline.com/doi/abs/10.1080/00131911.2022.2054957
https://red.mnstate.edu/thesis/931/
https://red.mnstate.edu/thesis/931/
https://injotel.org/index.php/12/article/view/54
https://injotel.org/index.php/12/article/view/54
https://injotel.org/index.php/12/article/view/54
https://pjsel.jehanf.com/index.php/journal/article/view/1411
https://pjsel.jehanf.com/index.php/journal/article/view/1411
https://pjsel.jehanf.com/index.php/journal/article/view/1411
https://malque.pub/ojs/index.php/mr/article/view/3143
https://malque.pub/ojs/index.php/mr/article/view/3143
https://malque.pub/ojs/index.php/mr/article/view/3143
https://journals.sagepub.com/doi/abs/10.1177/15345084241226593
https://journals.sagepub.com/doi/abs/10.1177/15345084241226593
https://journals.sagepub.com/doi/abs/10.1177/15345084241226593
https://www.proquest.com/openview/38d3c613a561dc6f19a251b28d4d600c/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/38d3c613a561dc6f19a251b28d4d600c/1?pq-origsite=gscholar&cbl=18750&diss=y
https://journals.sagepub.com/doi/full/10.1177/1362168820985236
https://journals.sagepub.com/doi/full/10.1177/1362168820985236
https://journals.sagepub.com/doi/full/10.1177/1362168820985236

